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From the Editor’s Desk

Why do children keep on asking “why”?

That wasinthe 1960s. I, an enthusiast of, and
an ardent believer in, the doctrinesof Structural
Approach (SA) and Direct Method (DM), was
struggling hard, but happily to do utmost justice
to the chosen-cum-imposed SA and DM,
without using asingleword of themother tongue
whileteaching Englishto theprimary class, that
tooinaremotevillage. SA and DM had banned
the use of mother tonguein the classroom. A
terrible job | did, for | was young—hardly
elghteen, Sraight to the classroom, after thetwo
year pre-service teacher training certificate
course. Adherenceto the doctrinewashardin
me. For instance, the meaning of a concrete
obj ect wastaught showing the object itself (if
‘fetchable’ or manageable), or amodel, or a
picture. Mindyou, it wasinthe 1960s, andina
remotevillagewhere newspaperswerealuxury.
Car, bus, train, house, tree—such stuff | managed
withmy non-enviableartisictalentwiththehelp
of arough, stubborn, unrelenting piece of chalk
(of course, agovernment supply) ontherather
whitish blackboard. From guavato jackfruit
were procured and produced beforethe class
through the joint efforts of teacher-student-
parent partnership. But orangeswere nowhere
inthevicinity, sowereapples, too. Goingtothe
town and buying apair of specimensat least (|
had toteach thepluralsof both thedlitist fruits)
was out of question; for that would upset the
budget, where the income, in my case the
monthly salary, wasrather reluctant to crossthe
bordersof doubledigitsintothreedigits. Getting
the picturestoo was not easy. Clay modeling
which| wasinitiatedin my pre-servicetraining
days solved the problem of orangesand apples.

Anyway, theteaching of vocabulary somehow
went onwithout much difficulty. Children (7to
9 year olds) were also happy because of the
unpredictable appearances and reappearances

of al kindsof fruitsand vegetablesin theclass
intheir original ‘avatar’ and therest in proxy
forms such asmodels, pictures, and my own
blackboard drawings.

But, when it cameto teaching of structuresor
sentence patterns (asthey were known those
days, thankstoA.S. Hornby’sclassic works),
teaching Englishexclusvely through English, by
totally dispens ng with theuse of mother tongue
wasrather difficult, if notimpossibletothefive-
year olds.

One afternoon, as planned, prepared and
rehearsed, | wasintroducing theauxiliary verbs,
beginningwith‘ can’ to denoteability. By lifting
thetableand movingit tothecorner | taught the
classthat “I canlift thetable€’; when oneof the
learnerstriedthesameandfailed, | taught “Leena
cannot lift thetable” and so on. By performing
such variousactivitiesmy classwasin progress
towards the end—of course, without using a
singleword inthe mother tongue. Finaly, the
‘gtuationd teaching’ reached apointinwhichl

tried to touch thelow, tiled roof of thehall (no
ceiling) and declared “| cannot touch theroof.”

Theclassnodded in agreement. Then | stepped
on the chair and tried, repeated the same
statement. Andfinally, | stepped onthetable(l

mean, | took therisk of it, sincethat piece of
furniture, too was government supply, and very
old too— the existence of itsfourth leg was
rather questionable Thistimel wasabletotouch
theroof and the classcameto avictoriousend
(at least, | thought so) by saying “L ook, now |

cantouch theroof.” Satisfied, | went back to
the staffroom, collecting all my ‘arms and
ammunition’.

| heard footsteps behind me on theverandah. A

boy wasfollowing me. | turned back, looking

(Continued on page: 40)
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Guest’'s Column

How do we learn?

Dr. S. Mohanraj
Former Professor
EFL University Hyderabad
mohanrajsathuvalli@gmail.com

| am discussing atopicthat isasold asthehills.
Severd views have been expressed in the matter
since ages (Aristotle not to beignored) and most
of these have appeared valid with thearguments
put forth by the proponents.

Arigtotleheldthat dl learning waslargely amatter
of imitation. He wasright for the knowledge
availablein those dayswasrestricted and many
morethingshad to bediscovered. Thelearning
was focused and perhaps imitation did work
efficiently. Surprisingthough, it wasduringthis
age we had the best of creative writers who
produced marvel ousworks—Homer, Sophocles,
Aristophanes, Euripides, Euclid, Bhasa, Kdidasa,
Bhaskaracharya, Vyasa, Vamiki to namejust a
few. Credit needsto be given to Aristotle, for
the schooling system was unique in that each
teacher wasaningtitutioninhimsdf. Hegathered
afew students (who also lived with him on the
same premises) and taught them what he knew.
Hehad hisown syllabusand most of thelearning
wasora and afaithful reproduction of what was
taught was the ultimate sign of good learning.
Thisprovesthe point that |earning wasimitation.
Strangely this type of schooling and learning
systemwas similar bothin European and Asian
civilizetions.

Much water flowed under the bridge before any
further research took place and people differed
inther viewsfromwhat wasgiven before Chrit.
Peopl e thought there was aneed to establish a
purpose for learning. This happened after the
modern conventional universities were
established in Europe. Oxford and Cambridge

proposed that alearner hasto have afocusand
make a contribution to the existing knowledge.
Thiswas genuine learning. Thisthought was
prompted with major revolutions we had in
Science with the appearance of people like
Galileo, Newton, Copernicus, Watt, Stephenson
andothers. Thegrowth of scienceledto Industrid
Revol ution which brought about amajor change
in our thinking and the need for learning.
Research became an important feature of all
branchesof educationwith apremiumonthinking.

Analyzing the process of thinking isthe job of
psychologists and they put forth a variety of
views. Two mgjor viewsthat we comeacrossin
the recent past are those of Behaviourists and
Cognitivists. Behaviourists hold the view that
learning isamatter of habit formation. All our
actions are triggered by a stimulus and the
appropriateness of response helps in either
forming or discardingit. Several examplescan
be provided to support this theory. A simple
illustrationis: wedrink water when wearethirsty
andfed stisfied. Inthiscase, thirstisthestimulus
and the response is drinking water. Drinking
water gives us satisfaction.  We have never
resorted to eating snacksthat are sty or savoury
whenthirsty. That weknow makesusfeel more
uncomfortable. Thereforewehaveformed the
habit of drinking water whenever we arethirsty
and reject salty food. This can be extended to
include several other activities that we are
involvedin everyday such asesating food, change
of clothes, reading abook, talking to someone
etc. Learning through a process of habit
formationiscaled’ conditioning’. Skinner, Paviov,
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Kafkaand othersconducted several experiments
with animalssuch asrats, dogsand chimpanzees
to prove that all learning is a matter of
conditioning. Thiscan be contested, but let us
leaveit at that.

Cognitivistson the other hand put forth aview
that learning isamatter of generalizations. We
observethingsaround us, look for featuresthat
are common among them, classify them into
categories and give them a label. Take for
example an object like table. In our lives we
have seen hundreds of tablesof different sizes,
shapes, coloursand materias. But werecognize
each oneof them asatable, for all these objects
have certain features that go with the table or
the concept of table. This type of
conceptudization can beextended toincludemore
objects, abstract feelings such as love, hate,
hunger, tirednessetc, activitiessuch asjumping,
running, climbing, eating, drinking etc and
relationships such as father, mother, brother,
friend, stranger etc. To generalizeweneed data.
The data has to be analyzed with a hypothesis
whichissubject to verification. For example, ‘A
table can be used to keep thingsonit. It should
besteady. It should facilitate afew daily actions
such as eating, cutting vegetables, pressing
clothes, facilitateinreading or writingetc.” When
thedatawe haveisused to verify our assumptions,
we may find the object we have fulfils and
sometimesmay performmorefunctions. Inthat
case, we gather moredata, revise our hypothesis
toreconfirmit. Learning thusbecomesaprocess
of movement from one generalization to another.

Having looked at these two propositions, dowe
see any bearing they may have on language
learning? Let uslook at Behaviourismfirst. Are
there certain aspects of language that can be
learnt more asamatter of habit? At least some
aspectssuch asspellings, learning towrite negtly,
reciting apoem, ddiveringaprepared talk areall
matters of conditioning. These may not take us
far, but we certainly can say that certain aspects
of language can belearnt in thismanner, but such
learning will largely remainincomplete. What
about cognitivism? Welearn most of our grammar

asamatter of generalization. Weframe our own
rules, revise them and become better users of
language with further exposureto language. We
learn to read and understand texts, write our own
letters, paragraphsand summarizestories, articles,
and essaysfor others. These are certain other
aspectsof language which areof dightly higher
order compared to what we said with
Behaviourism. But thisalso does not account for
all learning that happenswith us.

| sthere anything better than thesetwo? Yes, we
believethat all learningisaproduct of thebrain
that is endowed within our body. Brain can
perform many functions including that of
languagelearning. Wearebornwith abrain that
has a capacity to help us learn language in
generd. Itisnotlanguage specific. Thebrainis
in some ways programmed to help uslearn a
language. It isassociated with our development
intheearly years. Welearndl thelanguage that
we essentially require by thetimewe attain an
ageof 5years. During thisprocess, welearnto
turnonour belly, sit down, stand up, runand walk
with and without support, hold things, throw them
around randomly and then properly. We also
attempt to become free from our parents and
attempt to eat our own food, walk without holding
their hands, try to comb our hair, button our shirts,
tie our shoelaces (though not often with success).
All these activities account for learning.
Language learning which happens in definite
stages is associated with each of the activities
that we have mentioned above, and by thetime
we attain the age of 5 years we have learnt to
express al our needs using language without
havingtoresort to crying. Thisishow welearn
languagewhen our focusisnot onlanguageitself.
Thelanguage welearn thus keeps growing and
standsby usfor life.

If thisis how we learn language, can we also
teach language in asimilar way. Perhaps the
answer is ‘yes. Make the child engage in a
variety of activities, and takeaway thefocusfrom
the obviouslearning. Learning languagesand
learning at large become more effective and
enjoyable.




Notes from an Educator’s Diary

Receptivity, Production and Thinking:
A Problematization of Proficiency

Dr. Getha Durairajan

Professor, Department of Materials Development, Testing and Evaluation,
EFL University Hyderabad
gdurairajan@gmail.com

Introduction

If any one of us were asked to evaluate a
person’slanguage proficiency with aclear yes
or ano, chancesarewewould have problems,
for we' d probably liketo reply with a‘sheis
proficient, but...” Thisisbecauseproficiencyis
aclineand most peoplewould fall somewhere
inthemiddle. Thisdoesnot imply, however, that
they are not users of the language under
congderation.

My problematization of proficiency, however,
isnot about thiskind of judgment/eva uation but
about thenature of proficiency itsdf. Language
capability inonesense can be seen astheability
to understand alanguage, respond to what is
said, and being ableto think in and about that
language. Very often, however, oneor more of
these aspectsisnot included in our ‘ construal’
of proficiency. Three case studiesthat capture
some of these problematic ‘ capabilities are
presented and discussed below.

TheThree Case Sudies

Mohammed is a Yemeni who works in the
Minigry of Commerceinhiscountry; hisEnglish
proficiency levelswerevery low. | taught him
bas c vocabulary aspart of aproficiency course
thatisruna EFL-Universty for foreignnationds.
Oneday | wasteaching these studentshow to
fillinforms, (age, marital status, occupation, that
kind of thing); whenwecameto marital status, |
used it as an opportunity to provide some
interesting language input. | spoke about

monogamy and polygamy and asked my
students (from 11 different countries) whether
polygamicrulesintheir country applied to men
andwomen equally. Withthelimited language
resourcesthey had, aninteresting discussion
ensued and | questioned theunfairnessof alaw
that wasbiased towardsthemale. | asked them
why the samerules could not apply to women.
They said nothing about the law but seemed
clear about the ‘fairness’ of the unfairness. |
probed abit more, and at thispoint, Mohammed
got up and asked if hecould answer my question:
Hesad, “| tell youwhy, but | draw answer on
board.” | wasintrigued by this‘ draw answer’
and agreed; hequickly drew astick figureof a
woman and 5 linesradiating to theright from
that stick figure. Each of theselineshadamae
stick figureadded tothem. Thenhedrew aline
to theleft of thewoman, and at theend of it, a
smaller fick figuretorepresent achild. Nextto
it, hejust drew aquestion mark. Then hejust
smiled, for hisdrawingshad saidit al! | did not
want to givehimmarksfor hisvery chauvinigtic
perspective, but thought that for communication
(non-verbal) and moreimportantly, language
comprehension, he should get aperfect 10!
MiaouisaChinese student who cametodo his
MagersinEnglishat EFL-Universty. Only after
he was given admission did we realize that
although heisateacher of Chinesein hisown
country, asfar asEnglishisconcerned, hecould
hardly speak 5 words, and had brought an
interpreter with himto help him communicate.
Within a semester, his ‘understanding’ of
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everyday communicationimproved by legpsand
boundsfor hewasin arich English-speaking
environment. Weasked himto do basic courses
inreading and writing, which he desperately
needed. His comprehension task responses
wereaproblem but alsoamarvel. Supply-type
answerswereall over the place, but multiple-
choice answers he could answer very easily
(initidly hewasgiven level appropriatetexts).
Soon, thelevd of textswasupped, but with only
MCQs (Multiple-Choice Questions). How did
hefare onthosetasks/tests?‘ Tick, tick tick he
would go and soon be done’ wastheway his
teacher who did acourseonAcademic Reading
described it. As a teacher, his cognitive
capability washighandinferring, linking part to
the whole etc., were part of his underlying
proficiency. Hisproblemswerewith production

of language.

Wirote, better known as Oat, was a Buddhi st
monk from Thailand who also cameto do his
Mastersin TESL at EFL University. Hewas
studying through English for thefirst time, but
wasplanning to go back to Thailand and become
an Englishteacher. Hedid acourseintesting
with me. Inoneof my assgnments| had given
my students a text and asked them to create
reading comprehens on questions, somesupply
and someMCQs. Hemet meoutsdeclassand
said: “Ma am, very difficult for me. | cannot
make questions.” | knew that Oat was more
than capable of this cognitively, so told him:
‘True, Oat. Making questionsin Englishisvery
difficult for you, but what aboutin Thai?’ He
thought about it and hisface brightened. Sol
suggested: “Imagine that you need to make
questionsin Thai for thistext. Isthat possible
and would that beeasy for you?’ | asked. Pat
camethereply, accompanied by awide smile:
“Very easy.” “Okay”, | said; Firstidentify the
testing pointsinthetext (all possibleplacesin
thetext where questions can be asked), think of
thekindsof questionsyouwould makein Thai,
and then, without actually creating thequestions
inThal, makethemin English. Hethought about
thisfor awhileand smply said: “ Okay, Ma am,
but | will need alittiemoretimefor | must think
inThai and then find Englishwords.” | agreed

and told himto submit not in 24 but 48 hours.
He went away with a broad smile and came
back two dayslater with questionsthat not only
captured good testing points but also had very
gooddistractors. Hegotan*A’ gradefromme
for hisassgnment.

Reflection/I ntr ospection

If | had given Mohammed atext on polygamy
and asked him to answer comprehension
guestionsonit, hemay not have been ableto
answer them. But a class discussion, with
scaffolding, explanations etc. he was ableto
understand with ease even though the words
used were not very simple ones. Very often,
we give our beginner students (adults) ver
simple texts (cognitively simple) to make it
languagelevel appropriate. Weforget that texts
also haveto be age appropriate. Also, if we
could takealeaf out of Mohammed' sbook and
‘adlow’ non-verba responses, many more
themesand textswould becomeavailable.

The Chinese student’s profile is unique but
gpplicabletolanguage coursesoffered to English
teachers with low proficiency. They teach
language and so, will have many language
learning and using strategiesin place. Astheir
teacherswe havetofind waysto tap and exploit
this* capability.

Oat, my Thai student isrepresentative of many
Indian Sudentsaswell; their languageof thinking
isnot English but their mother tongue. Thisis
something that we not only should not be
ashamed of asindividuadshbut shoulddsobeable
tofactor into our courses asteachersand tescher
educators.

For any bi/multilingud thereare partsof language
capability which arecommon acrosslanguages,
these could bejust comprehension, strategies,
or even the higher order cognitive domains of
the Bloom Taxonomy (analyzing, applying,
evauating and creating). Aslanguageteachers
we need to seethese as parts of the unseen bits
of the Cumminsean iceberg (Common
Underlying Profici enc%) and useit to enable
Iaqguagef)roflamcy sothat our learnersbecome
users of languages that are not their mother
tongues.




Transmission of Meaning: Interpreting Semiotic Codes in
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Prof. (Dr.) Amrita

Dean, Faculty of Arts& Languages
Chairperson, Dept. of English
B.PS.Women'sUniversity
Khanpur Kalan, Sonipat.

Emall- amritall77@gmail.com

Introduction

Theimportance of signsand signification has
been recognised sincetheinception of languages.
Philosophers like Plato and Aristotle have
explored the rel ationship between signsand the
world, and Augustine cons dered the nature of
thesignwithinaconventional system. Hence, it
has its roots in antiquity. To look at the
etymology, theword ‘sign’ isderived fromthe
L atin word signum. Many philosophers have
speculated the role of signsin nature and in
human affairs, and it has evolved during
scholagticismintheMiddleAgeswhenitsclose
relationtologic and cognition wasrecognised.
A Sign can be anything and include words,
gestures, images, sounds, and objects.

The creation of meaning in alanguage code
emergesthrough acomplex interplay of codes
and conventions. It isherethat the discipline of
semiotics enters, which studies the world of
signs, making onefamiliar withtheintervening
rolesignsplay in constructing social redlities.
Daniel Chandler (2002), also arguesthispoint
inhisbook, Semiotics, the Basics, wherein he
assertsthat thereisno externa reality beyond
sign systems. Hefurther shareshisopinion that
“throughinvestigating semicotic perspectives, one
may come to know that meaning is not

Dr. Pallavi

Assigtant Professor (N.R)
Department of English
B.PS.Women'sUniversity
Khanpur Kalan, Sonipat.

Emall- goyat.pdlavi718@gmail.com

transmitted to usand itisnot contained in the
word or in books, but we actually create it
through our signification and interpretation of
signs’. (10-11)

It is pertinent to mention here that meaning
through signsdoesnot emergeinisolation. Sgns
occur ingroups. Therefore, inorder tointerpret
atext properly, thesignreceiver hastoread sgns
with referenceto appropriate codeswhich are
determined by variouscontextua cuesprovided,
inwhich they operate. Besides, each codeis
historically aswell associo-culturaly situated.
Therefore, theinterpretation of atextislikely to
change, asinterpretivecodesevolve. Thisisthe
reason why theinterpretation of the sametext
may differ from cultureto culture. Consequently,
amajor objectiveof semiotic study isto seek to
identify the code within which the production
and interpretation of meaning in any text is
achieved.

I

Semiotics- TheWorld of Signs/Codes

Semioticsisgenerally defined asthe study of
ggns Thistheory isgerminated by twoimportant
contributors—Ferdinand de Saussure and
Charles SandersPeirce. Ferdinand de Saussure
presents adyadic (two-part) model of asign
saying that asignisnot asingleentity. Itisa
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rel ation between the signifier (theform that the
sign takes) and the signified (the concept to
whichit refers). Hedesignated thisrelational
aspect assignification. Charles SandersPeirce
offersatriadic (three-part) model of thesign.
He defines the sign as consisting of the
representamen (theformwhich the sign takes),
the interpretant (the sense made of the sign)
and the object (towhich thesignrefers). The
interaction between them is referred as
‘Semioss . Hedso offersthetypology for sgns
the symbolic sign (therel ationship betweenthe
sgnifier and thesgnified hasto belearned), the
iconic sign (representsitsobject mainly by its
gmilarity) andtheindexica sgn(thesignifieris
directly connected to thesignified).

The development in semiotics has different
phases and it has been multidimensional.
Semioticshasbeen developedin countrieslike
France, Russia, Britain and America. In the
development of semicticsasadidtinct discipline,
Roland Barthes may be considered as one of
the pioneers. HeisaFrench literary theorist,
whoseideasexploreadiverserangeof fields,
hasa soinfluenced the devel opment of schools
likestructuralism, semiotics, anthropol ogy and
post-structuralism. Barthes, inhisMythol ogies,
Interrogates specific cultural materialsin order
to expose * bourgeoiscultural myths'. Healso
finds‘semiotics useful intheseinterrogations,
saying that these bourgeois cultural mythsare
“second-order Sgns or ‘ connotations . After the
influenceof post-structuralismand after hisbest
known work The Death of the Author, he
concludesthat Sncemeaning cannot comefrom
the author, it must be actively created by the
reader through aprocessof textua analysisand
alsowith the help of varioussignsand codes.
However, he also appliessemiotic analysisto
the study of advertisements. Thisis used to
describe and promotewomen’sfashions.

L evels of Analysis of Semiotic Codes

For textud andys's, levelsor codesasillustrated
by Roland Barthesin hisanalysisof aFrench
novelette, “Sarrasine’ inhisSZ(1970/1974in
English) havebeen adopted. Barthesta ksabout

fivecodesviz. the Hermeneutic Code, the Semic
Code, the Symbolic Code, the Proairetic or the
Narrative Code, and the Cultural Code. He
arguesthat inthe Hermeneutic Code, oneshould
list varioustermsby which *an enigmacan be
distinguished, suggested, formulated, heldin
sugpense, andfindly disclosed”. Bartheshasaso
called it the“Voice of Truth”. The “Voice of
Person” iscoded inthesemeswhich, either link
them to a character, a place, or an object
arranging themsdlves, formingasinglethematic
group. Instability, dispersion, characteristic of
motes of dust, and flickers of meaning are
admitted inthe Semic Code. Thiscodedsotaks
about connotations. The symbolic grouping
which providestheplatform of multivalenceand
reversibility providing the depth of theproblem
at hand is covered under the Symbolic Code
which Barthestermsasthe*Voiceof Symbol”.
This code deals with binary oppositions or
themes. Various sequences of action which
Barthesargues, arethe*“result of an artifice” of
reading which can be amassed under some
genetical titlesarecalled asthe Proairetic or the
Narrative Code. They aremoreempirica than
rational. Besides, such code can take over the
text and become one of thevoicesinwhicha
text isdominantly woven which Barthesterms
asthe“Voiceof theEmpirics’. Barthesdefines
that the Cultural Code is areference to the
scienceor abody of knowledgewnhichindicate
not only the type of knowledge physical,
physiologicd, psychologicd, literary etc., butdso
represent the cultural construct they express.
Barthes names such code as the “Voice of
Science’. (19-21)

[

A Semiotic Analysis of cry, the beloved
country

Cry, the Beloved Country was published in
1948 by Alan Paton. Its story unfolds the
journey of Pastor Kumao, from hisrurd village
Ndotsheni to Johannesburg and back again, that
bringshim personal tragedy and contactswith
thewiderangeaf black and white South Africans.
INn1913, NativeLandAct limited theamount of




land available to black South Africans. The
resulting overcrowding led many blacks to
migrate to Johannesburg to work inthe mines
and poverty among them|led many young blacks
to crime. As in the novel, these are the
circumgancesunder whichtheprotagonist leaves
hisimpoverished rural villageto searchfor his
sonAbsalom, who was engaged in crimeand
his sister Gertrude, who was engaged in
progtitution. Kumal 0’'sdesiretotry and protect
his family from the path of destruction runs
through this story. Although apartheid, South
Africa sinfamous system of enforced racial
segregation, was not instituted until after the
novel’spublication, the South Africaof Cry, the
Beloved Country was neverthel ess suffering
fromtheeffectsof racial segregation, enforced
inequaity and prejudice.

Since, thisnovel containsthree books, in total
36 chaptersand runsinto 236 pages. So, acode
wise analysis of Cry, the Beloved Countryis
taken up for semiotic investigation with some
appropriateexamples. Themeaning that thetext
carries, or promisesto carry, can be assessed
by the Semiotic Codes as enunciated in the
framework by Barthes. What does Paton
congtruct, in hisnovel, with specific reference
to Apartheid, shall be enunciated through
implementing Barthes' principlesof semiatics.

TheHermeneutic Code:

The Hermeneutic Code has also been treated
very well inthisnovel, because Kumalo, the
protagonist, in hisripe old age after passing
through alot of suffering, witnessesonly the
beginning of the construction of adam by Jarvis
and other whites, but hedoes not know whether
hisdream would cometrue. Thusthe ending of
the story isinconclusive and ends on anote of
suspense though optimistic. Further, the
Hermeneutic code dominatesinthisnovel also
intheform of Kumalo’slong quest for hislost
son. For instance, in book 1, chapterl. Rev.
Stephen Kumalotheblack parson of thevillage
of Ndotsheni receivesaletter. The characters
aswd| thereader isintrigued to know the content
of theletter sent to him by an unknown man,

named Theophilus Msimangu from
Johannesburg, the capitd city which Kumaoor
hiswifehasnever visted. Gradualy the puzzle
isresolved. Heretheletter isthe chief archetype.
Therefore, the Hermeneutic Code, in Barthean
terms is the suspense about the source and
contentsof theletter and their revelation. Here,
the Kumalo’s quest for his son and hissister
servesasan | con of the various peopleinthe
rura villages, during apartheid, whose sons,
daughters, sistersand brothershave gonetothe
citiesand never returned back. Inthenove, thus
the puzzleof hisquestisfinaly resolved by the
death of hisson.

TheSemic Code:

The very first chapter presents two opposite
Semic codes, therichness of one geographical

area followed by another area which is dry,

barren and drought-struck. Consider the
following passagefromthenovd:

THERE isalovely road that runsfrom Ixopo
intothehills. Thesehillsaregrass-covered and
rolling, and they arelovely beyond singing of it.

The road climbs seven miles into them, to
Carisbrooke; andfromthere, if thereisnomig,

you look down on one of thefairest valleys of

Africa

....Downinthevalleyswomen scratch the soil

that isleft, and the maize hardly reachesthe
height of aman. They arethevaleysof oldmen
and old women, of mothersand children. The
men are away, theyoung men andthegirlsare
away. The soil cannot keep them anymore. (7-
8)

Symbolicaly, thetwo Semic codesrespectively
represent as an | con of the prosperity of the
whiterulersand the starving black masses of
SouthAfrica Semic Codel: Theaccount of a
lovely road from Ixopointothehills, etc. These
hills and Carisbrooke after seven miles, the
fares valey; theriver, and therich matted grass—
al are the archetypes and signifiers which
recurrently provethat thesevalleysarerich and
fertile(signified). Semic Code2: Now thecode
changes and presents a dry and barren area.

Thereisnorain, women scratchesthe soil and




the maize hardly reachesthe height of aman.
This second Semic Code is made up of
archetypesand signifierswhich symbolisethe
drynessof theland and the poverty of thelocal
people (signified). Thesearchetypeshelp one
totracethejuxtaposition of two opposite Semic
Codes which symbolically stands for the
prosperity of thewhiterulersand the starving
black masses of South Africa. Therefore, this
chapter serves as a very appropriate
introduction to thetale narrated inthenovel.

TheSymbolic Code:
Languageworksasatool for oppresson against
theblacksin the hands of thewhites. Thesign
boards also work as an Index as given by
Peirce. During apartheid, whites alwaystook
help of varioussign boardsin order to spread a
system of racia oppression. Varioussign boards
like*WhitesOnly”, “WhitesOnly Beaches’,
“Whites Only Buses’, “European Only,”
“Non-European Only” etc. are seen in the
novel aso. Thesesign boardswork assignifiers
that signifiesracial hatred between the blacks
and thewhites. And al these sign boardsand
verba remarksgiven by thewhitesare needed
to be understood within the socio-cultural
framework. Consider the passagefromthetext:
He put the paper into hiswallet, and together
they watched thetrain. Asall country trainsin
SouthAricaare, it wasfull of black travelers.
Onhistrainindeed therewere not many others,
for the Eur opeansof thisdistrict all havetheir
cars, and hardly travel by train anymore.

Kumalo climbed into the carriage for non-
Eur opeans, already full of the humbler people
of hisrace...(14)

From theaboveinstances, it isclear that these
sign boardsunder the symbolic coderecord the
racial segregation and theimplicit and explicit
rivalry between the blacksand thewhites.

TheNarrativeCode:

In terms of the Narrative Code, Cry, the
Beloved Country issimpleand uncomplicated
narrative mostly following the chronological

thread of the story except for afew flashbacks
or recollections of the past. In the narrative
technique, onecanfindthat in Cry, the Beoved
Country thetechnique of Third person point of
view of narration isused. Thiscode al so shows
chronological and topological progression of
eventsand al so juxtaposesthe present and the
pastinthenovel.

TheCultural Code:

Intermsof the Cultural Code, thisnovel isvery
richintheir treatment of the cultural elements
duringtheeraof Apartheid. In Cry, theBeloved
Country, the poor living conditionsof theblack
people in Ndotsheni and Johannesburg are
depicted through severd archetypeswhich serve
as an | con, among the trichotomy given by
Peirce, of thewholeblack community in South
Africaduring theapartheid years. Consider an
ingancefrombook 1, chapter 2: therudimentary
communication system, astheletter isbrought
by asmall black girl fromthestoreat the behest
of awhiteman,; thegirl being hungry, Kumalo's
wifegiving her somefood, thegirl’ sthanks, the
dirty condition of the letter, Kumalo’s sister
Gertrude's, son, Absalom in Johannesburg, the
coming of the letter a long time after their
departure, Kumalo's preparation to go the
Johannesburg and their meager resources—all
arearchetypeswhich indicatethe poverty and
humblebehavior of theblacksat Ndotsheni. The
sxth chapter isa so repletewith theinstances of
cultural codethrough the description of thetown.
Therefore, the codeisasfollows: Sophiatown,
Claremont are dirty places — the latter is a
garbage heap of the proud city. There are
severd such poor suburbsof thecity inhabited
by blacks; the Bantia Press, newspaper, the
dirty and shabby Claremont —John Kumalo's
indifference—arich black womenliquor —sdller
the permissive and drunken atmosphere in
Gertrude’sdwelling place, her small son, her
willingnessto accompany her brother leavingthis
place her apologetic remorse and hiskeeling
down—Kuma o'sbringing her and her thingsin
alorry —Mrs. Lithebe skind accommodation—

(Continued on page: 45)
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Abstract

ChinuaAchebe demonstrates his preoccupation with folklore, not simply as a communicative device, but as
atotal cultural experience. Through the use of anecdotes and proverbs, the writer tries to express the wealth
of philosophy; wisdom and perception of life asthey affect and control their communities. Thiswisdom and
rich philosophical viewswere handed over to them from their ancestors and the use of them isacontinuation
and linkage between the past which brought the present to them and will in thelong run determine the future.
It is characterized as a means by which simple people encode their observations of life. Achebe places the
anecdotes and proverbs in well-ordered places throughout the novel. Achebe uses the traditional tales with
their stupid large animals and small trickster animals to describe the cultural values of the village and how
even the natural world they see around them is implanted with their own values and traditions. The use of
proverbs by the characters and the narrator suggest the commonality of the verbal tool. Proverbs are wise
sayingswhich are acquired and learnt from listening to the elders’ talk. Eldersare repository of communal or
primordial wisdom and they are the oneswho know how to impregnate short expressionswith vast meanings,
implicating the proverb. Achebe documents folklore in order to preserve Igbo language and culture and a so
to enhance the understanding of his readers and preservation of their culture for future generation. Achebe
through his anecdotes and proverbs illuminate community values in both the content and the form of the
storytelling. They create the atmosphere to strengthen traditional life.

return of celebration to put people back into
Africa Thenew literaturesin Africaisaware of
thepossibilitiesavailabletoit for celebrating
humanity inAfrica

Achebehasinvested hisstylewith greeat richness
and thiscontributesto thetotal beauty and effect
of hisnovels. Hischaracteristic modeof writing
fulfillshisownideathat” English of theAfrican
will haveto beanew English, fill incommunion
withitsancestra homebut atered to suititsnew
African surroundings.” Hislanguageasamajor
component of his artistic strategy, not only
enrichesthe English languagebut so givesthe
reader the experience of awholeculture.

Achebe makes use of devices like folkloric
anecdotes, proverbs, short storiesand religious
tenets conveyed through prayer, speechesand
song sequences. Anecdotesand proverbsare
similar intheir general thematic and aesthetic
functionsand sometimesinthelr content, though
they aredifferent inform. Narratorswho use

Achebe emphas zesthat indigenous|anguages _ ]
anecdotes are greeted with the title ‘story

should not be neglected. Besdestryingtoingtill

prideand salf-respect among hisfdlowAfricans,
Achebe' snovelsa so providetheworld away
of perceiving Black Aesthetics. To Achebe,
emergence of modern African literatureisa

vendor’ whiletheorator who employsproverbs
abundantly in hisspeechissauted with thetitle
“owner of words.” Anecdotes are usually
associated with story-tellingwhileproverbsare
usually associated with speech making.
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Inthearticle” African Literatureas Restoration
of Celebration” Achebenarratesastory tofoster
thestatusquo inaclasssociety. Thisshort story
isaHausatalefrom Nigeria. The Hausawho
made this story are amonarchical peopleand
the ethos of the story accordswith theruling
vauesof their political syssem. Thisaminiature
masterpiece of the story asatwo-edged sword:

The Snakewasonceriding hishorse curled up,
aswashisfashion, inthe saddle. Ashe passed
the Toad who was walking, on theroad said:
‘Excuse me sir, but that is not how to ride a
horse’

“It'snot? asked the Snake. * Can you show me
then how it'sdone?

‘With pleasure,” said the Toad.

The Snakedid out of the saddledown theside
of thehorseintheground.

The Toad jumped into the saddle, sat bold
upright and galloped most e egantly upand down
theroad. * That'show to rideahorse,” hesaid.

‘Very good,” saidthesnake. ‘ Very good indeed.
Pleasedescend.’

TheToad jumped down and the snake slid up
the side of the horse back into the saddle and
coiled himsdlf up asbefore. Thenlooking down
at the Toad on theroadside he said: * To know
isvery good, but to haveisbetter. What good
can superb horsemanship dotoamanwithout a
horse? And herode away. (9)

The Snake is an aristocrat and the Toad a
commoner. The Snake owns a horse but the
Toad acquired horsemanship, through years of
struggleand practice, availing nothinginthis
hierarchical society. The story concealed with
voluminousfoldsof laughter holdsthehint and
theglint of iron. Inthefullnessof timethesame
story will stand ready to serve arevolutionary
purpose using what was always there: an
unattractive, incompetent and complacent

aristocracy, exposing it not to laughter but to
severedricture.

In Things Fall Apart,through the locust
gathering episode(54-55), the stories of the
albino(117), theleper and thewhitemanon an
iron horse(115-116), Achebe gives a clear
indication of culturebecoming anarchy. Achebe's
use of the descent of the locusts on Umuofia
symbolized the advent of thewhiteman. The
whitemen arelikelocusts because they spread
destruction over apeopl€' sharvest of tradition
and order.

InThingsFall Apart, Achebe'suseof anecdote
becomesaserioussocia comment indicting as
it revealsthe havoc committed by thethieves
who“ Cangted your clothfrom off your waistin
that market” (97). The story of themanwhose
goat was stolen inthe market was narrated by
Obierika in the festive occasion and in a
conversationd Stuation. “ Therewasonceaman
who went to sell agoat. He led it on athick
ropewhich hetied round hiswaist. But ashe
walked through the market he realized that
people were pointing at him asthey do to a
madman. He could not understand it until he
looked back and saw that what he led at the
end of thetether wasnot agoat but aheavy log
of wood” (97). The humour it generates is
suitableto the occasion but a so constitutesa
warning that can make people more careful than
they might have been, especially when they go
tothemarket of Umuike. Theconversation scene
isoneinwhich peoplefed relaxed and freeto
exposetheir mindsto oneanother without fear
of betrayal. The close understanding,
togethernessand rapport betweeninterlocutors
ispresented by the author.

Thetadesareused by thenovelist to passmoral
judgment ontheir characters. Thestory telingis
also adomestic setting of thenove ThingsFall
Apart. Asthat of the story of vulturewho was
askedto gotothesky toask for rain (53).The
author usesthis story to castigate Okonkwo.
The mother tells stories to the children. The
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narrative sequence of the story of thetrickster
tale“ TheTortoiseand the Birds’
Birdsareinvitedtoafeastinthesky ...

That iswhy the Tortoise'sshell isnot smooth.

Thegtory “TheTortoiseand the Birds® (86-87)
serves numerous purposesinthenovel. The
reasonwhy thistaleisincluded asthesubtextis
themoral it teaches. It dramatizesthe evil of
extreme ego centrism. Thefate of the Tortoise,
theegoist and atrickster prefiguresOkonkwo's
fall. Thetrickster isan individualist, who in
pursuit of individualistically determined
obsessions comes into conflict with society.
Okonkwo shares the tendency towards an
overwhdming senseof theegowhich bringshim
into conflict with his clan as well as others.
Okonkwo offends his society numeroustimes
and isseriously punished on every occasion.
Analogoudly, just asthe Tortoisefall to pieces
at the end of the story, Okonkwo commits
suicide in his moment of defeat. He cannot
impose hiswill ontheclan. It aso questionsas
to how much Okonkwo's action stems from
inner personal drivesand how much hestrives
torestorehisplaceintheclan. Though Okonkwo
isan achiever, he cannot be“All-of-You” and
cannot fill theplace of the Umoufiaclan. But his
roleof “All-of-You” aienateshimfromaworld
he so passionately attemptsto sustain.

Folkloriststend to classify tortoisetalesfrom
Africaas‘why taes,’ storiestoldto explainthe
past. Achebe version of thetortoise's cracked
shell, talesinwhich theidentities of Tortoise,
Parrot and the birds respond to historical
exigencies, explain the past as part of an
elaboration of possbilitiesfor thefuture.

Someanecdotesareemployed for mitigating the
intengty of gloominasorrowful Stuation besides
being used to add essenceto the conversation.
InNo Longer at Ease, Achebetellsusastory
of how tortoisegoesonalongjourney and asks
his peoplenot to send for him until something
unusua happens(307). Thisanecdoteisnarrated
by Nathaniel inthe midst of ageneral chat by

themembersof the UmuofiaProgressveUnion
when they are paying acondolencevisit to Obi
over thedesath of hismother. The conversation
isgenerally geared towardsdiverting themind
from the sad incident. The story is about a
Tortoisewho beforehewent ona“longjourney
toadigtant clan”, told his peoplenot to send for
him unless “something new under the sun
happened.” Shortly after hisdeparture, however
hismother died. Asthe death of hismother was
“nothing new” hispeople, insending for himtold
that “ hisfather’spalm tree had borne afruit at
theend of itsleaf.” Whenthetortoiseheard this,
he rushed back hometo bear the burden of his
mother’sfuneral, which hewascleverly trying
toevade. Thisstory assumesaserioussatirical
function. It caused members of the Union
embarrassment since Obi, the protagonist of No
Longer at Easedid not visit his home in the
villagetowitnesshismother’sfuneral. Though
he sent money home, heshould havegonehome
in person to pay last respectsto hismother. He
ismadetofed bad over hisownirresponsbility.
Anecdotesdemonstrate the verbal abundance,
eliminates boredom and which impressesthe
readerswith the stock of storiesinthewriter’s
repertoire. The use of anecdotes makes the
novel comprehendiblefor Western readersby
whichAfrican cultureisrevitalized.

African proverbsarerepositoriesof communa
wisdom, mnemonic devices for effective
communication and educationa tools. Proverbs
arefull of statementslike* Odi bendi adiro be
ibe fa’ meaning “What there is among one
people is not among another.” Igbo culture
reminds one of the complexity of life. The
collected wisdom of the clan isexpressed in
proverbwhich show theflexibility of thesystem.

Achebein spiteof havingdifficulty intrandating
Igbo proverbsused it asafunctional means of
communication. Tohim proverbsareutilitarian
and little vignettes of art. R. N. EQudu inthe
aticle* AchebeandthelgboNarative Tradition”
guotesthe proverb by Achebein ThingsFall
Apartthat “ Proverbsarethepamoil withwhich
wordsareeaten (20). Proverbsfall prey asthey
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are eaten up by English words of the European
narrativesbut the‘palmoil’ that aidsdigesting,
isconsdered asadiscursivelubricant. Itisalso
animplication that palm oil isthe substance of
tradition and itstransmission hasbecome part
of West Africa sintegrationinto aninternational
market economy. Palm oil by the end of the
nineteenth century and particularly withtheend
of the slave trade, had become a magjor West
Africanexport. Itisatrangtionfrom davetooil
exporting, which produced much social and
political changes. These same changes are
manifestinthelgbo village of Umuofiawhere
thewhite man had brought anew religion, but
asobuilt atrading storefor thefirst timewhen
pamoil and kernel becamethingsof greet price
and much money flowed into Umuofia.

InThingsFall Apart, thecluster of proverbsis
formed by the*chi’ and ‘ solidarity’ proverbs.
The society of Umuofiaholdsachievement and
success in high regard. This attitude is well
expressedinmany passagesin ThingsFall Apart,
such asthosethat tell thereader: “Youcantdl a
ripe corn by its look” (31), and “If a child
washed his hands, he could eat with kings’
(21).Itisinferred that if aperson doestheright
thing at theright time, asthe proverb entails,
good fortune, honor, reverence, esteem and
credit will behis, just like eating together with
kings.

Okonkwo famerestson persond achievements.
Ibo society unlike the majority of traditional
African societieswas not chiefly directed but
was acephal ous, achievement oriented: aman
could not inherit titleand rank from hisfamily,
but rather, had to achieve these by his own
abilities Thereisaproverbwhichgppliesdirectly
to Okonkwo'sfather, Unokawhotellshisguest
that he cannot repay theloan, hesaysironically
and characterizeshimself “ our elders say that
thesunwill shine onthosewho stand beforeit
shines on those who kneel under them. | shall
pay my debts first” (20).The proverb makes
referenceto acosmic body, the sun, claiming
that those who strive and work (by remaining
standing)will benefit from thefruit of their work

beforethosewho depend onthem (by knesling
or deriving succor from them) but Unokaisthe
kind of person who borrowsfrom everyone,
without respect to age and tradition.

Achebe also uses proverbs and sayings to
describehischaractersespecidly Okonkwo. He
isdescribed by anold manthus: “Looking at a
king'smouth onewould think he never sucked
at hismother’sbreast” (34). Suchaproverbial
descriptor defines Okonkwo asbeing proud as
aking but aso very sdlf-supporting and having
aquick riseto fameand fortune. The proverb
makes his character so much morevivid and
alivethan any other literary device.

A number of proverbsembody Ibo beliefsabout
spiritudity. For example, “Whenaman saysyes,
his‘chi’ saysyesalso” (35). The chi in Ibo
cosmology istheguardian spirit grantedto every
individual at thetimeof birth andispart of the
individud’ ssupremecregtiveessence. According
tolbobelief, the* chi’ isentirely responsiblefor
thefortunesand misfortunesof individuas. Thus,
when Okonkwo strived for prosperity, hischi
agreed. But when he started becoming
aggressive, hischi disagreed and precipitated
hisdownfall.

In Arrow of God, thecluster of proverbsreflects
theanxiety of fear of thelocal peopleconfronted
with threatening new experiences. “What aman
does not know is greater than he” (405); “a
diseasethat has never been seen before cannot
be cured with everyday herbs’ (456);" weare
likethe puppy inthe proverb which attempted
to answer two calls at once and broke its
jaws’ (513).Another proverb cluster indicates
positive disapproval of changeor compromise
withthe agentsof changeasin“assoonaswe
shake hands with a leper he will want an
embrace’ (467);” amanwho bringsant ridden
faggotsinto hishut should expect thevisit of
lizards’ (467).Thereare other proverbswhich
reflect pragmatic approach to change, to its
inevitability and the need to cometo termswith
it asin“aman must dancethe dance prevaent
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inhistime” (514); if therat could not run fast
enoughit must makeway for thetortoiss” (493).

Nwakibie usesaproverbto describe hiswise
and careful attitude toward those who would
borrow fromhim. Hesays, “Enekethebird says
that since men have learned to shoot without
missing, hehaslearnedto fly without perching”
(31). A great many of Achebe’s proverbs
concern matters of power and politics,
particularly where related to the effects of
colonization. Thus, “1f onefinger brought ail, it
soiled the others’ (106) showsthe effortless
spreading of anarchy among the natives after the
advent of the white man. Nwakain Arrow of
God employsproverbsabundantly inhisspeech
and hence is saluted with the title “ owner of
words.” Thus, Chukwumain Accentsin the
African Novel states that proverbs are
incorporated into the character’sflow of speech
imbuing it with much vigour, senseand style
(11).According to Yakubu (2010), “proverbs
areused tocomment on people' sbehavior”. This
isanother function of proverb.

Theproverbsin Arrow of Godcomment
on people's behavior. They are used as a
wegpon of satireand they alsoreiteratethemes.
Examplesof theseproverbsare:” Thelizard who
threw confusioninto hismother’sfunerd ritedid
he expect outsiders to carry the burden of
honoring hisdead?’ Thisproverbisused by the
peopleto lambast Ezeuluwho isthe custodian

of theculture of the people of Umuaro, in other
words, the Igbo people and yet sends hisson,
Oduche to acquire western education and be
converted to Christianity. This action draws
criticism from his followers, the people of
Umuaro.

Achebe is an interpreter of his own
cultureto show thestrength of their culture; and
what they had lost through decades of foreign
colonia domination. Hepaidfull tributetothe
past in Things Fall Apart and Arrow of God.
Thecolonia situation ashe saw and portrayed
it asatragic onethe protagonists Okonkwo and
Nwaka,he depicted are men with dignity and
respect who are caught upinaweb of fate. So
Achebewritesfor theyounger generationinhis
society who have been cut off from thisheritage
though his message speaks to all men
everywhere. In“TheRole of theWriter inthe
New Nation,” Achebe' sintentioniscontained
inan Ibo proverb which says*amanwho does
not know whererain started to beat him cannot
know where hedried hisbody” (158).Achebe
documentsfolklorein order to preserve lgbo
language and culture and al so to enhancethe
understanding of hisreadersand preservation
of their culturefor future generation. Achebe
through hisanecdotesand proverbsilluminate
community valuesin both the content and the
form of the storytelling. They create the
amosphereto strengthen traditiond life.
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Abstract

JhumpaL ahiri isadazzling storyteller with adistinctive voice. Her collection of nine short stories Interpreter
of Maladies speaks about the alienation and rootlessness experienced by the immigrants in the host land.
“Mrs. Sen” is about the life of an Indian woman who has been transported to an alien society. She finds
herself to be atotal misfit in that society. Inspite of her attemptsto adjust to her surroundings “ her sensitive
soul seeks nourishment of the home.” It is reflected through her behavior which accentuates her affinity
towards her native country. Her dress, the dot of vermillion on her forehead, her taste for whol e fresh fish and
her traditional way of cooking and hospitality portray her asatraditional Bengali woman. Lahiri brings out

the loneliness and hollowness suffered by Mrs. Sen's.

Indian English Literaturehasacquiredincreased
significance contributing to the expansion of
Literature. Thepresent glory hasbeen achieved
through several historical events and
distinguished personalitieswho can be named
theraregemsof IndianWriting. Initidly, thelndian
writings in English conveyed the Indian
experiencesthrough Western art form, catering
especialy to the educated Indians. 1t became
oneof themost powerful and characterisicmode
of expression.

Theearly 20" century saw the advent of British
writers who took up Indian themes and
sentimentsbut portrayed themin British style.
Thenliteraturesaw theadvent of literary geniuses
like, Rabindranath Tagore, Mulk Raj Anand,
R.K. Narayan, and RgjaRao, whothrough their
narrations brought about asocial awakening.
The late seventies set forth a new breed of
Convent educated, elite class of novelistsand
writers, who set theworld of literature afire. We

havethelikesof Salman Rushdie, Vikram Seth,
Amithav Ghosh, Allen Sedlly, JhumpalL ahiri,
ChitraBanerjee Divakaruni, Arundhati Roy,
Vikram Chandra, Aravind Adiga. Thestream
of writersisever lengthening.

The post-colonial womenwritersshow a*“ deep
insight into human nature” (Mohit Ray 174)
viewing lifewith akeen sense of observation
and sensitivity. They haveacquired fameand
become dominant inthe Post-colonial Indiaby
cgpturing thelndian experiencesskillfully inther
owndifferent styles. JhumpaLahiri surprised
the world by hitting the spotlight with her
collection of nine quiet short stories The
Interpreter of Maladies(1990). Thenove The
Namesake (2000), deals with a search for
identity followed by Unaccustomed Earth
(2008) another collection of eight stories. The
Lowland (2013) isan unsentimental tale of | oss.
Her writings depict theimmigrant experiences

16



and diverseaspectsof Indiasculture. Nilanjana
SudeshnalL ahiri wasbornin London of Indian
parentson 11" July 1967 and grew up in South
Kingstown, Rhodeldand. Lahiri thusbenefits
fromall three culturestheir aromafilling al her
cregtiveart forms.

Lahiri contemplates and illustrates Indian
sentimentsof didodgement, thar intentiontostick
tothenative culture, incorporateinto their new
home, and their affliction over ethical and
emotional issues. She persstsonthethemesof
love, matrimonial complexity, betrayal and
estrangement. Sheisapowerful new voicein
thehorizonwritingwiththecultura ingght of Anita
Desai and the depth of MavisGallant charting
theemotiond voyagesof her charactersspesking
inthelanguage of the, alienated immigrants.

Lahiri’s debut collection, Interpreter of
Maladies (1999) comprisesof her earlier short
stories. Sherecelved the Pulitzer Prizefor the
collectioninApril 2000. AsJayal akshmi Rao
V. enumeratesin her article“ JhumpalLahiri: A
PerceptiveInterpreter of Maadies’ in Poetcrit,
“With aremarkableinsight shedelvesdeepinto
the psychologica depthsof her charactersand
revealstheir inner world by afascinating yet
deceptively smplestyle.” (19) Lahiri depicts
anIndiannessinanunusud foreign setting uffed
with Indian characters, food, costumes and
habits.

“Mrs. Sen” in Interpreter of Maladiesdefines
animmigrant’ sexperienceof emotiond exile. It
representsIndianimmigrant’salienationina
country and aculturewhichisnot their own. It
relates the companionship between two
exclusively varied personaitiesinspite of their
agedifference. Mrs. Sentakescareof Eliot a,
elevenyear old boy whilehismother isat work.
Shetriestolearndrivingin order tofetch him.
She has an obstinate disinclination to learn
driving. She shares her joy, loneliness and
dienationand her memoriesinIndiawithaspirit
of great enthusiasm. The colourful world of
Cdcutta, comesdiveinher words. After aminor
accident Eliot’smother decidesheisabig boy

and can stay alone at home. But theemotional
bond between them persists even after their

Separation.

Lahiri unfolds the events of “Mrs. Sen” as
visualized by ayoung American boy Eliot. Itis
about an Indian woman who is in a state of
‘emotional exile’ (Lakshmi Rao 23). Clifford
statesinthearticle* Diasporas’ publishedin
Cultural Anthropology that “Lifefor women
in diasporic situations can be doubly painful-
struggling with the material and spiritual
insecuritiesof exile, withthedemandsof family
and work and with the claims of old and new
patriarchies.” (314) Here the wonderful
companionship between two entirely different
persons belonging to varying cultural
background is witnessed. They develop an
“emotional dependence” (Lakshmi Rao 24)
which binds them in the absence of their
immediatefamily. Mrs. SenbabysitsEliotin
her own apartment at the University where her
husband teaches. Mrs. Senisafirst generation
migrant, arel uctant arrival who comesto anew
placefor the sakeof her husband. Her nogtalgic
feeling towards her homeland Indiamakes her
so preoccupied that shesaysto Eliot, “ Could |
driveal theway to Calcutta?’ (IOM 119) The
nostalgic feeling persistently haunts the
immigrants

Initidly Eliot' smother isgpprehensiveof sending
himto Mrs. Sen'shome. Earlier he had been
looked after by Abby, acollege student and then
Mrs. Lindenintheir ownhome. But Mrs. Sen
convincesher by saying, “...our homeisquite
clean, quitesafefor achild” (IOM 112). She
could not gototheir home asshedoes not have
adriver’slicense.

Eliot viewsMrs. Sen asawoman of thirty with
a small gap between her teeth and faded
pockmark on her chin. Shehasbeautiful eyes,
withthick, flaring browsand liquid flourishes.
Shewearsneat sariswith printsand her lipsare
coated with acoral gloss. Shefeelsisolated
and displaced in the host country longing for
home. Shetriesto overcomeit by reading letters

17




and recollecting memoriesof homeleaving her
unsettled. Mr. Senontheother handis“ashort,
stocky manwith dightly protuberant eyesand
glasseswith black rectangular frames’ (IOM
112). HeteachesMathematicsat theUniversity.
Hebelongsto the diasporaof first generation
immigrant’ swho adjust to the new way of life
without grumbling.

Eliot enjoysgoing to Mrs. Sen’safter school.
Hefindstheir homewarm when compared to
hisown homenear thebeach. Itisawayscold
and hedidikesthelonely stay there. Helearns
toremovehissneskers, firg thingwhen heenters
Mrs. Sen’shome and placesit on the book self
near thedoor. 1t wascustomary to removethe
footwear inan Indian home.

Eliot dwaysloveswatching Mrs. Sen chop her
vegetablesusing a“bladethat curved likeaprow
of aViking ship” (IOM 114). Thebladehasa
serrated crest for grating coconut. Shelocksit
such that the blade met the place at an angle
whennotinuse. Sheisparticular that Eliot did
not move about when shewaswith the blade.
Sheengages himwith comic sectionsfromthe
newspaper and crackers with peanut butter,
popsicleor carrot sticks. He admiresthe deft
manner with which she dices and cut the
vegetables, sitting either “ cross-legged” (IOM

114) or with*“legssplayed” (I0OM 114) aneye
ontheteevisonassheworks. Rashmi Gaurin
“Nine Sketches|nterpreting Human Maladies’

commentsthat Lahiri repeatsMrs. Sen’'shabits
and duty choresto reinforce the perception of
lonelinessand hollownessin Mrs. Sen'slife.

The images from the lives of the Indian
immigrantsisbrought ivethroughthe* zippered
sacksof Basmati rice’ (IOM 6), “themortar and
pestleshe’ d bought in aCal cuttabazaar” (10M
9), and Mrs. Sen’'sblade. They remain alive
along with themany American habitspicked up
inthehost country like*the sparebrush....inthe
metal basket...onsde, intheevent that avisitor
decided....togpendthenight” (IOM 6). But Mrs.
Senleading anisolated lifeisunableto pick up
American habits like producing the paper

napkinswhen needed. Shefindsit difficult to
dissolve her Indian identity and assimilatethe
mask of the* Americanizedimmigrant” (IOM
108). Leon Mann definesthisfedlingas

A state of embarrassment iscaused givingrise
to uncomfortable self-consciousness in a
situationinwhich theindividual isawarethat
negative attention and critical judgement is
focused on himself asaresult of inappropriate
actionswhich label him aseither clumsy, low
statusor deficient in proper breeding and good
manners. Embarrassment is particularly
excruciatingif theaudienceisof superior status,
people whose high regard is valued by the
offender. (Kurian108)

Mrs. Sen undergoessuch embarrassmentinthe
presenceof Eliot’smother.

Mrs. Sen shares her loneliness and
bewilderment, trying to adjust in astrange new
culture. Sheedaborateshow during celebrations,
al theneighbouring women brought their blades
and cut fifty kilos of vegetables sitting onthe
roof of the building, laughing and gossiping,
making itimpossiblefor anyoneto deep. She
complains, “Here, inthisplacewhere Mr. Sen
hasbrought me, | cannot sometimesdeepin so
much silence’ (I0OM 115).

Mrs. Sen expresses her joy and sadnessto the
little boy who listensto her attentively asshe
relatesher colourful lifein Calcutta. Whenever
she speaksabout home Eliot knowsitisIndia
that sherefersto. Suddenly shequestionsEliot
if anyonewould comeif shescreamsat thetop
of her voice. Eliot recollects hisown mother
cdlingtheir neighbor to keepit downwhenthey
haveaparty and repliesinnocently, “ They might
call. But they might complain that you were
making too muchnoise” (I0M 117).

By thetimehismother comesto pick Eliot the
houseisclean. Thepeels, skinsand seedsare
inthegarbage pail, the broth smmering onthe
stove, adinner prepared asif itisaparty, only
for Mrs.And Mr. Sento be served at the square
Formicatable. Everythingiswiped and clean
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by thetime Eliot’smother appearsat the door.
Mrs. Sendwayssarvesher with“aglassof bright
pink yogurt with rosesyrup, breaded mince mest
with raisins, abowl of semolinahavah” (IOM
118). But Eliot’smother never reishesthemas
she never likesthetaste. Mrs. Senfeels her
identity questioned constantly when Eliot’s
mother despises her Indian hospitability. She
suffersasort of restlessnessin her presence.

Theimmigrantsgothrough acultura perplexity
when their mannerismsaremocked at and show
resstanceasit becomesathrest totheir cultural
identity. They suffer emotionaly whichisoften
considered as* Cultural Shock’ (Ranjini and
Ramakrishna67) The psychologist G Guthrie
calledthisas’ Cultura Fatigue' (Ranjini and
Ramakrishna 67) where the immigrants go
through homesi ckness, dissatisfaction, insomnia
and psychosomatic disorderswhichisclearly
visbleinthe case of Mrs. Senwhoisunableto
fit into the social milieu and ends in mental
depression. Her londinessisaccentuated when
her busy husband isunableto cater to emotiond
needs. Shesharesher cravingswith Eliot saying
that her family wasof the opinionthat shelived
theluxuriouslifeof aqueen.

Mrs. Senusually collectsEliot by themainroad
after hisschool hours. Sheprovideshimwith
snacksfrom her pocket and thenthey godirectly
for her driving practice. Shepractisesaround
the complex assheisrestricted from going to
the main road without Mr. Sen. She usually
requires Eliot’s confirmation on her driving

perfection.

Eliot learns that, two things bring immense
pleasure to Mrs. Sen. Oneisthe letters she
recelivesfrom homeand the other isher longing
for wholefreshfish. Whenever shereceivesa
blue aerogramme, nothing could contain her
happiness. After reading its contents shereads
the whole matter to Mr. Sen over the phone.
Thenthey gototreat themsalvesat the college
cafeteria. SheinformsEliot that her sister had
givenbirthtoagirl baby, and is saddened that
shecannot see her for threeyears.

Mrs. Sen'sliking for wholefreshfishfromthe
seaoverwhemsEliot. Shetellshimthat®...she
had grown up egting fishtwiceaday. Sheadded
that in Cal cuttapeopleatefishfirst thinginthe
morning, last thing before bed, asasnack after
school if they werelucky” (IOM 123). Mrs.
Sen awaysdependson Mr. Sentodriveher to
themarket to get thefish. Mr. Senat timesdue
to busy schedul e refusesto meet her constant
requests. At such times she weeps and asks
Eliot, “Tell me, Eliot. Isittoo muchtoask?’
(IOM 125) Suchisher liking for her favourite
food. Sheeven showsEliot her gorgeoussarees
and grievesthat shenever getsoccasi onto wear
them. Shefeelsaienatedinaforeignland and
has only thislittle boy to speak to her heart’s
content. They seemto sharealondinessbeing
parted from their loved ones.

In November Mrs. Sen mournsthe death of her
grandfather. She stops her ritualistic routine
dutiesfor aweek. Sheplaysmusicwhich seems
tointensify thesadnessintheamosphere. After
aweek sheregainsher original self and begins
regular cooking again.

Aweek |ater, Mr. Sen cdllsand informsthat he
wantstotakeEliot and Mrs. Sentotheseaside.
Mrs. Sen, dressesup for the occasion with great
joy. They first buy mackerd, butterfishand sea
bass in large quantity. Then they visit the
restaurant to haveclam cakes. Sheisvery happy
and laughs at everything Mr. Sen says. Then
they walk along the shore. They take
photographs. Whilereturning Mr. Sen wants
her todrive. Mrs. Sen agreesreluctantly and
driveswdl until sheapproachesthetown. Then
she becomesijittery and refusesto continue.

Oneday Mrs. Senand Eliot takeabusto collect
thefish. Whilereturning one of thetravelers
complainsto thedriver about thesmell. The
driver suggeststhey open thewindow to avoid
it. Afew dayslater shereceivesacall enquiring
whether shewould likesome* very tasty hdibut’
(IOM 133). Mrs. Sendecidesto drive on her
own to get the fish. She drives around the
campus several timesbeforeshegivesasignal
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andturns. Theaccident occursafter they travel
amileand take aleft before she should have.
Thereisnot much damage except that Mrs. Sen
hascut on her lip and Eliot complainsof painin
ribs. Mr. Sen arrivesonthe spot. Hedoes not
say anythingto her. Hedrivesthem homeafter
completing theformalities. Mrs. Senretiresto
her room after arranging snacksfor Eliot. Mr.
Sen detailsEliot’smother on her arrival about
theaccident and offerstoremburseNovember’s
payment.

After thisincident, Eliot’smother decidesthat
heisabig boy and cantake care of himself and
IS to contact the neighbours in case of any
emergency. But Eliot misseshisdtay at theSen's
and when hismother callsto confirm whether
heisokay, “Eliot looked out of thewindow, at
gray wavesreceding from the shore, and said
that hewasfine.” (IOM 135) He missed the
warmth of Mrs. Sen’shome and her affection.
It revealstheir emotiona dependenceof Mrs.
Sen and Eliot on each other.

Mrs. Senthusfallsinfittinginto theAmerican
society. Centering her lifearound“fishfromthe
seasde’ (I0M 123) and “arrivd of aletter from
her family” (IOM 121) shelivesalonely life.
Her dream of abeautiful lifeinAmericavanishes
intheair. AsDr. Elizabath P. Kurian quotes

Sudhir Kakar in her article “Jhumpa Lahiri:
Interpreter of Immigrant Dreams’ as* anidentity
disturbanceisfelt herewherethereisabreskin
her sense of the self which preventsher from
experiencing herself as a consistent and
continuous being with apast, apresent and a
future.” (108)

All the storiesin Interpreter of Maladiesare
about relationshipsthat explore frustrations,
conflicts, pleasures, displacements and
disappointments. AsB.Gopa Rao enumerates
in*“TheHuman Incompatibility and Thelnside
of Interpretation—A Study of JhumpalLahiri’s
Short Fiction” student’s,

...turn to disciplines such as sociology and
psychology to find out about the world and
human behaviour. Yet good short fiction, inits
exact delineations of character and action,
provides insights into the subtleties and
complexitiesof humanbehavior thet certainly are
no lessvaluablethan theinformation gathered
and processed by the seemingly more objective
methods of science. (132)

Lahiri truetothisassumptionemploysher artifice
to bring out the diversity of her characters
through varied themes and depictionsin her
works.
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Abstract

InIndia, Englishisthe second languagein primary, secondary and higher level of education. But most of the
languagelearnersin at all levelsignoreto learn the grammatical side of the foreign language and they want to
get passin English language examination. So it isthe responsibility of researchersin English to examine what
kind of Teaching should beinitiated for the effective learning of English. Here comestherole of video based
programme which could be attempted by the investigator to find out whether video based programme has
any influence in learning Grammar easily because the prevailing paradigm in the regular school system is
computer mediated communication. Hence this study was undertaken with asample of 100 studentsfrom I X
standard from Government and Government Aided school in Ramanathapuram by Random Sampling on
Quasi Experimental basis. Theresult showed that the Experimental group taught by video based programmes
performed better than the Control group taught by Traditional method and irrespective of the type of school,
the students of Joint family belonging to Experimental group got better post test score.

| ntroduction according to spiritual and moral values. There

wasaradica changeintheamsof education

Educationisregarded astherichest and highest
treasure of man. Through education, asociety
transmits its way of life to the succeeding
generation. Educationisthusasocial activity.
Theform of education provided isdetermined
inlarge part by thevaluesof the society.

An organized system of education must meet
thered Stuationsof acommunity. Our education
must train personswho will be ableto assume
theresponghility of aleader inthesocid, politicd,
industrial or any culturd fields. Inancient India,
education condtituted ared trainingfor livinglife

with the advent of BritishruleinIndia. Lord
M acaulay wanted an educationd systemwhich
might bring about the cultural conquest of the
people of Indiaby British people. Theroots of
the need to speak and conversein English can
be traced to colonia times, when the British
enforced their language onthe Indian people.

Englishisused extensively asasecond
language in our nation before and after
Independence. Modern Englishis sometimes
described asthe World'sLinguaFranca. It can
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be argued that not much has changed in the past
60 yearssincelndian Independencefrom British
colonialismintheneed and use of the English
Language. Thevestigeof Britishinfluencecan
also be seen in the teaching methods used at
present in the country over theyears.

Placeof Englishinindia

In India, English is the second language in
primary, secondary and higher leve of education.
As recommended by Dr.Radhakrishnan
Commission (1948) and Kothari Education
commission (1964-66), English hasbecomethe
medium of instructionintheHigher Education.
Even at school levels, English isused asthe
medium of ingtruction. But most of thebeginners
and languagelearnersin primary and secondary
leve ignoretolearnthegrammatica sdeof the
foreignlanguage, they just kipit and they want
to get passin Englishlanguage examination. So
itistheresponshility of researchersin English
to examine what kind of Teaching should be
initiated for theeffectivelearning of English. Here
comestheroleof video based programmewhich
could be attempted by theinvestigator to find
out whether video based programme has any
influenceinlearning Grammar easlly becausethe
prevalling paradigmintheregular school system
iscomputer mediated communication which
provides education with tools for sustaining
learning communitiesand associated knowledge
management tasks. Thelnternet and theWorld
Wide Web also provide accessto learning in
almost every subject andin avariety of media
anywhere at any time of the day and to an
unlimited number of people (Oginni) 2015. So
it becomesimperativeto usetechnology which
asoindudesvideo based programmeinteaching.

Video based programme is the package of
audio-visual aids with suitable pictorial
representationsthat will improvetheinteraction
and attention of the learners in any subject.
“Video, akind of multimediamaterial consists
of verbal presentationsdigplaying s multaneous
Images, narration and on-screen text”.Mayer
(2002). Thisinnovative method of teaching

English will make the students feel easy in
learning aforeignlanguageand enablethelearner
highly to participatein the effective classroom
conditions. Suitableillustrationswill enhance
practical experience of thelearner. Because of
these reasons, it is said that the video based
programme can be used as atool to enhance
the process of learning in classroom situation.
Hencetheinvestigator has selected thistopicto
find out the * Effectivenessof  Video based
programmesinteaching Grammear - Articlesand
Adjectivesto VIl standard students.” withthe
following objectives.

Objectivesof thestudy

To prepare aPackage of Video Based
Programmescontaining Grammar- Articlesand
Adjectiveswith definition, explanation, rulesof
usage, suitableillustrationswith animation, text
imageto teach to the students of | X Standard.

Toidentify theachievement level of the
sudentsof IX standardin learning Grammear by
using Traditional method and Experimental
method intheir pretest and post test.

. Toandysetheeffectivenessof teaching
Grammar through Video Based Programmes
among the studentsof 1X Standardinrelation
tothevariablesnamely typeof schoolsandtype
of family .

M ethodology

Quasi- Experimental Design was
selected for the present study .The sample
consisted of 100 students of 1X Standard
belonging to Government and Government
Aided school in Ramanathapuram out of whom
50 formed the Conventional Group and 50
students were in the Experimental Group on
random basis. Thetool sselected for the present
study were Video based programme package
on*“Articlesand Adjectives’ whichincludes
sound, text, animation, color, graphics and
picturesexplaning themeaning, kindsand usage
of Articles and Adjective, prepared by the
investigator with the help of the experts an
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Achievement test tool consisted of 5 True or
false statements, 5 objectivetype questions, 5
short questionsand aParagraph writing. The
toolswereprepared after establishing Rdliability
andvdlidity.

Method

Pre- pest
['raditional method

Post-test

x'f.; Mot Significant

The't' test wasapplied tofind out whether there
isany significant differencein the pre-test and
post-test scores obtai ned by the students, taught
by thetraditiona method. Theresult showsthat
thecalculated ‘t’ valueis0.0030 whichisnot
sgnificant. Hencethenull hypothesis, “ Thereis

sll)

Analysisand Discussion

The obtained datawasanalysed using
Differentid andyssand depictedinthefollowing
tables.

Variable | Mo. of students | Mean | 5D | “t" value

[16.18 | 4.94 |
00030 NS
473

15,12

no significant differenceinthepre-test and post
scoresof the studentstaught through traditional
method isaccepted”. Thereason for thismay
be dueto thelack of interest on the part of the
studentsdueto merelecture method which may
createmonotony.

Table-2: Anlysis of Achievement Scores of the Sudents Taught
Through Experimental Method

MMethod

Pre-test

Experimental method

Post-test

= Significant at 3% level.

It isinferred from the above table that the t-
vaueissgnificant at five percent level whichin-
dicatesthat thereissgnificant differencebetween
the pre-test and post-test scores obtained by
thestudents, taught by the Experimental method.
Sothenull hypothesis, “thereisno significant

Variable

Mo, of )
Meann | 1" value
students
| 16.08 |
A0 _ | 2.183*
17.16

difference between the pre-test and post-test
scores obtained by the students, taught by the
Experimenta method” isrgjected. Thismay be
dueto theeffect of thevideo based programme
inlearning English Grammer.

Table-3 Comparison of the Achievement scores of the Two groups in the Post test

S. No | No. of students |

Method

Mean Score t" value
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| 50 ['raditional 2996
method
{ { 2. T006%*
3 50 Expenmental 34.20

method

** Highly significant at 5% level

Itisunderstood from the abovetablethat thet-
valueishighly significant at five percent level
whichindicatesthat thereishighly significant
difference between the group taught by the
Traditiona method and the Experimenta method
inthelr post test scoresstudyingin Government
school. So the null hypothesis, “there is no

significant difference between the Traditional
group and the Experimental group in their
posttest scores’ isrejected. Thismay bedueto
thefact that the Experimental group evinced
keeninterestinlearning English Grammar through
thevideo based programme.

Table 4: Achievement Scoreof the Experimental Group in Relation to
the Typeof Family in Gover nment School

Type of school | Type of tamaly

Lrovernment

school .
Jomnt tamily

** Highly significant at 5% level.

Theabovetableindicatesthat ‘' valueobtained
ishigher thanthetablevaueat 5 percent level
of dgnificance Thisshowsthat thereexigshighly
significant difference between the students of
Nuclear family and Joint family in the
Experimenta group. Thehigh mean scoreof the
sudentsof Joint family reved sthat they get more

Nuclear family

Mo, of Mean | 17 valye
students

¥ 6
|39 |20 | 4.04265%*

influenced by the Video Based Programmethan
their counterpart —thestudentsof Nudlear family.
Hencethenull hypothesis“thereisnosgnificant
difference between the students of Joint family
and those of Nuclear family inthe Experimental
group belonging to the Government School “ is
rejected.

Table-5: Achievement scor eof the Experimental Group in Relation to
theTypeof Family in Government Aided School

I'vpe of school

Muclear family 23]

Government Aided school | Joint family

[ Type of family | N [ Mean | 5.D |

“t" value

12 6,78

[27] 14

[7.93 ] 4.13%+

** Highly significant at53% percent level
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Itisinferred fromtheabovetablethat ‘t’ value
obtainedishigher thanthetablevadueat 5 percent
level of significance. Thisshowsthat thereis
highly sgnificant difference betweenthestudents
of Nuclear family and Joint family belongingto
the Experimenta group in Government Aided
School. The high mean scoreindicatesthat the
studentsof Joint family are muchinfluenced by
the Video Based Programme than their
counterpart namely studentsof Nuclear family.
Hencethenull hypothesis” thereisnosignificant
difference between the students of Joint family
andthose of Nuclear family inthe Experimenta
group belonging to the Government Aided
School “ isrgected.

TheAnaysisand Interpretation of data
resultedinthefollowing findingswhichjudtifies
the effectivenessof Video based programme
in Teaching English Grammar.

Findings.

B Analysisof the achievement score of the
studentstaught by Traditional method revealed
that thereisno significant differenceinthepre
test and the post test scores of the students of
thisgroup.

B TheExperimenta grouptaught by theVideo
Basaed Programme showed sgnificant difference
in the pre test and the post test scores. The
reason may bethat thisgroup wasmotivated to
learn Grammar by theVideo Based Programme
resultinginther better performancein the post
test.

B Statistical analysisasoreveded that there
washighly significant differencein thepost test
scoreof thegroup taught by Traditional method
and that of the Experimental method. The
Experimental group got high mean score.

B |twasasoinferredfromtheandysisthatin
the Experimental group of the Government
school, the students belonging to the Joint
Family performed better thanthe Nuclear family

B Thesameresult was obtained in the case
of the Experimental group of the Government

Aided School wherethestudentsof Joint Family
got higher scorethan their counterpart inthe
Nuclear family. The reason may be that the
studentsof Joint Family might havegot motivated
by this Video based programme than their
counterpartintheNuclear family ..

Conclusion:

Teachers begin to understand that language
acquisition was not a passive process but
depends on the learner’s interest, habits,
background and attitude. However it was
difficult for traditiona English Grammar teaching
methods to address these concepts until
multimediaand video based packages address
specificlearning objectivesand oriented towards
the learner cultural background, efficiently
addressing most students' sensory and cultura
learning needs. To facilitate the process of
learning in English, efficient video based
programmesand multimediamateridsshould be
Integratedintolearning materid sto giveabresk-
off to conventional classroom conditionsand
traditiond teaching materia ssince Technology
provides us with powerful tools to try out
different designs in Education. Today the
prevailing paradigmintheregular school system
Iscomputer mediated communicationwherethe
primary form of interactionisbetween students
andinstructors, mediated by the computer. Let
theteaching community utilize the benefits of
technol ogical advancement thereby produce
good, knowledgedble, efficient and skilledfuture
citizens
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Generaly in most of the soci etiestwo types of
gender arerecognized - masculineand feminine
which correspond to the biological maleand
femalerespectively. A manisexpectedto carry
out certainmasculinetraitslikebeing rationa or
showing assertionin hischaracter. The same
applieswith women. Society hasfixed certain
rolesfor both men and womenwhich may vary
according to different timeand place. Gender,
isthus, socialy constructed. Gender must not
be confused with sex for thelatter isabiological
category and the former a social one. In
languagestoo we see the predominant rol e of
gender. For example in French language the
word'‘ pen’ isamde(lestylo) and charrisfemde
(lachaise). Based on the gender of thewords
thereistheutilization of articlesand adjectives
in French. Thus, the effect of gender isgreat
irrepectiveof thecontext. Itinfluencestheways
we organize and think about theworld and our
way of knowing about theworld.

Apart from the language, in the context of
variousdisciplineslike history, philosophy or
political science, the masculinegender exertsa
tremendous influence. The narrations, the
episgemologies, theethicsor thediversepolicies
aredl genderedin nature (masculinized). The
feminine aspect isoverlooked atogether. This
exclusion of the feminine traits becomes
problematicfor many, especidly tothefeminigts.
Their endeavor is to include those concerns
which are branded only as ‘feminine’. By
embracing feminine/womanly concernsinthe
current categories of various academic

disciplineshasled to the process of gendering
thevariousunitsof andysswithinthedisciplines
likesuchascitizens, voters, legidatorsetcin case
of palitical scienceor ethicsor epistemol ogies
incaseof philosophy.

The present aim of the contemporary world
seemsto highlight the ‘inclusion project’ of
womenwhichamsto bringintheforefront the
absence of womenthat leadsto partia, shalow,
and biased knowledge aswell asto integrate
women into the theories, institutions, and
practicesfrom which they have been excluded.
Thus, it demandsfor greater epistemol ogical

expanson.

So far it seems great but again a process of
omissionisat operative, wherethe account of
thealternative sexuditiesareoftenfind missng
from the mainstream disciplines. Thereisa
pressing need amongst themto find aplacein
the study of variousdisciplines. For example, to
haveaplaceinthe study of gender politicsor to
havean ethicsof their own. Inthispaper | would
liketo discussthe emergence of Leshian ethics
following Sarah Hoagland's book Lesbian
Ethics. Toward New Values, when feminist
ethicsisnot being ableto represent properly
their scholarly institutions and threads of
research. Lesbian ethics talks about moral

agency of leshiansunder oppressionwhichis
otherwise overlooked by feminist ethics. Such
an ethics also challenges the most dominant
structureof thesociety, namely heterosexudity,

which often remainsametter of lessimportance
among feminist ethics. Thispaper endeavorsto
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talk about L esbian ethics, aview point of third
gender, withinthecoreareacof philosophy which
isethics. How much thisethicsissimilar (or
dissmilar) with that of feminist ethicswill also
beamaiter of concerninthispaper. Thefeminist
ethics| would be mostly talking about isCarol
Gilligan's care ethics. She is an American
psychol ogist who haswritten afamous book
named In a Different \oice. Both thework of
Sarahand Gilligan cameout at thesametimein
theyear 1982 and it would bean interesting to
exploretheir work.

K ey wor ds gender, philosophy, feminist ethics,
leshian ethics.

A. Traditional Ethics vis-a-vis Feminist
Ethics

Feminist ethicsisan endeavor onthepart of the
feministsto talk about thoseissueswhich are
often overlooked by the mainstream
philosophers. Mainstream has always
emphasized upon features like abstraction,
universality, detachment or a ‘view from
nowhere' inorder to have objectivity eitherin
theformation of knowledge or to evolvemore
asamatured human being. Thetraditionalists
have hardly talked about thefactorslike context
specificity, attachment, ‘ view from somewhere

which too can lead to the expansion of
epistemologies. The‘view fromnowhere gives
us a view from a detached position, where
context is immaterial. In this situation,
embodiednessor Stuatednessof knowledgehas
noroleto play. Whereasto thefeminists, itis
important to talk about context and thus, Stuated
knower isimportant. Inthiscontext, ‘ view from
nowhere' isreplaced by ‘view formsomewhere' .
Through variouswritingsand debates, feminists
havetried to incorporate the above mentioned
overlooked factors within the mainstream
account and thus have widened the horizon of
ethics.

Feministsdo talk about heterogeneity which
leadsto plurdity. Itisimportant to recognizethe
uniqueness of each individual. One cannot be
judged based on someone else’svalues. The

factor of homogeneity, which hasawaysbeen
uplifted by thetraditiondlists, hasbeenregjected
outright by thefeminists. Feministstalk about
an ethicswhich would be an egalitarian one,
encompassi ng both men and women and not
only men.

Traditiond ethiciststakereason asthe onewith
the hep of which thefundamental principlesof
ethics can be seen to be true.Reason must not
be distorted by anything (likeemotion) and it
only leadsto superior kind of morality. Passion
needs to be enslaved by reason. When
controlled, reasonrulesinanindividua and thus
becomesdesirableinasociety. But thefeminists
tend to possessadifferent view atogether. They
have not denied theimportance of reason but at
the same time have talked about the val ue of
emotion profusely. It isnot possibleto lead a
life based solely on reason; wemay often need
the guidance of both. Several feministshave
emphasized theimportance of emotion, onthe
basisof whichahugework hasevolvedinthe
field of ethics. Emotion doesnot lead any kind
of weakness; it can, onthe other hand, help an
individual to evolve moreasamatured human
being. Tofeminigts, theyardstick of devel opment
can never be based on reason; reason and
emotion go handin hand. While doing ethics,
thisisavery important factor which needsto
acknowledged.

Reason is always associated with men and
emotion with women. Under such a context,
women hardly find any place in any of the
disciplines. Often sited asincapable or aweak
emotional being, it becomesimperativefor the
feministstointerveneand talk about women; to
claim about the significance of emotion in
women'’s life which feminists have done
undoubtedly.

Feminig ethicshe pedfeminist totalk moreabout
themsdves Thisisahugesuccessfor themwhere
they are able to accommodate women who
comprisehalf of the population. But thisisonly
theoneside of the successstory. Feminist ethics
issurely avictory over thetraditiona ethicsbut
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it hasfailed to evade the binary of women/men,
whichisoneof theagendasof feminists. At this
juncture, lesbiansformulate their own ethics,
named as|eshian ethicswhich representstheir
owninterests. L et usnow discusswhat islesbian
ethics.

B. L esbian Ethics

Lesbiansarenot at all happy asthey find the
feminist ethicsessentialy heterosexua innature
as well as exclusionist. According to many
lesbian activists, feminists have failed to
interrogate the category of ‘woman’ which
necessarily reinforcesthedominant patriarchal
system. But before talking about the
dissimilaritiesof thetwo ethics, let ushavea
glimpseonther amilarities.

I. TheSimilarities

Both thefeminist and |esbian ethicstalk about
therelational aspect of theself; inasociety, the
self isundoubtedly connected to other human
beings. Thisrelationa self doeslead to aweak
character; it hel psoneto gain maturity. Women
or lesbians share astrong bond with the other
members of the society. The way Sarah
formul ates the bond between lesbiansin her
book named Lesbian Ethics: Toward New
Valuesissomewhat similar to Carol Gilligan's
care ethics. Both the ethicists stressupon the
communitarian nature of the self which makes
one capabl e enough to to makejudgmentsand
choicesof their own. Likecareethics, lesbian
ethics also talks about the possibility of
developing individual integrity and agency in
relation to others.

When dedling withwomen or lesbians, boththe
authors are trying to develop a context. This
context isanimportant factor wherewomenand
leshianshavethe scopeto expresstheir opinions
freely whichinturn helpsto ensuretheir socia
position.

Both thetheoriststalk about the need to know
theworld of the other, theneed to travel tothe
other’ sworld which would makeusunderstand
the position of the other better.Being attentive

to oneself and towards othersgiveriseto new
meanings and valuesin arelationship. While
attending the other person, one becomesmore
tolerant and responsive. Both the ethicshave
also emphasized on thefactor of intimacy. The
way to know oneself will ultimately lead to
knowing others as well as sharing and
understanding othersinterests. Theeffort from
one's part would enhance the communication
withtheother.

The relation between two individuals as
proposed by Gilligan and Hoagland ismore of
an engagement rather than any kind of sacrifice.
Theengagement isof such anaturewhereone
doesnot lose anything. And at the sametime,
one is able to express one’'s desires. Both
women and leshianshavethewill to beengaged
with oneanother. Being engaged doesnot mean
onelosesher independence. They remainreated
and yet are autonomousbeings.

Both the ethicists talk about difference, the
principleof heterogeneity, which triumphsover
thefactor of homogeneity. Weall aredifferent
and the theories should be in a position to
understand such differences and to reach a
commondity based onthedifferences. Besides
thefactor of difference, both have emphasized
theemotional side of human beingsrather that
doing something soldy out of duty and obligetion.
Inthiscontext, Hoagland expresses, specificaly,
that theact of caring leadstoleshbian connection.
Focusing on duty createsagap between reason
and emotion; acting from duty underminesthe
ability tocare.

The above mentioned factors can be sited as
someof thesmilaritiesbetween thetwo ethics.
Now let usseethe point of divergence.

ii. TheDissimilarities

Both the theorists havetalked about bonding,
amongwomenor leshians. ButinGilligan’sethics
suchabondisnot trying to question‘norms’ of
thesociety aswell asdoesnot resist and refocus
onthedominant gandardswithinthemaingream
society which Hoagland' s bond between two
individualsendeavorstodo.
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ThepatriarchyremainsunchdlengedinGilligan's
theory dthough shetriesto bring achangewithin
the psychological developmental theories of
human beings. If the patriarchal systemisnot
challenged, thenit will alwaystry to validate
certain kindsof oppression and behavior within
society. Leshian activistsarevery particular to
chalengethepatriarchy. Any reform under such
asystemwill goinvainunlesssuchasystemis
abolished dtogether. Thevery notionthat aman
issuperior to awoman rests on theworking of
thepatriarcha system. Gilliganistryingto show
usadifferent developmental picture but did not
really probe deep into the problem which has
its invisible tentacles spread out within the
patriarchal society.

The concept of ‘woman’ inapatriarcha society
isusedwithavested interest by menwherethey
emphasize female competence and skill

according to their own need (at thetime of war).
Woman, under such asystem, emergesthrough
her rel ationshipto aman. Thedominant category
of ‘woman’ is problematic to leshians as it
portrayswomen only asobjectsto be conquered
by men aswell aslook into women asbreeders
of boys. To the leshians, the term *leshian’

appearsto bemoreemancipatory in naturewhen
comparedto ‘woman’ asHoagland believesthat
theterm‘lesbian’ isnot “tied upwith dominance
and subordination asnormsof behavior”*.

Heterosexuality isaproduct of patriarchy which
goes unchallenged in many feministstheory
including Gilligan's. Itisasystem of domination
of women by men. Heterosexuality isdefined
as “a particular economic, political, and
economical relationship between men and
women: men must dominatewomen and women
must subordinatethemselvesto meninany of a
number of ways. As a result, men presume
accessto womenwhilewomen remainriveted
onmen and are unableto sustain acommunity
of women”2, Thisquotation explainsthesystem
very well. Sarah findsheterosexuality
problematic and thusquestionsthissystem. She
viewsthat thissystem erases|eshbiansrightful
existencein the society. Within the patriarchy,

women areseenin aparticular way wheretend
to be more emotional and passive in nature.
These are women’s typical gender
characteristicsassigned by patriarchy. Lesbians
talk about the need to have moral revolution
which would not happen unlesswetalk about
reformsrather thanreinforcingtheexisting socid
order. If onedoesnot pay any attentionto contest
this system, then such a system would make
men’s rights always undebatable. The
domination and subordination of women or
leshiansare prominent, and feministsareunable
to handle it carefully as they are unable to
questionthesystem. Itistruethat feministshave
talked much about male domination but have
not necessarily challenged heterosexudlity.

Leshians also point out that under the
heterosexual system, women are not awaysa
victim. They may usetheir nurturing skillsto
meanipulatemen. Women caneesly exercisetheir
power of control from asubordinate position
aso. It may bethe casethat women under such
an oppressive system have enhanced their
feminine virtues as a means to obtain some
control inamale-dominated world. So, women
may not alwaysbe sdlf-sacrificia innature.

Many feministshaveessentialy assgned women
with theroleof caring and nurturing. It may be
used asatechniqueto valorizetheimportance
of womenwithinapatriarcha system. Gilligan
isnot anexceptiontothis. Feministshavelocked
women with theresponsibility to take care of
othersand women feel happy when they take
careof others. Insuch asituation, femininity al
themorenormaizesmaedomination and shows
women as someonewho love being controlled.
Feminiam, toleshianactivigts, kegps' femininity’
intact; it doesnot re-interrogate such concepts
and thus fortifies the patriarchal system.
Res stancetoingtitutiona dominanceismissing
infeministisaccount which leshiansexplore. Very
poignantly Hoagland pointsout that * feminists
continue to note how women are victims of
institutiona ordinary behavior, but many have
ceased to cha lengethe concept of ‘woman’ and
the role men and male institutions play as
“protectors’ of women”3,
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Feminism portrayswomen as helplessand in
need of protection. In such asituation, women's
mora agency isdenied. What |esbian activists
try to point out isthefact that feminism hasits
root within the masculinist ideologiesand the
former fail sto bregk apart fromit. Leshians, like
Sarah, would challengethoseindividualswho
wouldtry to embracethe self-sacrificia nature
as it strengthens the various masculinist
ideologies.

After goingthroughthesimilaritiesaswell asthe
differencesbetween feminist ethicsand lesbian
ethics, let usseehow leshian ethicsisdifferent
and how they formulatetheir own ethicsina
moreenriched manner.

L esbians say that thereisno problemwhen a
woman caresbut the questionisof choice. They
talk about woman'’schoiceto careor to not care
and not because of her biological reasonsshe
should be assigned with thetask of caring. To
choose caring can beone sindependent decison
rather than sacrifice. Here ‘to choose' isto
involveonesdf. Andif shethinksto re-consider
her choice, thenitisaccepted, aschangeisthe
driving forceof life. Withinthischange, liesthe
possibility of creating something new andto
leshiansitisthe essence of their existence.

For the lesbians, the choice is of utmost
importance. Thismaking of choiceiscentrd to
lesbiansmoral agency which helpsto develop
leshian ethics. Such an agency would definitely
be outsidethe heterosexua system. Givensuch
an opportunity, onewould bein aposition to
create new values and new conceptual
framework whichisbelieved to befreefrom
the defects of thedominant system.

To do away with domination, Hoagland triesto
giveasolution by talking about * separatism’.
Thiscan bedefined asthe ability to “withdraw
from aparticular Situation when it threatensto
dissolveinto arelationship of dominanceand
subordination. And we may withdraw from a
system of dominanceand subordinationin order
to engagein mord revolution”#. Separatismis
both amoral and apolitical choicewhich helps

onetofight against the established patriarchal
system. To * separate’ asan option, needsto be
acknowledged. Thiswithdrawal isnot betaken
as disengagement; rather it is a kind of
engagement and the separation is nothing but
withdrawa from heterosexuaism.

Hoagland strongly fed stheneedtorevolt againgt
theexisting system without which liberationin
itstruest senseisnot possible. Morespecifically,
thisispossiblewhen onewithdrawsonesa f from
the dominant conceptual framework and not
abiding by itsrules. Leshians, like Sarah, would
stress upon revolution rather than reform for
within reform, the seed of oppression liesintact;
it buttressesthe existing values.

Reationshipisimportant tolesbiansbut they go
astep further wherethey claim that “the real
risk of connectingliesinawillingnessto take
the next step, to changetherelationship, to let
go of the* security” of static predictability”®. To
comeout of thecomfort zoneinareaionshipis
what Sarahtriesto talk about. Thiswould not
be encouraged by many feminists. Tobeina
relationshipistheided Stuation of womenwhere
embracing theunknown findsno place.

Before one expectsto beknown by the other, it
is important to understand oneself, which,
according to Hoagland, leads to the way to
moral revolution. The deep understanding of
onesdlf accompanied with theunderstanding of
the others provide the opportunity for female
agency independent of heterosexudism.

Whiletaking carefor another, leshian activists
clamthat weshould becareful of not weakening
the other person’sresponsivenessand thus her
moral agency. Careethicsdoesnot regard this
asanimportant factor to be considered. While
caring for other, weoften believethat whatever
we aredoing or thinking for the other person
uitsher owninterest. But wefail to acknowledge
thefact that thisvery way of heping out the other
may bring down the confidencewhich may affect
her agency asasubject. Thismakesaperson
more vulnerablerather than being competent.
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Taking to the other in distress or taking help
must not take away the ability to attend to her
ownresponsibilities. Soitisvery important to
do away with paternalism asit reinforcesthe
conditions of oppression. The idea is to
empower the other and not make her cripple.

According tolesbian ethics, we need to attend
and focus on the other which would empower
the other. But by controlling the situation and
not leaving the choiceto her do not lead to any
kind of emancipation. Lesbian ethicstriesto
warn us when we act on behalf of other and
bring down her integrity. Attending totheother’s
needsdemandsskill. Whileattending theother,
no one becomes authoritarian. Itisjust oneis
lending her hel ping handwho & presentisunable
tolook after herself. Thisprocessof attending
the other heightens self- under standing which
isaquintessentia factor of lesbian ethics. This
will inthelong run enhancetheakility torespond
and would make possibletowork together with
peopleof different backgrounds. Engaging or
attendingthe other doesnot |ead to any kind of
bondage. L eshianschoosetointeract with each
other rather than controlling the other. It isthe
power fromwithinwhichisthedriving force of
lesbians. The intention to control the other
reinforcesthepatriarchd vauesof whichlesbians
areagaing.

In order to enhancethe bond between women,
Gilligan does not mentionabout any women's
community but Hoagland proposes to do so.
Such alesbian community will help to know
each other morewith all their differencesand
divergent backgrounds. Sarah mentionsthat
thesecommunities providethespacewhere“we
create arelationship, we create value; aswe
focus on lesbian community and bring our
backgrounds, interestsand abilitiesand desires
to it, we create lesbian meaning”®. Such a
community evolvesand emergesout of one’'s
choice. Shedevel opsthisconcept of * choice

asour ability tobeamoral agent.

The working of feminist ethics within the
heterosexua paradigm doesnot allow lesbians

todeveloptheir mora agency. Thismora agency
leadsto thedevelopment of intelligibilitywhich
is important for lesbians. Also be named as
attending, it helpsto connect with one ancther.
Sarah describes ‘intelligibility’ as“... self-
undergtanding and thusan ability to examinewhet
isgoingoninour lives. Itispart of our process
of understanding our own changes and
transformations’”.Inteligibility isseenasavirtue
among lesbianswhich Hoagland proposesto
cultivate. It can beseen asakind of introgpection
whereonehasthe power to think about what is
happeninginone'slife inone srdationship.This
factor hel psboth the parties (one cared for and
onewho iscaring) to see each other’sview, to
understand each other inamore sharing manner.
Thus, the differences among many become
intelligibletous. Alongwithintelligibility, Sarah
talksabout the option of withdrawal whichis
of crucial nature asit helpsin such situations
when” ... the interaction dissolve into
dominance and subordination framework of
manipulation and control”8. She beautifully
pointsout thefact that theins stenceto keegp on
holding otherstogether may not necessarily mean
that the bond exists; on the contrary, it may
appear that such abond existed and now it does
not. Sarah isaware of thefact that withdrawal
may hurt the personsinvolved. But shewants
this feature as an ethical option where the
Stuationswould decidethetimeof withdrawal
instead of sustainingit. Whilegoing throughthe
accountsof feminist ethicsor Gilligan, wedo
not come across such aconcept of withdrawal.
Though Gilligantalksabout ‘ exit’, whichisthe
last resort, but sheis not very clear when a
person can really come out of an oppressive
relationship. The onusseemsto be uponwomen
to maintain therelationship under thick andthin
condition.

In Lesbian ethics, self —understanding has
another namecalled integritywhichmeans® ...
periodically assessing oursalvesintermsof our
values and in relation to others and their
values’.Integrity givesasense of ourselves,
helps to develop lesbian ability and
respons veness.
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L eshian ethicsembracesdifference. Itisanethics
that talks about the development of lesbian
integrity and agency and a so about caringwhich
yieldstoleshian connection. Acting towardsthe
other solely with the feeling of duty and
obligation doesnot |ead to the understanding of
each other but acting out of caring does. This
ethics endows one to say ‘no’ to coercion.
L eshian ethics promotes responsi venessrather
than only responsibility. Theformer isimportant
tothemasit givesrisetotheenergy which keeps
theleshians connected to one another. Totake
each other serioudy and to appreciate the other
are all about the concept of responsiveness.
Lesbian ethics speaks of weaving which
“involvesunderstanding and cresting patterns,
and itincludes, among other things, the choice
of whichthreadsto sdlect, whichtoleavebehind,

which color andthicknessto use, what to unravel
and discard, what to do over again, whereto
repeat, and whento end”*°. Thisiswhat lesbian
ethicsstandsfor.

Thus, Hoagland'sleshian ethicsisan attempt to
transform the prevailing perceptions of the
society so that the existent repressive values
becomenon-functiondl. It triesto giveleshians
the spaceto articul ate their concerns and the
voicewherethey can speak out their own mind.
She develops an ethics which is relevant to
lesbiansunder oppression. Such an ethicsisan
endeavor to fight against the oppressive socia
structures. It talks about values that promote
| eshian connection. Leshian ethicsusesleshians
way of living or ther lived experienceswhereby
they redefine ethicsinamae-dominated world.

(Footnotes)

"Hoagland, p.68., 2Haogland, p.29., *Hoagland, p.49., *Hoagland, p.55., "Hoagland, p.112., *Hoagland, p.93.,
"Hoagland, p.221-222. , 8Hoagland, p.229., *Hoagland, p.286., °Hoagland, p.302.
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Abstract:

Writing is one of the primary skills of alanguage. Students who start learning alanguage find writing asthe
difficult skill as its needs perfection from the beginning. Figuring the letter appropriately only can make it
readable and understandable. More importance is given in writing the letter rather than pronouncing the
sound properly. Such asignificant skill is not in use these days as students use it only during the exams that
also can be replaced easily. Keyboard is replacing pen and the act of writing is being swiftly replaced by
typing. For students, typing brings more advantages when compared to writing. This paper discusses the
disadvantages that students face in writing and how typing rectifies them.

Key words: Writing, good hand writing, legibility, typing, time saving, easy access.

Background of thestudy:

Writingisasignificant skill inalanguage. One
who doesn’t know how to write is called an
[literate, even though he speak sthelanguage
well. Readingisre ated towriting asboth of them

go with the symbols or letter forms of the
language .onthecontrary, listening and speeking
go with the sounds of thelanguage. Writingis
thefourth skill inlearning thelanguage. Having
learnt othersprevioudly, learnershaveaprior
knowledge about theformsand sounds.

Figuring the letters of the language isavery
difficult task making childrenfind difficulty in
learning thelanguage. More practiceisneeded
to get legible hand writing. This paper will
computerized world, the use of penisgetting
decreased. We prefer the typed and printed
documentsthan manuscripts. Thisbringsdown
theact of writing. Starting from thisissue, the
paper deal swith thefurther drawbacksinwriting
when compared to typing.

I ntroduction:

Weliveinaworld that depends on computers
and internet. Communication has becomean
easy processin thisscenario. Weare connected

to al the nooks and crannies of the world.
Communicationgartedwithletter transformation
but today they havelost their Sgnificance. These
letters were once hand written but now their
number hasdecreased tothecoreandin addition
we are sending typed | ettersrather than hand
written ones. Thisdecreasein lettersisbecause
of the easy access and speed of thee-mail and
other messaging applications. It can besaid that
all officia documentsaretyped ones. Students
write morethan all others. They dowritefor
taking notes, assgnmentsand examinations. But
now-a- daysthisalso has stopped asthey are
typing. Students use palm topsand laptopsto
takenotes, they typeand print thelr assgnments.
School board exams are the only exception
where students are writing still. Eventhat is
changing dowly asexamsare hgppening online.
These are the prime issues which will be
discussed inthispaper.

Hypothesis:

The study for this paper is made with the
assumption that writing helps students in
conceptudizing andtypingishelpful invarious
aspectsfor sudentsto get moremarksthanthey
get by writinginexaminations.
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Review of Literature:

Writing is being overtaken by typing as the
second one has morevisible advantagesthan
thefirst one. Peoplein thisscenario don't write
much. They have almost stopped writing and
sarted typing. Thiscreatesathought inus‘why
wehavelearnt writing theletterswhich haveno
usetoday?. For thisquestion thestudy published
in Psychological Science, PamA. Mueller of
Princeton University saysthat sudentswhotake
long hand notesare ableto do extraprocesson
themateria sthey have collected through notes.
Onthe other hand Daniel M. Oppenheimer of
theUniversty of Cdiforniasaysthat the benefits
of being abletolook at your more complete,
transcribed notes on a laptop outweigh the
drawbacksof not processing that information.
Ontheother hand, whenwriting longhand, you
processtheinformation better but havelessto
look back at. Theseresults of the researchers
hel ped to makethisstudy.

Writing versusTyping:

Writing isrelated toimproved credtivity, critica
thinking and problem solving skills. It isa
complex cognitive process involving neuro-
sensory experiences and fine motor skills.
Fedingthewriting surfaceand holding thewriting
indrument directsapersonto precisemovements
withthoughts. Figuring thelettershelpslearners
to recogni zethem easily thanthosewho studied
theformsof it fromthekeyboard. Typinginthe
keyboardisas mplememory based movement.
It just involvesrepetitive motions based onthe
letter placement inthe keyboard. People prefer
typing asitisfast, convenient and easy to share
and print asan dectronic document. Researchers

say that oneinthree peoplein UK writelong
form letters only twice per year.

Typing has become the effortless method of
writing for everything from official emailsto
personal to-do lists. Though typing hasmore
expediency, writing has its own unique
advantages.

Writingasa Skill:

Writingisaskill which needsmorepracticethan
all theother three skills. Itisthe complex skill
whichinvolvesthemindwiththemotor exercises
to practice. Figuring out aletter getsrecorded
inthemind better than learning the shape of the
letter from just identifying it from apaper. The
act of writing helpsyou clarify your thoughts,
remember things better, and reach your goal's
moresurely. Itiscommon that words can rush
out in the feral state when pen is the tool.
Meanwhile, technology or typingisdistracting
anddistancing. Therearesomescientific reasons
for the superiority of pen over key board when
it comesto cognitivefunctions.

Researcherssay that children’swriting ability is
cons gently better whenwritingwith apenrather
than a keyboard. Another research says that
adultslearn new symbolsand graphic shapes
whilereproducing them by using pen and paper
instead of typing them. Whether the pen or the
keyboard is better depends on one’'s own
personal experience and comfort with those
tools. As a compromise we have got stylus
friendly tabletswith digital pens.

WritingasTechnology:

Writing isatechnology for collective memory,
for preserving and ng on human experience.
Thisappliesto all writing. The printing press
mechanizes writing by the invention of
typography which provided thefirst uniformly
repeatable commodity and the first mass-
production. Printing changesthevisud character
of thewritten page, making thewriting space
technically clean and clear. The computer aso
changesthe technology of writing in several
ways. It addsflexibility to printing, allowsthe
writer/reader to changetextsaccordingtouser’s

needsand desires.
Resear ch Questions:

Thefollowing research questions hel ped the
researcher to framethediscussion:

1. How cantyping becomeeveryone'scup of
tea?
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2. How should studentstake notes: by typing or
writing?

3. What arethe basic problemsfor studentsin
writinginexamination?

4. How does typing help students in
examination?

Discussion:

Typing or writingisalong goneresearchwhich
resultedin bothwaysleaving reedersindilemma
Writing has its own unique advantages
compared to typing. But typing iswidely used
now-a- days because of its convenience.
Persons belonging to most of the professional
fields have completely stopped writing and
switched themtotyping. All official documents
have becometyped and printed. Manuscripts
have become rare in professional settings.
Mailing hasbecomethemostimportant pathway
inofficial settingsasitisontime. All reports,
memos, letters, proposalsare mailed ontime
with ease. Thisconvenienceisbecause of the
easiness in sending multiple copies, no time
delivery, paper less messages etc. Speed in
typingismountingintechnocratsasthey arekey
padding most of thetime. They areused totype
to send messages, post status, comment on
others’ posts through communicating
applications. Texting through these gpplications
have becomemandatory likebathing and egting
daily. Thishasbecomeamgor part of their daily
activities. Theseareall few reasonsfor typing
to becomeeveryone'scup of tea.

Taking notesin classesare seen convenient when
studentstypethe content asit isfast, easy and
clear. Using laptops and other gadgetsin class
roomisvery common. It helpsthe studentsto
carry light. They areabletotypemuchthanthey
write. But researcheshave proved that sudents
using gadgets are taking notes verbatim but
otherswho take notesinwritten writeintheir
ownwords. Andit resultsthat morethey take
notesverbatim, theworsethey performintests.
Another thingintaking written notesisthey have
superior external storage as well as superior
encoding functions than taking notes using

gadgets. Wewill haveaquestion now that canit
be possibleto switch oursalvesback to penand
paper? But we have answersfor that too aswe
havedoodling gadgetsand stylusto helpuswrite
ingadgetsalso. Soit can be better if students
take notes hand written rather than typing.

Having such apotentia totype, sudentsof this
ageprefer typingtowriting. They dsotypemore
than they write. Notes taking in class,
assignments, letters, reports, presentations,
seminar preparaions, projectsdl aredoneeasly
by typing. The place where they write under
compulsionisduring theexams. Asthey have
lessexposuretowriting, they findit difficult to
write during the exams. There were some
drawbacks in writing the answers in exams.
Examsare conducted to eval uate the students
withthemarksawarded for themfor theanswers
they havewritten. Herewriting creates some
problemsas hand written scripturesare unique
to all. Some students have neat handwriting,
some do not. Some students present their
answersclosdly not leaving much spacewhich
showstheir answersaslittle and othersleave
more space between words and lines which
show their answersaslengthy. Thismakesthe
evaluators to award more marks for the
handwritingwhichis legibleand reducemarks
whichis not. Thisismagjor drawback faced by
studentswho don’t havelegible hand writing.
Another mgor problemis, studentshavemore
practiceintyping rather thanwriting. Thismakes
them feel difficult to write oncein amonsoon
that they cannot pick up the speed tofinishthe
answersintheallotted time. Thesearethebasic
problems for students in writing during
examindions.

Typing is the day to day process done by
students of this age. The basic problems of
studentsin writing during examinations can be
easily avoided by making the examinations
typed.

Thefirst disadvantage discussed thereishaving
neat handwriting. Hereitisnot at dl anissueas

typed fontsare universal and they can bemade
common so that teachers cannot find anything
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asgood and bad to award markson that basis.
The next problemislegibility .it also can be
avoided by setting the same spacing, coloring
and making the presentation ascommon. And
themajor problem of time can be saved when
typingisalowedin examination asstudentscan
typefaster thanwriting and can savetime. Other
advantages in typing for exam is we can go
paperless and save naturetoo. Copying during
exams can be avoided completely by having
typed exams. Thiscan makeahugedifference
in the valuation pattern and will benefit the
students asteachers can award marksonly for
the content they havewrittenrather thanfor hand

writingor legibility.
Thesearethewaysinwhichtyping hd psstudents
during examination.

Summation;

Writing beingamotor exercisehepsinincressng
thecreativity of peopleby figuringthelettersas
welearnalanguage. Thoughtherearesplendid
reasonsto learn and practicefiguring theletters,
typing has becomethe easiest way to convey
something inwritten form. Whatever benefits
typing can give, we arein need to retain our
capacity to think and be creative. For being so
we should havethe habit of taking noteshand
written. Aswearemoving away fromwriting, in
many wayswe can have exam answer sheetsto
be typed which can help the students to get
appropriate marksfor what they have written.

Refer ences:

Cochran-Smith, Marilyn. (1991). Review of Educational Research. Vol 61(1). 107-155.
Bolter, David.J. (2002). Writing Space: The Computer, Hypertext, and the History of Writing.
http://www.npr.org/attention-students- put-your- laptops-away
http://lifehacker.com/why-you- learn-more- effectively-by- writing-than- typing
http://lifehacker.com/handwrite-your- notes-instead- of-typing- them-for- better

36



The Role of English Language Teacher in
Empowering Speaking Skills

K.Manikandaboopathy

Dept. of Languages, Hindustan University
Padur,Chennai 603103 mkb31380@gmail.com

Abstract

A language achieves a genuine global status when it develops a special role that is recognized in every
country. To achieve such a status, alanguage has to be taken up by other countries around the world. This
is being done by English, the world’s lingua franca, because of the growing area of education worldwide.
The drive to make progress in science and technology has also enabled English to attain the global status.

My paper intends to focus on the four skills— LSRW — and in particular, the speaking skillsthat are so very
important in the present context but only littleimportanceisbeing givento it eveninthe present syllabus. It
isLiterature or Language, theteachersare“ not adequately trained” and thefacilitiesin the classrooms do not
permit innovative methods of language teaching. | would liketo stressthe need of incul cating these essential
skills to the younger generation who study in schools and colleges. By enabling them, language teaching
can be made vibrant and in particular, speaking skillswill makethem aware of theimportance of Englishinthe
present scenario. Thiswould in turn reflect theimportance of English in the society which may enlighten the
public on the richness of English language.

My paper titled, “The Role of English Language Teacher in Empowering Speaking Skills” will suggest
methods to facilitate the non-native speakers of English to acquire the speaking skills and speak Englishin
amuch better way. | strongly believe that English must be taught as a skill subject so that it will become a
language very familiar to our students.

Thepresenceof the English languageintoday’s
worldisbecoming more significant because of
the spreading out of the language in new
territories and disciplines. The need to
communicatein Englishisaday to day activity
for themajority of theworkforce. The present
day scenario demandseffectivecommunication
skillsto meet out the challengesinthevaried
circumstances. Theimportanceof teaching these
skills in schools and colleges has not been
understood in its proper manner. Speaking a
non-native language will be critical for the
students but it is more crucial for teaching a
second language. But today’sworld requires
professionals who have the ability to
communicateeffectively aswell asefficiently. The
same old method of teaching English i.e.,
repetition of exercisesor memorizing passages

or poems, would not benefit either theteacher
or thestudent. Themethodology mustincul cate
thetraining of thefour language skills, in short
caledasLSRW.

Theteaching of Englishlanguage hastaken new
shapes according to the changing situations.
Englishfor pecific purposeshasbeenintroduced
keeping in mind the need of English language
for different professionals. Thisdemandsthe
teaching of English should betreated asaskills
subject rather than as a mere subject. The
differenceisthat, theteaching should be mostly
practical/gtuation oriented exposing thestudents
to usethelanguage effectively. Thelanguage
teacher should play theroleof afacilitatorinade
the classroom. They should focus on the
outcome of the variousactivities conducted to
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the students. Theteacher should plan activities
that enrich the students use thelanguage with
interest aswell asundersandingtheneedtolearn
thelanguagein abetter manner.

The students should be ableto speak English—
the outcome of any activity being planned by
theteacher. A clear pronounciation should be
expected from the students and not perfect
pronounciation likethat of the native speakers.
If the students are able to understand clearly
what theteacher speaksin English, it showshig/
her good listening skills. Though readingis
congdered apassveskill, it enhancestheability
of the studentsto understand thelanguagein
much better way. Reading habits must be
incul cated among the studentsthrough which
they can learn new words and enrich their
vocabulary. Our studentsexhibit their talentsin
writing only during their exams. They should be
allowed towrite creatively which inturn will
make them search for wordsand its meaning.
They should betrained to write concisely and
precisay sothat their choiceof wordswill make
the content meaningful.

Englishlanguageispredominantly thelanguage
of internationa bus nessand commerce. Though
it’sthelanguage of thetechnology and sciences,
being the bus nesslanguage hastakenit to new
destiny. Thishasundeniably helped Indiansin
generd to do businessworldwide. In addition,
it hasalso given Indiaan added advantagein
software and business process outsourcing
industry. Thisinturn crestesalarger workforce,
“but to surviveand thrivein aglobal economy,
companiesmust overcomelanguagebarriers—
and Englishwill most alwaysbethecommon
ground, at least for now.” English hasbeentaught
inIndiafor centuriesbut still most of our students
arelagging behind if the communication ought
to bein English. Wherewego wrong?| accept
that the tendency to use our mother tongueis
high and common among us. Still the mother
tongue medium schools are on par with the
number of English medium schoolsin India But
| wouldliketo point out that Englishisstill taught

as a subject irrespective of the mediums of
instruction. Thestudentsshould at least beable
to conversein simple Englishthough not even
asfluent asanilliterate child in any English
speaking nations. At thisjuncture, | too applaud
the number of students who gets placed in
MNCs, research organizationsand reputed firms
worldwide. But what about the majority of the
studentswho haslearned English asasubject
till hischildhood but findsit difficult to makeit
eveninthelocal companies?

Thisclearly satesthat the methodol ogy adopted
to teach English should undergo arapid change
according to the strategiesand requirementsin
the present globa scenario. Thedemand for the
ever growing language should be met with
greater acquisition. | wouldliketo note herethat
English is a second language for both the
studentsaswell astheteachers. By mentioning
this, | intend to say, we, as English language
teachers, should update ourselvesto the latest
developments in ELT pedagogy. We have a
superior role to play, as English language
teachers, inthelivesof our studentsasthey can
be made communi catively competent only by
us. Making them onereally demands a better
acquisition of theteachers. We should be able
to identify situations that are relevant to use
English. Thiswill makethe studentsaswell as
theteachersto be competent ascommunicative
competence is the need of the hour as our
students need to cater their needs by gathering
informationworldwide.

Theroleof alanguage teacher should bemore
efficientin meeting out the requirementsof the
studentsin the present global scenario. He/she
should be aware that the present situation
demands effective communication skillseither
beit oral, written or mail communication. It
should beboreinmindthat dl theseareessential
asthe corporate world expectsthe candidate
must be ableto communicate effectively inall
possible ways. The outcome, as expected, is
our students speaking skills that should be
proficient enough to get thedesired jobs. The
method should be one of thetraditiona method
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cdleddirect methodi.e. usngonly Englishingde
theclassroom and ingsting the studentsa so to
communicateonly inEnglish. If only itisstressad,
our studentswill adhereto our ingtructions. This
inturnwill make our studentsthinking process
towardsEnglish at least in aslower pace. The
activitiesplanned should be ableto sharpenthe
studentsthinking processasitisuniquefor each
of them. Here, theteacher should motivatethe
studentsto express hisher thoughts, if not, at
leastingmpleEnglish.

The approach the teacher handle should be
communicative approach rather than the
traditiona lecture approach. Thiswill makethe
teacher group the studentsand allow themto
discussthe current topics. | too suggest group
discussion asit gives scopefor better thinking
anddsoundergtanding of thecurrent ffairs. This
will lead them towardsknowing morefactsand
Situation based conversation. But theroleof the
teacher should beto restrict the studentsto use
only Englishtoexpressthar views. Thiswill hdp
thestudentsenrich their vocabulary by listening
totheir classmates. Theteacher may ask them
to notedown thevarious pointsto enhancewith
the spelling of thedifferent wordsused aswell
asthelr meaning. He/sheshould facilitate them
by explainingthesmplerulesof spoken English
in between to ensure the students use it
effectively. Thiswill surely helpto develop their
habit of using English fluently. | ingist that the
teacher should be afacilitator and not amere
spectator.

M ore recent textbooks stress the importance
of studentsworking with other studentsin pairs
and groups, sometimes the entire class. The
teacher should facilitate the studentstowork in
pair and groupsin order to give opportunities
for admost al of the studentsto participate more
actively than and asequally aspossible. Such
activitiesalso provide opportunitiesfor peer
teaching, where weaker learners can find
support from* stronger’ classmates. Theteacher
should observeeach of thestudents' organization
of ideasand how well he expressesto hisgroup
or classmates. Thisin fact will enhance the

studentsto think logically and analytically. To
sustainintheglobalization and the competitive
pressure, they have to think smart and better
than others. If they can organize, anlayseand
think differently they can pursueintheirjobina
better manner.

Thelistening and speaking skillshave become
absolute necessity asour sudentstake up GRE,
TOEFL and other international exams.
Expressionsof greeting, gratitude, small talk,
introductions and making acquai ntance, leave-
taking, appreciation, expressionsof regret and
asking to be excused, etc., arevery important
communi cative acts students need to master for
TESOL exams. Such expressionstakedifferent
forminEnglishthanthelndianlanguages. These
expressionsvary from cultureto culture. Our
sudentsareaccustomedtointheir languageand
culture. Theroleof the Englishlanguageteacher
isto makethe studentsaware of the differences
inbothlanguageand culture. Theteacher should
use expressions or examplesthat matchesthe
red lifestuations. Theteacher should know the
expressions that are used both formally and
informally so that the students adapt to such
situation-based dialogues. Theseexpressions,
though less informative, can be used by our
studentsasicebreskersand dsoto maintainthe
rapport. The teacher can improve the
pronunciations as well as provide repeated
practiceto the students.

Theattainment of sudents ability inEnglishcan
be brought out through hisusagein red life
Stuations. For example, he/shecan beasked to
pick up aconversation with theemployeesina
railway station, with abank manager, executives
inmallsand also with other faculty members.

The teacher can ask them to present the
conversationsthey had indifferent stuationsand
contexts, inthe class. Thiswill benefit other
sudentsin knowing wordsand a so grammatical

functionslikeactivevoice, passivevoice, direct
speech and indirect speech. Thisalso enhances
the Sudentsto ask questions—either using ‘wh’ -

questionsor yes/no questions. Theteacher can
alow thestudentsto involvein role-play based
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onthereal stuations. Theactivitiescarried out
should involve each and every student of the
classand they should beequally trested ingiving
chances. The teacher can ask the studentsto
listento other studentsand writedowntoo. The
gpesking skillsshould beenhanced by inculcating
other skillsso that the students' interest can be
enriched towardsEnglish. Thisisthereasonwhy
| say that the teacher should beafacilitator as
he/she hasto ook after each and every student
and maketheminvolvedinusing English. The
teacher needsto prepare materials, topicsand
also needsto update about the current events
to discusswith students. Theteacher’supdate
and interaction also will indirectly make the
students have an interest towards learning

English.
The usage of social medialikewhatsapp can

a so beused by thelanguageteachers. He/ She
canformagroupfor eech of their classfor formd

or professional chatsinwhich Englishonly can
be used. This will help the students to
communicate better and also to know how to
useEnglishin practical situations. Theteacher
can ask the studentsto speak and record and
share it in the group. He / She can give
corrections, if needed, toindividua studentsto
speak better. Videosrel ating to speaking can
be shared by theteacher inthegroups. Thiscan
beregarded asteaching or using English beyond
the classroomwhich can makethe studentsopen
up freely and frankly. Asthe studentsarefond
of using thesocia networksnowadays, thiscan
be an added advantage. Being a language
teacher, wemust strive abit moreto make our
students communicatively competent in the
present scenario. | would liketo concludewith
the quote of Prof. Jacob Tharu who says,

“Englishisnolonger someremotebut apowerful
mystery, lying hiddenin theworld of textbooks
andexamination.”
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(Why do childrenContinued from page: 2)

inquigitively. Inour mother tongue, heasked me: “ Sir, why did youtouchtheroof?’ | saredintohis
face, innocencewrit largeonit.

After haf acentury, and after passing through al the approaches, methodol ogiesand transactiona
devices| am till not ableto answer theyoung mind'sinquisitive query: What wasit for?

During these 50 years, my loyalty shifted from-ismto—-smin literature (postmodernism, post-
colonialism...), movement to movement in ELT (including the hard and mild versions of
Communi cative L anguage Teaching and its offspring such as Suggestopedia, and Community
languagelearning. Right now | am an ardent follower of the* Focusonform’ movement, thelatest
inthefield of teaching grammar, within thereach of my reading.

Which—sm, gpproach or methodology will findly help meinanswering the‘why’ questionsof my
learners?

P.Bhaskaran Nair (Editor)
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Abstract

Thereis such athing as self-imposed, psychic exile: afeeling of estrangement and
alienation within one’s adopted culture, a nagging sense of homelessness and
dispossession. - Jess Row

This article entitled “Voices Silenced: Haitian Memory and Culture Altered in Edwidge Danticat’s Krik?
Krak!” proclaimshow Haitian cultureissilenced dueto long lasting resistance; how memory playsasignificant
role; and how it gets altered in the present, due to the past horrific experiences. Danticat’s work primarily
reflectstheseideasthrough her characters. The short-story collection Krik? Krak! (1995), isaNational Book
Award Finalist, comprising of nine storiesand an epilogue, which takes place in Port-au- Prince, Haiti, Ville
Roseand New York. All the stories areinterconnected with recurring ideas, characters and themes, which are
also known as a short-story cycles. Women are the main speakers who portray their suffering in al the
stories, in silence. Herstories also have prominent focus on the relationship between her protagonists with
other characters.

Silenceturnsout to be asuffering untold, for yearsand yearstogether, which bear witnessfor beingtraumati sed.
Again, thistraumatic memory isaveil of silence, due to the past violence that hasoccurred during war and
political instability in the Haitian history. Violence that arose during thosetimes “resulted in decades of a
continuing inability totell what happened” (Shaw, par. 4). Thisinability to expresscreates* distorted memories’
(Felman and Laub, “Trauma and Media’ 20).Moreover, these “distorted memories’ gain power over the
individuals, and in the process, the lives of Haitians. Therefore, “Danticat seeks to restore collective and
individual histories’,

through her characters, to “recount the unspeakable” and “the reader becomes the sole witness to these
atrocities’ (Shaw, par. 6).

Key Words: Voices, Silence, Haiti, Memory, Culture, Altered, Edwidge Danticat, Felman, Laub

Nature hasno memory - Edwidge Danticat,
TheFarming of BonesEdwidge Danticat (1969),
bornin Haiti, cameto the United Stateswhen
shewastwelveyearsold and published her first
writingsin English two yearslater. Her short
sorieshavegppeared intwenty-fiveperiodicals.
Shehaswon a 1995 Pushcart Short Story Prize
aswell asfiction awardsfrom The Caribbean
Writer, Seventeen, and Essence magazines, and
her first novel, ‘ Breath, Eyes, Memory’ (1994),
has won wide acclaim. Krik? Krak! was a
Nationa Book Award Finalistin 1995.

Thereareninestorieswithan epilogue: “ Children
of the Sea,” “ Nineteen Thirty-Seven,” “ AWall
of FireRising,” “Night Women,” “ Betweenthe
Pool andthe Gardenias,” “ TheMissing Peace,”
“Seeing Things Simply,” “New York Day
Women,” “Caroline’s Wedding,” and the
Epilogue: “Women LikeUs” Theplay isnamed
Krik?Krak! astelling storiesof thefolklore, is
aHatiantradition. Danticat givesan explanation
for the Creole name, through the unnamed boy
in*“Children of the Sea” aswhen, “ Someone
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says, Krik?You answer Krak! Andthey say, |
havemany stories| couldtdll you, and then they
goonandtell thesestoriesto you, but mostly to
themselves’ (14). That ishow the other stories
fall incoherencewith each other.

Inall these stories, Danticat examinesthelives
of ordinary Haitians, those who had struggled
to survive under the cruel Duvalier or “El
Generdissmo, DiosTrujillo, thehonourablechief
of state [s]” regime who “had ordered the
massacreof all Haitians...” (33); and about the
otherswho haveleft thecountry. Itdsohighlights
the dreams of the Haitian people and the
distressing livesthey liveinredlity. All these
years, even after decades, the past horrific
experienceskegpsreminding them of thosecrud
events, which the people had to undergo.

Inthefirst story “ Children of the Seg,” thereis
riot and political instability. Thearmy or the

tonton macoutes had taken over thecountry. The
people of Haiti had to fleeto the Bahamas or
theAmericas, and otherswho could not, had to
stay infear. Thosewho had to escape death in
Haiti facetheir end at the sea: with no proper
boat, with nofood, withno nearest land at sight,
right under the burning sun. The unnamed boy
registers, “Now we havethree cracks covered
withtar” (18). Heisafrad of thestuation, where
they are to an extent of losing even being a
human: “I am scared to think of what would
happen if we had to choose among ourselves
who would stay on the boat and who should
die. Giventhechoiceto makeadecisionlike
that, wewoulddl act likevultures, including me’

(18). Theboat theboy travelsinsinksinthesea
at last, with their dreamssunk withit.

And for those, who had to stay back at Haiti,
had to face unspeakable tortures like forced
physical contact — between fathers and
daughters, mothersand sons, irrespectiveof their
ageand relationship.

If theyouthriot, directly or indirectly viaradio—
“theradiosix” (7), they had tofacean extremely
painful death. For aninstance, like the son of
Madan Roger, who wasapart of theradio six,

was beheaded in secrecy. Moreover, only his
head wasgivento hismother after alongstruggle.
Themother wasal so eventually beaten to death
inthepublic, because she publicly cursed and
spokeill of themacoutes' atrocities.

In the story “Nineteen Thirty-Seven,” the
narrator’ smother isaccused fasdy of killingthe
children, withinvisblewingsat night. They shout
and beat her mother by calling namessuch as

“Lougarou, witch, crimina!” (39), whoisthen
“trapped in cages’ (35) or theprison. Shedies
withnofood, nowater and no clothing; chained,
dragged andill-treated.

In“AWall of FireRising,” Danticat expresses
through her characters. Guy, Lili (hiswife), and
their sonLittle Guy, theurge and thefedling for
revolutioninorder to liberatefrom poverty and

other socia evilsduringthe Duvdier’sregime.
Boukman, adaverevolutionary’sname, isthe
roleLittle Guy hasbeen assigned for aplay, at
hisschool. Through the dial ogues of Boukman,
the characters sense an awakening. Guy, who
worksat asugarcanefield, hasadreamtofly
his master’s flying balloon with baskets, for
years. After listening to his son practise the
wordsof therevolutionary, he plungesout at
midnight and takesaway theballoon for aride.
But he does not know how to stopit. He does
not know how to climb hisfamily intothebasket.
Hediesshot and faling down from the balloon.
Hence, thisdepictstheinability tofight for their
freedom. They becomesilent, only withamoment
of gpark, lost within. All such experiencesof the
Haitianshaveleft them unspoken until now.

Danticat continues to weave such incidents,
whichfollowsthroughout thetext, intheform of
variousstories, and characters, evenif they Say
inHaiti or inany other part of theworld. Because
thevictimshaveto undergo somuchviolencein
the past, they become mute or they haveto be
slent dueto the unspeakableatrocitiesthat had
happened to them. Their voicesgo unheard, lost
inthisslence. Inthelong run, their inability to
expressor recdl, theexact traumatic experiences
of the past, creates “distorted memories”
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(Felmanand Laub, “ Traumaand Media’ 20).
They becomeweak and unstable. Theeveryday
life of the Haitian peopleis disturbed. Their
progressisstunted.

Therefore, thevictimsbecometraumatised and
form traumatic memories. This traumatic
memory that the Haitian people had retained,
turntheminto traumavictims, which had risen
from being mute. Dori Laub gives a clear
explanation about theslencing of traumavictims,
[t]he “not telling” of the story serves as a
perpetuation of itstyranny. The eventsbecome
moreand moredistorted intheir Silent retention
and pervasively invade and contaminate the
aurvivor’'sdaily life. Thelonger thestory remains
untold, the more distorted it becomesin the
survivor’sconception of it, so much so that the
survivor doubtstheredlity of theactua events.
(gtd. in Shaw, par. 4)

This inability to speak out the rea events,
because of the distorted memories and the
accuracy of thememory, not only accusesthe
victimasaparticipant inthetraumatic event but
also, turns the victim being blamed and its
consequent silencing. Laub el ucidatesthat the
Holocaust survivorstoo had to go through the
sameprocess, asthe” Nazi systemturned out. ..
to befoolproof, not only inthe sensethat there
wereintheory no outsde potentia witnessfrom
theingde, [but aso] that what wasaffirmed [for
Holocaust survivorswasan| ‘ otherness ... [so]
that their experiences were no longer
communicable even to themselves’ (qtd. in
Shaw, par. 5). These experiences turned the
survivorsto bedisconnected fromtheredity and
madethemto losetheir position asthewitness.

Asareault, Laubtermsthisas*”thetruemeaning
of annihilation, for when one’s history is
abolished, one'sidentity ceasestoexist aswell”
(gtd. in Shaw, par. 5). The same has happened
tothelivesof theHaitians, who have survived
generationstogether in Americathrough some
occupation, wherethey havelost or failed their
position as a witness. Some of both the
Dominicansand theAmericanshave sustained

this position as awitness, only through their
oppressing and demeaning deeds.

Henceforth, individud or collectivehigtories, that
had taken place during those eras and its
aftermaths, has become not only distorted but
also abolished. Thisishow, Haitianidentity has
become “blurred, marred, and in some cases
annihilated” (qtd. in Shaw, par. 5). Thus, Haitian
cultural frame gets tampered or altered
irrespectiveof itssignificance.

In order, to give a new dimension to this
unspoken and unrecorded history, of the
accountsof theordinary Haitians, theauthor has
givenmoreimportancetothereaders. Danticat's
motive, isaquest, “to restorethecollectiveand
individual historiesby having her characters
recount the

unspeakable,” where it’s the reader who
becomes “the sole witness’ to “personal
accounts’ of “theseatrocities’ or “violent acts’
(gtd. in Shaw, par. 6). In addition, Danticat’s
plotistothepoint, aseriesof Soriesthat breaks
off, thissilence and del etion of memory. They
are” of persond and higtoricd” importancewhich
recondructs*“individua and collectivememory”
(qtd. in Shaw, par. 6).

In conclusion, Danticat has voiced out to the
readers, imprinting and reconstructing Haitian
history through her work. As, the Haitiansno
longer recollect or remember their ownidentity,
their own past and their own mysterious and
forgotten roots; it'sonly the Readerswho must
bear witness or stand as atestimony, to these
unspoken truths or which the so far recorded
Haitian history had failed to do so. It'stheonly
way, to their healing. It'sthe only way, for a
progress, intherr lives. It'stheonly hope, toreach
people, irrespective of indefinite cultural

differences, for themto sharethereal history
that had gone untold. They need thereadersto
hear, listen to their unheard voices buried in
depthsof thehell. Haitiansareindeed, in need
of thisspiritua heding.
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(Transmission of Meaning Continued from page: 10)

al these are archetypes which make up the
Cultura Codethat giveslifetothischapter, in
semicticterms.

Il

Concluson

Keepinginview theanayssof thetext froma
semiotic perspective, it is evident that when
different codes come into contact with one
another inthenarrative process, thereisfriction
between them and from thisfriction generates
the'significance’ of that particular narrative.
These semiotic codeshel psinthetransmission

of meaning giving aredidic pictureof thehuman
life of Black South Africans in the era of
Apartheid through the portrayal of different
scenes, episodes, characters, dialogue and
aboveadl themoving human situation obtaining
in South Africa especially in Ndotsheni and
Johannesburgfocusngonitsdumareasinhabited
by theblack workerswho suffer fromthemisery
of unemployment, poverty, dirty environsand
above all from fear of the police and
imprisonment during the apartheid in South
Africa
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Abstract
Inrecent years, thefields of education and educational measurement are keenly concentrating on the concept
of communicative competence. The ability to use language to communicate successfully has become the
need of the hour. Testing the four language skillsis the broader trait of communicative competenceand it is
critical in most academic and workplace settings. It isimportant to test each of the four skillsindependently
because each one deservesits own significance in communicative competence. Among the four communication
skills, reading is the process of getting ideas that cannot be expressed orally. It is also a gateway skill to
learning. It is probably the most commonly tested of the four language skills. Testing reading seemsto bethe
easiest but it hasits own difficulties. Generally testing reading is done by giving short passages followed by
general comprehension questions. However, testing reading seemsto be simple but it hasitsown difficulties.
This study examines the issues in framing questions for reading test in an ESL classroom. General
comprehension questions do not assess the variety of skills involved in reading so we should construct
reading tests which help the learners to encounter the challenges in their day-to-day and work life

communication demands.

Introduction

Over thelast few years, thefield of language
teaching has devel oped rapidly and hasbeen
subject to changes and controversies.
Communicative approach to teaching and
learning English has been a significant
development. At present, itisused worldwide
inteechingandlearning English, especidly inESL
& EFL situations. Success of the teaching of
Englishthrough communicativegpproach entirdy
dependsonthepracticeof thefour fold language
skills Amongthemgor Kills, teaching of reeding
hasasgnificant placeanditisdtill very important
for higher education. Teaching of reading,
thereforeneedsspecid attentionfromtheexperts
and professionals for a meaningful higher
educationinthe country.

Effective second languagereading isconsidered
asan important skill to bemasteredinthereal

world since one is required to read and
comprehend academic aswell asnon-academic
texts. Evaluating the reading ability is
complicated asit involvesnot only theability to
read but al so the knowledge and ability to use
thelanguage. Totest aperson’sreading ability,
one should understand the process of
comprehension, what one hasto know and do
inorder to read effectively. Sincereadingisvery
important skill inlearning second language, much
effort hasbeen taken to devel op reading skill.

What isreading skill?

Reading is a complex activity that involves
several stages and processes that act
simultaneoudly to achievecomprehension. Itis
not asingle skill that weuseall thetimeinthe
sameway but itisamultiple skill that isused
differently withakind of test and fulfilling different
purpose. It helpsusto understand other culture
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and to meet through its literature, its great
thinkers. It develops our knowledge of the
languageitsdlf. Itisunderstanding, interpreting
or making sense of agiven text. The message
will not be passively absorbed, it requireseffort.

Themain focus of reading instruction should
therefore bedeve oping thereading ability of the
readers in order that they might become
independent readers.

Importanceof teachingreadinginthe ESL
classroom

Nowadays teaching reading in the ESL
classroomisbased on product based approach
and thefocusison testing how much contentis
comprehended by the learner. An ESL
classroom therefore should encourage the
learner’s ability to monitor and control his
reading process by identifying the purpose of
reading strategiesrequired to attain that purpose
and employing these strategies effectively.
Reading helps the reader to read on hisown
with aninitial support of asystem or method
that activates and stimulates his process of
readingwithintention of makingitvisbletohim
or making consciousof it. The need to makea
learner aware of hisreading processisthat it
hel pshim manipulate, transform or modulateit
on hisown and it will enable them to usethe
same procedure to facilitate reading
comprehensonindl circumstancesanddl texts
without any external support. It isthe duty of
ESL teachersto develop in our students the
ability toread materidsin Englishthat they come
acrossintheir everyday life.

Testing Reading

Inaliterate society, itisnot dwaysnoticed how
complicated theact of readingis. Althoughwe
havelearnt to read, most of usdo so easily and
relatively withlittle effort. Testingreadingisa
complicated process and reading isfar more
complex thanisgenerally recognized. We can
have avalid test by taking atext and asking
questionsabout that text but actualy that isalso
not smple. Themethodsof testing reading should
reflect the actual reading process. At theearly
stagetheskill of using smplewordsunitswill

condtitutethereading text, butinlater stagesthe
skillsbecome complex. Reading comprehension
dependsupon one' sfamiliarity with thecomplex
syntactic patternsof written texts.

I ssuesin testing reading

Many methods have been used to test reading
skill. Thoughit seemseasy at first glance, there
are several aspects we must take into
cons deration while making testsfor ng
reading proficiency. We should be careful inthe
selection of text chosen for reading so that it
reflectsnot only the purpose of thetest, but also
itsimportanceto learner. The prior knowledge
of thelearnersa so should be considered so that
thelearnerswill not haveadvantageover others.
The type and writing of questions are other
factorswe should pay careful attention to for
idedl pre-testing.

Skillsinvolved in Reading
Thereading skillswhich areto be attended to
ae

1. Relating graphic symbolswith soundsand
words

2. Understanding rel ationships between partsof
informationinasentence

3. Predicting
4. |dentifying themainideaand supporting details
5. Understanding inferences

Therearevariouslistsof theskillsinvolvedin
reading drawn by variousresearchersbutitis
very difficult tofind out which skillsareeasiest
and which should be devel oped for which level
of learners. Whilemaking ates, list of skillscan
be useful, since it encourages test makersto
broaden the reach of their questionsthan just
ask genera comprehension questions.

Variousfactorsfor making atest

1) Selection of text

Weshould becareful insdlecting atext for testing
reading becausewhilechoos ng atext oneneeds
to know thetopic and level of difficulty of the
text. The selected text has an impact on the
results. Generally we use prose passagesto test
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reading skills, but there arelots of other types
of textstoo that can be used for testing.

We should make use of authentic materiaslike
timetables, newspaper articles, brochuresetc.
By using varioustexts test reading enablesthe
learner encounter several typesof textsintheir
everyday reading activities. The type of text
selected should reflect the goa sof thelanguage
teaching Stuation.

2) Background Knowledge

Anather important factor intesting readingisthat
background knowledgetotest skills inreading
comprehension. By knowing the background
knowledge, thelearnersare ableto comprehend
it more easily and more compl etely than when
reading atext whosetopicisunfamiliar, orin
other words, for which we have little
background knowledge.

Tasks to test reading for varying level of
difficulty

Thereareavariety of tasksthat can be used for
testing reading ability. Here we are going to
discusssometaskswhich areused to test skills
of varyinglevdsof difficulty.

1) Testing beginners.

Different typesof teststhat assesslow levd kills
areword recognition, sentencerecognition, and
word and sentence comprehension. Thistype
of test canbemademoredifficult by askingthem
todowithinaSpecifiedtime.

2) Tasks for Middle and Higher level
students
a) True/False Questions

True/False questions can be constructed
relatively quickly and easily, and they arealso
easy toevaluate.

Thisisoneof themost common taskstypesused
by teachers. Whilemaking true/fal sequestions,
one should remember that questions should be
made by rewording the text; if the questions
make use of the same words asthe text, they
becometoo easy. One can aso make questions
based on aposs blemisunderstanding of thetext.

b) Multiplechoicequestions

Multipletype questionsare common task type
for testing students’ text comprehension. They
allow testersto control the range of possible
answersto comprehension questions, and to
some extent control the students’ thought
processeswhileresponding. However, thevaue
of multiple-choice questions has been
questioned. By virtue of distracters, they may
present studentswith possibilitiesthey may not
otherwise have thought of. Thisamountsto a
deliberate tricking of students and may be
thought to result in a false measure of their
understanding. Studentscanlearn how to answer
multiple choice questions by eliminating the
improbable distracters, or various forms of
logical andysisof thestructure of the questions.

¢) Short answer/ completion questions
Inthistypeof questions, answersarenot given;
thestudentshaveto givetheir own responsesin
phrasesor in brief and compl ete sentences. In
thiscase questionsmay beset to givemaximum
coverage of thetest passage. Some questions
may beof inferring type.

d) Orderingtasks

Studentsaregiven aseriesof statementsbased
on theinformation in the text. They are then
asked to put themintheir order of occurrence
inthetext. Ordering tasksare useful for texts
that make use of sequencing devices like
instructions and narratives and also for
expository textsthat deal with thedevel opment
of anidea.

e) Cloze test

Clozetestsare used for varioustest purposes
because they are easy to prepare and score.
Mogt test makersregard them primarily astests
of generd language proficiency. They areuseful
for determining proficiency inreading. However
their validity astests of reading has not been
convincingly demonstrated. Itisconstructed by
deleting every word in a text. Students are
required to fill in the words that have been
deleted. Oneor two sentencesare usually left
incomplete at the beginning and end of thetext
to provide some degree of familiarity and
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contextua support. Research showsthat religble
resultswill only beachievedif aminimum of 50
deletionsare created.

f) Gap filling exer cises

Gap-fillingtestsare somewhat different inthat
the test constructor does not use a pseudo-
random procedureto identify wordsfor deletion:
it decideson somerational basis, which words
to delete, but triesnot to leave fewer thanfive
or six words between gaps.

g) Summarizing

It isthe condensed form of ideas presented in
thetext. Thereare severa reading and writing
skillstested by asking Sudentstowritesummary.
Through summarizingst udents need to be able
to gather ideasfrom paragraphs, categorizeand
prioritizeinformation, decidethemainideaand
present information in an easy and clear
language.

h) Synthesis of Journals/ Projects like
Multimedia Packages

Studentsshould undertake projectsduring their
courseof study. The class/groups can makean

authentic multimedia package based on the
theme chosen from the textbook. A Synthesis
journal, unlike a multimedia package, is
produced by theteacher. It providesmultiple
perspectivesonatopic by providinginputsfrom
various sources and asks the learners to
synthesizetheinformation presented. Because
this a complex process, it may need to be
model ed by the teacher beforehand.

Concluson
Just asreading happensin authentic contexts
using authentic materids, evauation should aso
beauthentic.

Evaluation should help learners seewhat they
know and identify what they can nextlearn,. In
other words, evaluation should help us to
consolidate and review learning. There are
severa aspectswemust takeinto consideration
while making tests for assessing reading
proficiency. Intesting reading, only purposewe
typically give studentsfor their reading or lack
of it. Thechallengesfor the person constructing
reading testsishow to vary reader’s purpose
by creating test methods.
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Intheworldwelivein, withitseverincreasing
Globdisation, thepotentid heddby Mediaseems
amost infinite. Mediahasthe power to mould
values, normsand behavior, to shape attitudes
andinfluencethevery way welive. Thesenew
and evolving roles of Media are immensely
powerful and risky. In an ideal world these
powerswould go hand in with some sense of
responsibility, butintherea world thereisno
such guarantee. Thislack of responsibility is
perhaps made most evident by the Gender Bias
that isprevaent in every aspect of mainstream
media. Gender bias can be described as
prejudice, stereotyping, or discrimination,
typically against women, onthebasisof gender.
Throughout history women have (with little
exception) always been at adisadvantage due
to the roles ascribed to them in a patriarchal
society. Eventhough women have gained more
freedom over theyears, misogyny seemsto be
ingrainedin our society. Thesexisnwomenface
every day istrivialized and normalized. Media
plays a huge role in dehumanizing and
objectifying women, especially through
advertisngand movies. Inindia, Bollywoodis
oneof themost influential formsof mediaand
themainfocusof thisarticle.

Rape cultureand sexism arehot topicsof interest
in the Indian context at present. Watching
Bollywood films that are touted as classic
romances hel psone understand why. Themost

obviousexamplewould bethecult hit“Dilwae
Dulhania Le Jayenge” which had an
unprecedented 20 year run in the Maratha
Mandir Theater. It is extolled as the most
romantic moviein Indiaand set the benchmark
of romancefor 10-15 yearsto follow. One of
thefird tacticsthehero usesisthrowing Smran’'s
(hislove interest) undergarment in her face,
whichisabelittling thing to do to another. He
then proceedsto physically harass her to her
undergtlandableirritation. Even after doing dl of
thisheisdtill portrayed asthe” Dilwa€’ or good
hearted guy.

A study was conducted by Steve Derné
analysing Hindi filmsduringthelate1980'sand
early 1990's. Through thisit was found that
Hindi filmsnot only tend to “ eroticize” sexual
violence but thesefilms often legitimize such
violence by showing heroes who use milder
formsof sexual violenceto gaintheaffection of
heroines. When Indian men wereinterviewed
on how filmsshaped their beliefsabout romantic
relationshipsand women’splacein society, it
was confirmed that men at that timeidealized
submissoninwomenandthat theided wasoften
supported and evenamplified by theimagesthey
sawinfilms.
Another study andyzing ninesuper hitsfromthe
90’s showed that over 40% of sexual scenes
included sexud violence, and perhgpsevenmore
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shockingly, nearly 70% of the perpetrators of
thisviolencewerethe“heroes’.

Traditionally Bollywood movieshavereduced
the portrayal of women down to 3-4
stereotypes. thedutiful obedient good daughter/
wife/lover, theever loving supportive mother/
aunt/grandmother, thevamp/ jealouslover/ evil
manipulator (how progressive and ambitious
women are usually portrayed) and the
supportivefriend/sister/coworker. Women are
rarely givenimportant rolesinthemoviesthey
arepart of. Usualy therewill be 1 woman and
5meninanensemblemovie. Thefemaeroles
aredmost dwaysjust arm candy, to look pretty
and be around to boost the desirability and
showcase capability of the male lead or to
support himinthe pursuit of hisdreams. The
rolesessayed by women arethemother, thewife,
thesister, thefriend: Theexistenceof afemale
character of any import with ambitions, goals,
principles, thoughtsand valuesof her own or
evenanidentity al her owndigtinct fromtheone
ascribed to her through her association withthe
men in her life hasbeen ararefeat in Indian
moviesof the past couple decades. Women are
not shown to havetheir ownjob or career. They
areportrayed asaprizeto bewon by the hero.
A very very small percentageof Indian movies
star afemale protagonist or addressissuesthat
concernwomen. And eventhissmal percentage
hasonly emergedinrecent years.

Very rarely do we seefemalelead roleswith
substance. Evenrarer isitto seeamoviefroma
woman'spoint of view. Thisisbecausewomen's
rolesbehindthecameraareevenrarer thanthose
in front of it. Last year, a study on the
representation of women in cinemaacross 11
countries, conducted by the GeenaDavisMedia
Foundation along with the United Nations
revededthat Indianfilmsarelackingnot only in
substantia rolesfor women. Indiaisfar behind
other countriesin simply having femaleroles.
According to the study, lessthan aquarter of dl
gpesking or named characterswerewomen and
nonehad lead roles. Not only that seeingwomen
who hold jobs and pursue their careers

passonatdy inIndianfilmsisararething. Women
inIndianfilmsplay second fiddleto themale
leads in most cases. The same study also
examined the gender of thoseworking behind
thecamera. It wasfound that thegender ratioin
India sfilmindustry sandsat 6.2 maestoevery
onefemae, muchworsethantheaverageof 3.9
malesto every 1female. Sadly thereisonly a
disproportionately tiny percentage of women
taking ontherolesof producer, director, lyricigs,
sound and light technicians, etc and contributing
tothemagicthat happensonthebig screenfrom
behindit.

“We still have spaces where women, perhaps
they arenot forbidden, but definitely don't have
anegud chanceof accessin many sectorswithin
mediaand entertainment. There’'sactually no
physical reason for women not being able to
makein that sector, except thealmost inherent
bias that exists,” Lalita Kumaramangalam,
chairperson of the National Commission for
Women, had said at aconferencein New Delhi.

Surprisingly, oneof thesefieldswas makeup, a
field dominated by women, but one where
womenin Bollywood wereexpressy forbidden
fromparticipatingtill |last year. Until that point a
60 year old archaic system existed that was
supposedly putinto ensureequa opportunities
for men and women. Menwereforbidden from
becoming hairdressersand women from being
makeup artists. Equal opportunities do not
equatewith fairnessasmakeup artistsearn far
morethan hairdressers. Andthishiased system
was dismantled only after a Female makeup
artist, Charu Khurana, with the support of the
Nationad Commissonfor Women, filedapetition
of protest and wonin The Supremecourt, lifting
theinformal ban.

“1 couldn’t be seen as working as a makeup
artist, so | would bedoing all thework inthe
vanity van, or inthe hotel room, whileaman
would represent my work on the sets,” Charu
Khuranasaid. “| would share my credits, and
my salary with that man to be my face on the
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“1f the crew isof 200 people, thereare hardly
12 or 15women- thelead actress, afew junior
artists and dancers,” Khurana added, when
talking about the Gender biasintheindustry.

The percentage of men participating in the
making of aBollywood moviecangoashighas
90%.

Thisisexemplified by the experiencesof Hetal
Dedhia- Bollywood'sonly female gaffer. She
worksasthe head of Electrical and lighting, a
profession once practiced by her father. And yet
hewasthefirst person to oppose her decision
tojointheindustry. Shewas mocked by other
meninthe professionwho believed shewastoo
frail to handlethe demandsof the profession.

Thenumbersof femaeproducersand directors
inBollywood haverisen steedily inthe past few
years. But even these numbers aren’'t as
heartening asthey appear asamgjority of these
women now involved inthemaking of amovie
areusually associated with either aBollywood
family or with established veterans of the
industry, more oftenthan not, related tothemin
some way. Those without a Bollywoodian
Godfather still struggleto maketheir presence.

Themessageamoviecarriesistold by thewriters
and perhgpsthisexplainswhy Bollywood movies
seldom say storiesabout women. A few Femae
writershave been ableto find successand prove
themselvesintheindustry like Juhi Chaturvedi,
Urmi Juveikar or AdvaitaKala, but theseare

too few anumber for anindustry that boaststhe
release of over 21000 moviesayear. Writers
likeAdvaitaKaaaso clamthat thelndianfilm
industry isnot afemale-friendly workplace.

“Asawriter, one’ swork ismostly solitary, so
therisk of gender politicsisgreatly reducedin
termsof practical working conditions,” Kala
remarks, “Whét oneredly encountersisthnemde
gazethat dominatesfilmmakinginIndia The
producer, director, cameraman —essentially
every mgjor player onafilminmost casesbe
male- that influences the approach to the
materid.”

If morewomen are not allowed to writetheir
own storiesthen Bollywood will continueto
churn out warped delusionsof what awomanis
or should be. But Gender biasisadoubleedged
sword that cuts both ways. Anditsnot just the
portrayal of women that has been stereotyped.
Thementoo are all painted as macho Chuck
Norrisrivas—setting unredlistic goa sfor young
mento emulate. Any sign of emotiontreated as
aweaknessthat needsto be bullied and taunted
out of existence.

Fortunately, recent trendsindicate stepsinthe
right direction — away from these one
dimensiond portrayasof both men andwomen,
and towardsamoreinclusivetomorrow. One
hopesthat the day when we have mgjority of
Indian moviesthat passthe Bechdel Testis, if
not right around the corner, not too long in
ariving.
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Abstract

The purpose of this paper isto provide aplatform for research on the feasibility and efficacy of using “Plain
English” in main stream business management especially in software project management, which utilizesa
great deal of English in its documentation and written communication. According to Gartner, approximately
40% of asoftware project timeis spent on documentation and communi cation. Usage of “Plain English” may
reduce thistimeleading to faster completion of the project and thereby leading to more savings. Thisresearch
may also help thousands of software engineers who struggle daily due to their inability to write or speak in
contemporary English. Linguistic empowerment through the learning of “Plain English” may allow more
engineersto transcend geographical boundaries and become global citizens. Stanford University USA, which
has since 2014 embarked on aunique experiment inlearning known as“ CS+ X" aimed at integrating humanities
and computer science, intersecting opposites, create altered perspectives, fresh intellectual possibilitiesand
new strengths. Integrating “Plain English” with software project management may bring about a sea change
in how the software industry delivers. Plain English in Software Project Management

Keyterms

Plain English isastyle of writing that the intended audience can understand on first reading. Plain Englishis
clear English—It issimple and direct. Plain English avoids using jargon, technical terms, acronyms and any
text that is not easy to understand. It avoids obscurity, inflated vocabulary and convoluted sentences. When
writing in Plain English, the meaning of what needsto be said is not changed but only theway of sayingitis
changed. It allows readers to concentrate on the message conveyed, not on the difficulty of the language
used. Plain English uses the right word for the right occasion and does not use unnecessary words. It is not
adumped down version and al so does not require the audience to refer other information. If technical terms
are needed, they are properly explained. Software Project Management is the art and science of planning,
implementing, monitoring and controlling software projects by managing people (who), product (what),
process (how) and project (when). It includes project planning, scope management, project estimation, project
scheduling, resource management, risk management, project execution, project monitoring, communication

management and configuration management. The key objectives of effective software project management
include ensuring quality, increasing productivity and reducing risk. Key documents used in managing projects
include business case, statement of work, project charter, project management plan, traceability matrix, change
request, risk register, status reports and lessons learned.Software Engineering involves development of
software product using well defined scientific principles, methods and procedures. The outcome of software
engineering isan efficient and reliable software product. Software Development Life Cycle (SDLC) isawell-
defined, structured sequence of stages in software engineering to develop the intended software product.
SDL C stages include communication, requirement gathering, feasibility study, system analysis, software
design, coding, testing, system integration, implementation, operations and maintenance. Key documentation
includes scope statement, requirements design, issue log, change log, test cases, deployment plan and
acceptance.

52




Introduction

Inthe eyesof apractitioner, software project
management is documenting reasonable and
mutudlly agresd upon ddiverableswithinmutualy
agreed upon time frames and their
communicating progress, successand problems
onaregular bags Typicd issuesin management
include: a) the relevant stakeholders do not
understand or they misunderstand b) requirement
changes or unexpected scenarios during the
course of the project c) the software delivered
does not work as required and d) changein
management/ priorities/ budgets.

Documentation and communi cation can address
most of the project management issues and
ensure success of the project but they consume
asignificant amount of timeand money. Plain
English could help the stakeholders in
communicatinginsgmpletermsensuring that the
stakeholdersunderstandit, thefirst timeitsalf.

Plain English - Explained
Smply put, plainlanguageislanguagethat’ seasy
for thereader to understand.

Thesetwo quotesfrom authoritiesinthefield
explainit better:

‘Writingisaningrument for conveyingidessfrom
onemindto another; theWriter’sjobisto make
thereader apprehend hismeaning readily and
precisely.” — Sir Ernest Gowers in “The
Complete Plain Words” (1954) states: ‘Plain
English refersto thewriting and setting out of
essential informationinaway that givesaco-
operative, motivated person agood chance of
understanding it at first reading, and inthesame
sensethat thewriter meant it to be understood.’
—Martin Cuttsin“ Oxford Guideto Plan English”
(2004)

While the plain English (or plain language)
movement is generally considered to have
emerged in the mid-1970, the movement’s
pedigree dates back to centuriesandissaidto
have been devel opedin responseto consumers
demand

for documentsthat they could understand and
also the recognition by governments and

commercid inditutionsthat plain Englishbrings
efficiency and economic benefits. Plain English
usage has been made mandatory in al official
documentsand correspondenceintheUS, UK
andAudrdia Thisincludesthelegd professon,
banking andinsurance sectors. Thescientificand
medical fraternitieshavead so started to actively
use plain English while India still uses
contemporary English. Thecampaignersof plain
English statethat plain English savestime and
money, it helpsin compliance and avoiding
disputes/ litigation andit crestesamoreefficient,
effectiveand productiveworking environmen.

The six rules that George Orwell set out for
writing Englishin hisessay “Politicsand the
EnglishLanguage’ are:

1. Never useametaphor, Smile, or other figure
of speechwhichyou areused to seeingin print.

2. Never use along word where a short one
will do.

3. Ifitispossibleto cut aword out, alwayscut
itout.

4. Never usethe passvewhereyou can usethe
active
5. Never useaforeign phrase, ascientificword,

or ajargonword if you canthink of an everyday
Englishequivadent

6. Break any of these rules sooner than say
anything outright barbarousand thegoldenrule
is: “think about your readers, and don’t make
themwork toohard”. Whenthisruleisfollowed,
writerswill find themselvesdoing thehard work
of writing plainly and striving to get themeaning
acrosseffectively, rather thanrisk confusing the
readers.

Thefollowing guideineshavebeen adopted from
apresentationgiven by

Professor Peter Butt to the Plain Languagein
Progress conferencein Houston,

USA intheyear 2000. They remain asgpplicable
today asthey werewhen he presented the paper.

m Writefor theintended audience
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» Organizematerid logicaly

m Behumanandavoidaformal,
bureaucratic tone

» Haveawell-designed layout and design

» Uselnformative headings

m Avoidlegaese&amp; other jargon
(including thearchaic)

m Bewareof unintended ambiguity

UseTables, graphs, diagrams,

flow chartsandlists

K eep sentences short

Prefer the active voiceto the passive

Useverbs, not nouns

Prefer the ssimpleto the complex

(words and sentences)

» Usespecificwordsinstead of generic
or abstract words

Though all good writing techniques sharethe
samecharacteridics, plan Englishdiffersinwhet
it emphasizesand the heart of the matter isthat
it emphasizes the reader — not the writer and
not the message, but the reader. It stresseson
making theimportant information easy tofind,
understand and use, writing relatively short
sentencesand being straightforward intheorder
of words.

Thefallowingdiscussonistekenfromanarticle
written by Professor Joseph Kimble of the
Thomas Cooley Law School, Michigan, entitled
“Notestoward Better Legal Writing” in 1996.

Myth: Plain language meansbaby talk or street
talk. Itisnot ‘literary’.

Redlity: Plain languageisall about clear and
effective communication - nothing moreor less.
It does, though, signify a new attitude and a
fundamenta changefrom past practices. Itisthe
language that good writersusewhen they are
determined to be understood.

Myth: Plainlanguageismainly concerned with

getting rid of archaic terms like hereby and
& aforesaid.

Redlity: Plainlanguageisconcerned with al the
techniquesfor clear communication—dozensof
them. These techniques and guidelines are
flexibleand varied. They indludeplanning, design,
organi zation, sentences, words, and testing.
Gettingrid of archaictermsisonly aliberating
first step

Myth: Plainlanguageisnot accurate or precise

Redlity: Plainlanguageisandly inthe cause of
precison, not anenemy. Plainlanguagelaysbare
theambiguities, uncertaintiesand conflictsthat
traditional styletendsto hide. Atthesametime,
the process of revising into plain language will
often reveal all kinds of unnecessary detail
Examplesto demonstrate how plain Englishcan
helpin effectivecommunication:

BeforeAfter

Thefollowingsummary isqudifiedinitsentirety
by the more detailed information contained
elsewhere in the prospectus This summary
highlightssomeinformationinthe ProgpectusAs
thegpplicant, itisarequirement that you provide
amailing addressand an identification number
when angpplicationismadefor ahardship grant

You need to send a mailing address and an
identification number when you apply for a
hardship grant If thereareany pointsonwhich
youreguireexplanation or further particularswe
shall begladto furnish such additiona detailsas
may be required by phone. If you have any
questions, pleasecall.

Need for Research

A detailed research isthe need of the hour to
determineif usageof plain Englishin software
project management for itsdocumentation and
al written communicationwould helpincreeting
a more efficient, effective and productive
working environment for the softwareindustry
thereby reducing time and money and also
improving quaity compliance.

Thefollowing questions need to be answered
as part of the research to determine if plain
English would be helpful in software project
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= Arecurrent project management document
templatesutilizing acomplex languageand does
thisaffect productivity?

= Areuser requirements documents easy to
understand by the software devel opers?

» Do project managerscorrespond to clients
in clear terms or use jargon that creates
misnterpretations?

» Will plain English haveasgnificant effectin
reducing cost andtimefor thesoftwareindustry?

Theresearchersmay follow thefollowing step
by step methodol ogy to check the hypothesis:

1. Identify project documentation that requires
conversontoplanEnglish

2. ldentify current usage of complex sentences/
wordsand find aternatives

3. Identify key English writing skillsissues of
software professionalsinvolved in software
project management

4. |dentify problemsin current Englishtraining
methodol ogiesfor personnel

5. Createdternatetemplatesinplain Englishfor
standard proj ect management documentsand
customer communicationsuchasmemos/ emails
/ reports

6. Create plain English writing skillstraining
methodol ogiesto personnel

7. Set up apilot study with the aternate plain
English templates and training in a software
organi zation and monitor productivity over a
period of time

Theresearchers must a so be aware of ground
redlitiesand not get carried away.

Pain Englishisnot writingin such away that
everyoneunderstandsit. Itiswritinginsucha
way that the intended reader effortlessly

understands it. The intended readers in the
softwareindustry arethe project stakeholders
of theproject.

Thisresearch should notintendtotrand ateevery
technical word/ terminology into plain English.
Itismoretowardsensuring that documentation
and written communicationaremadesmpler and
clearer so that productivity increases and
misinterpretation decreases.

Documents such asbudgets, estimatesetc. that
involve spreadsheets and core technical
documentssuch asdesign, test casesetc. should
not bein scopeof thisresearch. At most generic
guiddlinescould be provided to ensure that the
documentsconformto plain English principles.

Concluson
Thebenefitsenvisonedintheevent of apostive
outcome for the research leading to usage of
plain English in the software industry are as
below:

m Help the softwareindustry to reducetime
and effort leading to faster project completion
and more savings.

m Help thousandsof software engineerswho
struggle daily dueto their inabilityto write or
gpeak in contemporary English. Linguistic
empowerment through thelearning of “Plain
English” may dlow moreengineerstotranscend
geographical boundaries and become global
ctizens

m Actasacatalystfor using plain Englishin
other domains of businesses such as banking,
insurance, legal etc. that create documentsin
complex languagewhich the iakeholdersdo not
read infull but acceptinfaith and regret | ater.

Theintention of thispaper isto pursuetheidea
and possibleresearch of utilizing plain English
and its techniques in business management
especidly software project management.
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William Shakespeare, hishighness, thecrowned
king of English literature has made great
contributionsincluding hisfour greet tragedies.
Let’'sroll thecameraat Othello, thetragic story
of aBlack moor who had fallenfor the beautiful
Desdemona TheMdaydamfilm*“Kdiyattam”
is the version of Othello with charactersin
different outfits. Suresh Gopi playstherole of
Perumal ayan and Manju warrior, the role of
Desdemona. With thedevilish deedsof Paniyan
(lago),Kannan (Othello) misunderstands his
chastewifeandkillsher out of grief and anger.
Later Kannanrealiseshissinand out of guilt he
commitssuicideinthe Theyyamritud fire.

Theyyam isapopular ritual formof worship in
Kerala Theperformersof Theyyam belongto
the lower caste community, and have an
important positionin Theyyam.Peopleof these
districtsconsider Theyyamitself asaGod and
they seek blessngsfrom Theyyam. Itisgenerdly
performed in front of the village. It is dso
performed in houses where ancestors
worship with elaborateritesandrituas. There
iIsnostage or curtain or other such arrangements
for the performance. The dancer along with
the other members recitesthe particular ritual
song which describesthe myths and | egends of
the deity of the shrine or the folk deity to be
propitiated. Thisisaccompanied by playingthe
folk musical instruments. Every art is a
representation of aregion’sculture, beliefsand
traditionswhether music, danceor film.

“Great art dwaystranscendsitsculture, while
lesser art merdly reflectsit.”

-MadeleineL’Engle

Evenafter 400yearsof hispassngaway, William
Shakespeare, the uncrowned king of English
literature, istill aninspiration and motivation,
not just for thetheatreenthusiastsor theliterati.
There had been scores of celluloid adaptations
of histhegtre productionsincluding hisfour grest
tragedies - Hamlet, Othello, King Lear and
Macbeth—that havebeeninterpretedindifferent
timesand spaces. However, for theMaaydam
movie buffs, it has been ararity and the only
movie adaptation of aShakespeareanplay is
‘Kaliyattam’ by Jayarag] (1997), which has
beeninspired, by Othello—thetragic story of a
Black moor who had fallen for the beautiful
Desdemona

What makesthisfilm, which hasbeen narrated
in atotally alien culture, in the backdrop of
Theyyam, theritua form of north Kerala, and
adsoatheyyam artistethereof, isthat theorigina
worksof thegreet playwright makesitspresence
only ataninvishbleplaneat thesametimemaking
the audience experiencetheinner turbulence of
theinvincibleprotagonist who isthe epitomeof
caharss.

Theplay tellsthe story of Othello, apowerful
general of the Venetian army, whose life and
marriagewereruined by lago, anenvioussoldier
whoisnot just cunning and dishonest, but lsoa
man of sociopathic self that has been
immortalised by TheBard of Avon.

Why Shakespeare’s works are immortal is
because of thefact that the central themesinhis
worksaremainly about innate human emotions
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that have a universal nature. Lust, jealousy,
ambition, greed, betrayd, and revengethat were
evident in Shakespeare stimeareevidentinour
timestoo, and that will bethesameinfutureas
well.

Asisthecaseof real world, jealousy causing
mental blindness in a myriad of different
Stuations, hasbeenanintegrd themeof literature
too in al periods. And this is exactly what
happensin Othdllo, too - theenvy of onecauses
passion and emotionsto takeover themind. No
doubt jealousy is the main cause of lago’s
revenge against Othello, hissuperior officer.
Othello’sdecisionto promote another in place
of himinfuriated lago, who isthe epitome of
ruthlessjedousy intheplay. Heusesthishatred
asfuel tolaunch adeceitful operation, which
ultimately lead tothetragic downfdl of Othello.
Othello’sblind jealousy (whichis caused by
lago), inturn, causes himto murder hischaste
wifeand alsotoend hisownlife.

TheMdaydamfilmKadiyattamistheverson of
Othellowith charactersin different outfits-ina
distant land and culture. Suresh Gopi playsthe
roleof OthellowhoisKannan Perumaayam, a
theyyam artiste here, and Manju Warrier the
invincible Desdemona, who appears as
Thamara, the beautiful daughter of thevillage
head. It isin an interesting manner that the
director transplantsthetheme of Othellointoa
different landscape.

The character Unni Thampuran hatesKannan
because he had an eye on Thamara, and
Panniyan (Lal), who plays a komali (Joker
character in Theyyam) isjealous because he
pampers within to don the coveted role of
Theechamundi whichisheld by Perumalayan.
Paniyan sows not the seeds but weeds of doubt
on Thamara sfidelity in Kannan’smind making
him suspect that Thamara and his assistant
Kanthan (Biju Menon) are having an illicit
relation. With the devilish deeds of Paniyan,
Kannan mistakes hischastewifeand the poison
treegrowswithin. Hefindsthesilk kerchief,
which he had presented to Thamara, in
Kanthan'shands. Kannan, out of grief and anger,

kills Thamaraby suffocating her by forcing a
pillow onthat charming facethat alwayssmitten
him.

Meanwhile Paniyan’splanto get Kanthankilled
by Unni Thampuran goesfutile. Later Kannan
redisesthetruth and grindsPanniyan’slegswith
abig stoneandletshimlive hisrest of hislife
crawlinglikeareptile. Kannan Peumdayamgives
the Theechamundi title to Kanthan and, out of

guilty, hecommitssuicideinthe Theyyamritud

fire. The film won many awards including
National Film Award for Best Director and
National FilmAward for Best Actor.

Othdllo and Kaliyattam happen intwo different
culturesbut without bregking thethematic threed
aal.

Theyyam is a popular ritual art form of
worship intheMalabar regionof Kerda. Itisa
cultural expression of thedalits, and they are
the performers of Theyyam, which means
“Davam’, meaning Godin Mdaydam. Despite
the castei st segregationsprevdent inthesociety,
thetheyyam performer isconsidered God and
cutting across castes, people of these districts
seek blessingsfromthis Theyyam.

Theyyam, whichisperformed inthe‘kaavu’
(sacred groves) inthevillagesand theancestral
houses, is a colourful performance with
elaborateritesand rituds, at timesresemblinga
theatre productionin natural light. Thereisno
stage or curtain or other such arrangementsfor
the performance, which can be seen asone of
the earliest forms of street theatre, despiteits
ritualistic fervour. Most art formsdid not take
place onatheatre, nor did it depend upon ticket
sales, but upon certain sponsorshipsuntil the
development of modern theatrein India. The
theyyam performance, also known as
‘Kdiyattam'’ or ‘ Thirayattam’ (theplay of God),
iscel ebrated eachyear ceremonioudy. Theyyam,
thesacredritua performedtoworshiptheHindu
Goddess ‘Kali’, starts in the morning and
continuestill next morning, and therearekaavus
wheretherearemany theyyam performancesin
aseriesfor days.
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Theyyamisabelief inthe hearts of peoplethat
immortal spiritsentersthe mortal bodiesso as
to performaritual danceand mimeover amusic
depictingfolk talesthat bridgetheman and God.
Therearedifferent formsof Theyyam where
each differswithitsfacia make-up, headgear,
costume, body decorations and ornaments.
‘Devakkoothu’ istheonly form of Theyyam
performed by women. Musica instrumentstoo
play avital rolein creating awefor Theyyam.
Most important among them is Chenda, the
cylindrical wooden drum having very loud and
rigid sound. Thispercussioninstrument starts
with a soft beat, later moving on to fast and
louder beatsgoing alongwiththe* thottam’, the
narrativetalesin apoeticform.

Though it is performed by the dalits, the
upper castes, including Brahmins had great
influenceontheyyam, whichinasensequestions
the Brahminical notion of God. At thesametime,
it can be said that the acceptance of theyyam by
all sections of the masses can be argued to be
theresult of therecognition and patronizationit
enjoyed from the Brahmins. Still herewecan
seethe’ children of thelesser god’, enjoying a
dominant positionintheyyam, whichisnot just
ardigiousartformbutit isthevoiceof common
man. Theyyamisplayed by aperson belonging
to alower caste but when wearsthe costume of
Theyyam heisbdievedto betransformedinto
theposition of God who hasthe power to bless,
prophesizeor even hed. Thushebecomesmore
powerful than the representatives of upper
castes.

And hereisthemovie adaptation of aplay like
Othellointhe context of theyyam becomesa
challenge. Though there are areas of
disagreement, it can be said that the director
discreetly makes use of polymorphism and
intertexuaity when hetrand ocatesthe narrative

into adifferent time, spaceand culture. While
Shakespeare narrated the tragedy in the
backdrop of the war between Venice and
Cyprusinthelate 16" century, here Jayarg has
set the story inarustic landscape of early 20th
century North Malabar, and the battle was
replaced by theyyam. In asensethedirector is
looking at the* Othdlo complex’ throughthefilm
for whichthestorylineof Othelloitself wasthe
thread and inspiration. Or, in other words,
Kaliyattamisanindependent filmignited by the
vision of conflicting humanity depicted by
Shakespeare.

Back to theyyam, the backbone of Jayarg’'s
film

Whenthefilmwasreleased, thebiggest criticiam
wasthat it wasbit too musical . But the counter
argument could bethat theyyamisblank without
music and hence a movie with the spirit of
theyyam running through theveinsa so should
havesomemusicintoit.

Intheyyam, most of thetottams(the songs) are
based on soriesof deitiesand rituadswhilethere
aresomewhichtell 14 storiesof thevictimsof
socid evils. Infact, thesevictimsarethosewho
oncefought against social evilsand thuslater
got transformed into gods or into Theyyams.
Certain Theyyamsthemsel ves stand opposing
socid discriminationsasthey tell usther stories.

Artisaproduct of ahighly creativemind, like
crestion of imagesor objectsinfieldsincluding
painting, scul pture, photography, visud artsetc.
Itisthetotality of socidly transmitted behaviour
patterns, arts, beliefs, institutionsand al other
products of human work and thought process.
Every atisarepresentation of aregion’'sculture,
beliefsand traditions- whether music, danceor
film. And here, Kaiyattam a so imbibeswithin
that element of thecultureof aregion at thesame
time having itsroot in a Shakespearean play.

REFERENCES
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Introduction

We are at the threshold of changes in our
approach to education as the idea of
constructivism is served as the basis. A
distinguishing festure of thisapproachisthat it
condructsknowledgeinanatura manner through
learning activitiesbased on acquired knowledge
and conceptua background of thelearner. Many
researcherspoint out thepoor level of language
acquisition and communicativeskill anong the
studentsof primary classes. Itisfound that the
teachersgivemoreimportanceto completethe
portion In stipulated time to satisfy the
department and moreover the parents. Inthis
stugtion, thelearnersarenot motivated properly
and they show inhibition to communicate in
English. So it is very essentia that teachers
should create the situation and ensure the
participation of all students in class room
activities. In addition, learners are to be
motivated properly and their special skillsand
talentsareto beidentified by theteacher. This
paper islimited totherd evanceof theten-minute
activity , Reporting , for primary school students
in native context.

M emory and knowledge
TheDictionary says: If you know alanguage,
?\//Iou havelearned it and can spesk it. And defines
emory is the ability to retain and recall
information, ideas, images and thoughts. But
memorisngisnot doneby anyonewnhilelearni
alanguage. It may havedoneinlater childh
whiledeveloping earlier knowledgeof language.
A language was learned in practical use of
whatever isaccess blein concretesituations.

Fuster’s statement that memory
ismade up of many piecesof knowledge named
mental cognits and their biological
correspondence consisting of neural networks.
Thesememory networks operate dynamicall
and generate at appropriate moments. Eac
cognit activity supported by other cognit’s
cognitivenetworks. Fuster’sprincipleisjustified
by stating that knowledge is the power of
dynamic memory and structured dynamic
network power isknowledge.

I nfluence of Motivation

There are a number of language |earner
motivation models with relation to second
language acquisitioninaclassroom setting. The
different perspectives on second language
motivation can be divided into three distinct
phases asthe social psychological period, the
cognitive situated period and the process
oriented period. The socia psychological
perspectives on second language learning
motivation emphasizetheroleof theindividuas
socid context and socid interactions.

The Cognitive perspectivesfocuson how the
learner’s mental process influence their
motivation. During thelate 1980s and 1990s,
thecognitiverevolution tekesplacein psychol
anditleadsthelanguagelearning motivationfield
towards cognitive models. Cognitive
psychologistsargued that how one thinks about
one'sabilities, possihilities, potentids, limitations
and past performanceshasmagjor influenceson
motivation.

Noels and colleagues explored self-
determination theory in thelanguagelearning
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context and devel oped the language | earning
orientation scale which categorisesaperson’s
motivational orientation as either intrinsic,
extrinsic or amotivated based on the continuum
of salf determination. It wasfound that inthe
languagelearning classroom, whichthelearners
fed non-controlling, promoted intringc and saif-
determined orientation of mativationin students.

Attribution theory contends that the casual
reasonswhich areattributed to the past success
or failureplaysacritica rolein motivation and
infutureendeavoursinthat area. Processmode
of second languagelearning ismarked by three
digtinct chronologicd steps; pre—actiond stage,
Actional stageand post actional stage.

Pre actional stage is associated with setting
gods, forming intentionsand launching actions
and attitude towards second language speaking
community. Theactiona Stageincludessugtaining
one’'s level of motivation throughout the
language-learning process. Post actiond stage,
the maor motivational influences are the
learner’s stylesof attribution and biases, self
concept beliefsand received feedback during
the second languagelearning process.

Need of Triggers

Triggers are the actions or eventsthat play a
rolein prompting particular behaviour. Triggers
can be used ddliberately by teacherstodicitthe
expected student behaviour. For example, if a
teacher wants students to listen, he/she will
generdly cdl for thair atention (Sometimesusing
asignal) and wait for themto be quiet thereby
triggering the derived attentive behaviour.

Sometimes actionsor eventsin the classroom
mafy beatrigger for the studentswith learning
difficultiesto exhibit challenging behaviour ,
which could reved that they arestruggling. The
challenging behaviour will depend on the
individua student , theenvironment or settingin
whichtheactiontakesplace. Thecrucid dement
insecond language classroomisidentifying the
suitable triggers_f_or the students. When any
triggersareidentified aschallenging, teachers
should avoid these and start to develop and use
other triggerstodicit positivebehaviour. Positive
Sudent ioursareeffectively developed and
sugported through rel ationshi p-based whole-
school and classroom practices. Schoolshave

theability to definetheir own set of behavioura
expectations as there is no common set of
avioursthat can be universally regarded as

chdlenging.

Nature Related hobbies of kids
According to Family Activities Expert
Dr.Bravada Garett-Akinsanya kidslove the
ideathat they arepogitively impacting thenatural
world. They havethe hobbies of making bird-
feedersand bird houses. They arenot averseto
getting muddy and seeing sproutsfrom seedsis
apuremagic. Kidsshow interest ininsectsand
they loveto recognise patternsin nature. Our
solar system will always be fashionable
bedroom accessories. Withthedigita revolution,
videography and photography are easier than
ever to master. Traditional stamp and coin
collectionaredtill favouritewithyoungkids. They
have fun and enthusiasm in sharing these
collections.

Theseinterestsmay changeover time, but even
temporary, oneshaveasignificantimpact ona
child’ sdevelopment. Teacherscan identify how
the child f)r ersto learn and think and what

id skillsor taentshe/'shemight haveby usng
the theory of Multiple Intelligence of the
Psychologist Howard Gardner.

Classroom Activity

Thefascinating thing inlanguage acquisitionis
that children need to hear languageto learnit.
But in most of our classes ,children get the
chances to hear only the Ianﬁuage of their
teacher. Theyoung learnerswill be motivated
whenthey get opportunitiesto hear their friends.

Every day the teacher should made an
introductory talk on arelevant topic which the
learners are interested to. For example, the
teacher can talk about the legend of Onam
celebrationduring that festival time.

All students are asked to take photos of the
flower carpet which they made at their home
using themobile phonesof their parentsand sent
it to theteacher. Theteacher preparesslides of
the sngpsfor power point presentation and bring
itintheclass.

Thelearners may be asked to say something
about their floral design and theflowersthey
used. Theteacher can show thedidesaongwith.
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Fiveminutediscussion can also bealowed with
theclassontheir experience.

Learnerswill get the chancesto evaluatetheir
floral design with othersin the class and the
support of ICT whichtheteacher provideswill
beamotivationfor learners.

Suchaway theteacher can changethetopicas

the aguariumwhich most of the primary school

students maintain at their home, their garden,

H(\)el r petsor any funny experiencesontheir way
me.

A chart can be put in the classroom whereall

the new wordsthey heard are written. At the
end of aweek/fortnight the teacher can do a
brief revision onthat new words.

Parent Scenario

The curriculum provides activity oriented
languagelearning onthebasisof congructivism.
Itisfoundthat theactivitiesaredesigned by the
curriculum committee. But it providesfreedom
toteachersfor themodification of theactivities
tothelevel of their learners. Unfortunately itis
not happened. Thelearnerswill not get enough
chancesto expresstheir fedingsand experiences
intheir classroom.

Most of the Primary School students possess
huge treasure of matchbox labels, cartoon
stickers, tattoosand marbles. They never geta
chanceto show off thesetreasures. Neither th%
get achanceto sharetheir personal fedlingssu
astheinjury of their pet bird/animal or any jovid
incident at their own home. Soit will beagreat
moativationd trigger if they ared| otted ten minutes
everyday either at thebeginning ,middleor at
the end of the class for reporting their
experiences, preferably animmediate past : that
means what happened to them between last
evening and that morning.

Conclusion

Thereisagreater need at present to develop
communicative skill among primary school
studentsand it isthe duty of teachersto give
them enough exposure and confidenceto spesk.
Sothe classroomactivitiesshould berelated to
their lives and the learners should have the
provisionwhat they speak intheclass.

It is clear that the ten-minute activity,
REPORTING personal experiences and
fedings, helpsthe studentsto develop listening
and speaking skills. Thestudentswill be highly
motlﬁlated if any external factorsare set by the
teacher.

Howard Gardener theory of Multiple
Intelligence hel pstheteacherstoidentify how
thechild preferstolearn and what specid skills
/tdentshemight have. Thentheteacher cando
the adaptation and design theactivitiessuitable
for thechildrenwith special needs.

The studentswill get chancesto hear other’s
experiencesand fedingsand to devel op empethy
.itisthechanceto know othersand many mora
valuesare sprouted in their heart without any
externd factors.

Positive behaviourswill be developed amon%
the students when they are provided enoug
chances to exposure their feelings and
experiences to a group of students. It is an
opportunity that they feel they arelistened by
others. Sothisactivity isamotivational trigger
which promotespositive behaviour and prevents
behaviourd issues.

Itisimportant that REPORTING makesthe
classroom activeand enthusiasticand it will be
a strong stepping stone to the world of
communication.
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Abstract
The paper throws light upon neo- colonialismin the form of modern day wars and deviation of democracy
into dictatorship. It bringsout theissues of refugeesthat have an impact all around theworld. Postcolonial
approach is used to analyze the text to bring out the social, economic, and political issues faced by
refugees. Coerced erasing of culture, tradition, and identity is focused as a continuity of colonial practice

in modern era.
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Mornings in Jenin is a work by Susan
Abulhawapublishedin 2010. SusanAbulhawa
wasborntorefugee parents of theWar of 1967,
when her family’sland was seized and | srael
captured what remained of Palestine, including
Jerusalem. At the age of ten, she was in
Jerusdlemandended upinanorphanage. Later,
shemoved to the USA asateenager, graduated
in biomedical science and established acareer
in medical science. In July 2001, Susan
Abulhawafounded Playgroundsfor Palestine,
achildren’sorganization dedicated to upholding
the Right to Play for Palestinian children.
Morningsin Jeninis her first novel and was

later published in nineteen countries. Shelives
in Pennsylvaniawith her daughter.

Mornings in Jenin deals with the historical
evidenceof thewar that resulted inthe crestion
of the State of Israel and the conflict between
theArabsand the Zionistsfrom 1941 to 2002.
Itisanarration of thelife history of an Arab
family for four generationswho hasbeen apart
and parcel of thehistory. It presentsall events,
emotions, lifestyle, massacres, horror, and death
inaconglomerate manner. 1t speaksvolumes
ontheconflict betweenlifeand desth dong with
crissbetweentheArabsandthe Zionists.
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Jeninisavillagein Palestinethat turnsinto a
refugeecamp. Thishappenswiththeend of the
colonial rule by the British and the upstart of
Neo-Colonia rule by the Zionists. In May
1948, the British put anend totheMandaterule
in Palestine asasign of acceptanceto the UN
verdict of September 1947. The Zionists
establishthe State of Isragl inApril 1948. The
irony intheconflictisthet, theZionistsenter the
British Mandate Palestine as refugees of
Holocaust and later turnthecitizensof Palestine
asrefugeesof Isragl.

Thequotesfrom thetext elucidate the Zionist
plan of confiscation and proper execution of it
Inastealthy way.

“Don’t you hear the newsevery day?Zionists
killing Britishand Pdestiniansevery cursed day?
They regetting rid of the British so they canget
rid of usand every 'stoo stupidto seeit or
doanything about it.” Yehyagrabbed hiscane
in one hand, hisnyein the other, and walked
outsidein disgust of hisfears, which had been
intensifying with the near daily BBC reportsof
terrorism by theincreasingly Zionist gangs. (
Abulhawa, p.17)

InMay 1948, the British | eft Palestineand the
Jewish refugees who had been pouring in
proclaimed themsavesaJawish State, changing
thenameof theland from Palestineto I sradl.

“Jolantahad sailed a oneto Palestineat theend
of the Second World War. She knew nothing
of Palestineor P estinians, following only the
lure of Zionism and thelush promises of milk
and honey. Shewanted refuge. Jewskilled my
mother’sfamily because Germans had killed
Jolanta's”

David Ben Gurion, on15May 1944, i.e., about
four years before the establishment of I srael
expounded theZionist goalswhenhesaid: “The
present map of Palestineisthat of Mandate.
Jewshavethelr own map of Palestine. Itisthe
Torah'smap which our youthsare duty-bound
toredlize: fromtheNile of Egypt to Euphrates

inlrag.”
Thefirst step towardsimplementation of this
nefariousplan had sarted asearly as 1880swhen

agroup of Jews entered Pal estine and built a
settlement. By 1885, the number of Jewish

settlementshad increased tofivewith financia
adfrom Baron Edmund Rothschild, wholooked
a the operation asalucrative venture. (
MWL 10.321, 22)

)
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TheBritishrel gn iswell knownforits*Divide
andrulepolicy’. It appliesthepolicy not only
during the rule but makesit mandatory to end
therule. InNovember 1948,the UN announced
the Partition of Palestineinto two as 55% of
land to Zionist or State of Israel for 1/3 of
population, 45% of land to Palestinians and
Jerusalem as an International city under UN
trusteeship.

The State of Israel is seen as anation by the
Jewsbut Palestiniansseeit asabduction of land.
An idea of territory inflicts mental or
psychological torture in the refugees. The
Incidents quoted from thetext may justify this
Satement.

When Hasantried to stophim—*Yehya, please.
They'll kill you” —Yehyagazed at hissonwith
an Arab patriarch’s unquestionable final
authority. Then heturned and walked asheonce

64




had...to the edge of the camp, past its
boundaries, outsdethelimit of thet eternal 1948,
beyond the border into what had becomelsragl
—into alandscape he knew better thanthelines
on his hands — until he finally arrived his
destination. Sixteendayslater, Yehyareturned
ragged and dirty with tangled beard and radiant
spirit....Yehyahad made hisway back to Ein
Hod, undetected by soldiers. “That terrainisin
my blood!” heproclaimed. “1 know every tree
and every bird but the soldiers do
not.”....Yehya saudacity injected lifeinto the
refugees, who had become weary of the
promisesof theUnited Nationsand lethargicwith
the humiliation of 1948, that year without
end....But thistime, he performed therites of
theforbidden Returnwiththedeliberate strokes
of experience....No oneknew exactly when
Yehyadied....Everyoneinthe camp agreed that
Yehyahad known that when he again set foot
outsidethe boundaries of that eternal 1948, he
would begoneforever.” (Abulhawa43-47)

The State of Israel is established as a
Democratic Nationyet it rulesover Pdestinians
asadictator. Ambivalencesuitsthegoverning
polidqs/ of Isradl. Itisevident through Bhabha's
words* Itisfrom thisareabetween mimicry and
mockery, wherethereforming, civilizingmisson
is threatened by the displacing gaze of its
disciplinary double, that my ingtancesof colonia
imitation comewhat they al shareisadiscursve
process b which the excess or slippage
produced by the ‘ambivalence’ of mimicry
(almost the same, ‘but not quite’) does not
merely ‘rupture’ the discourse, but becomes
transformed into an uncertainty whichfixesthe
colonia subject asa’ partid’ presence....sothat
mimicry isat once resemblance and menace.
(253) Thuslsragl hasademocratic facefor the
world and dictator faceto the natives.

To explicate the iron hand of Israel on
Pdegtiniansand civilians outburst towardsit the
following quotesfromtextisimplied: “How was
it that a man could not walk onto his own
property, visitthegraveof hiswife, eat thefruits
of forty generationsof hisancestors ' toil, without
mortal consequences?’ (Abulhawa, p.48) It
projects the anger of Civilians as they were
deprived of their usual life. Another event that
createsapermanent scar that leadsto self pity
forAmdis

Yousef wasleaving, shefeared he was being
hunted by Israelis. Amal ran unable to
control....Now it was off-limits to Arabs,
another domain shedarenot trespass. Yetthere
| was, just beyond thefirst row of treesinthe
peach Orchard, and it was growing dark....1
dept that way, melted into thedarknessof astar-
filled sky....I got to my feet and started back to
Jenin, confident that Yousef was not really
leavi n%that it had been amisunderstanding. A
voice broke my fantasy in broken Arabic.
“Stop!” A soldier! | lifted my pleading eyes
towardthesun...| wascaught trespassing. First
one, then two more soldierswereupon melike
hyenasand | shook withfear.... “Gohome”,
hesaid. Asl ran, aswoosh seemed to set my
ear onfireassomething terrible passed within
an inch of my head. Then my abdomen
cramped. | stopped at the edge of Jenin....I'd
been shot. Thebullet had struck my right side
just above the kidney and exploded, tearing
chunksof fleshfrommy belly uponexit....Mgid
saw my maimed belly. Hekissed itswave of
scar tissue. He gavemy body the acceptancel
had been unableto giveit mysdlf.” (Abulhawa
116-119, 206)

Amal wasjust Fifteen years old when she had
shot. It projectsagood picture of survival in
refugee camp.

In his epic memoir, ‘Pity the Nation: The
Abduction of Lebanon’, the British
correspondent Robert Fisk described
phosphorus|sragli shells: Dr. Shammaa sstory
wasadreadful oneand her voice brokeasshe
toldit. “I had to takethe babiesand put them
in buckets of water to put out theflames,” she
said. “When | took them out half an hour later,
they weredtill burning. Eveninthe mortuary,
they smouldered for hours.” Next morning,
Ama Shammeaatook thetiny corpsesout of the
mortuary for burial. To her horror, they again
burstinto flames.

We had Ben Gurion and Moshe Dayan on
record, that they were %I anning the
dismemberment of the neighboring state of
L ebanon much earlier. Theinhuman behavior
and the wild crimes committed by Israglisin
Lebanonisonly recent history. Thedashing of
women'shreadts, thetear-opening of thewombs
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of pregnant | adies, the pounding of the skullsof
children, thecutting of handsand legsof themen
folk, dl thesearereported by foreignjourndists
and by international serviceagencies, likethe
Red Cross, and they go to provethe barbarity
perpetrated in broad-day light in the post-UN
?é':;awd inthesecond halt of 1982. (MWL 10.5:

Therearemany issuesfaced by refugeesinther
ownsoil. Thosewholead aluxuriouslifewere
turned to poor laymen. Mgor issuesaresocid,
economic, and political. Social issues of
refugeesbegin with their meresurvival, denid
of rights, humiliation, torturesto identity crisis.
Denid of rightsto survive can beeucidated by
aquotefromthetext:

Ariel Sharon marched hismilitary into Lebanon
on June 6, 1982 —known as*“the Oasis of the
Middle East” for itssplendor —and laid siegeto
Beirut for two grueling months, during which
Israel deprived its people of water, electricity,
andmedicd care....By Augugt, theresultswere
17,500 civilians killed, 40,000 wounded,
400,000 homeless, and 100,000 without
shelter. Progtrate, L ebanon lay devastated and
raped, with noinfrastructurefor food or water.
Israel claimed it had beenforced toinvadefor
peace. “we are here for peace. Thisis a
peacekeeping mission.” (Abulhawa218, 219)

Orﬁhans, widowsamong therefugeesarel eft
at themercy of internationa aidsand UNRWA.
It projectsthe Economic crisisin therefugee
camp. The event in Shatila camp would
explicate the poor state of refugee camp. “I
knew we had arrived when children began to
swarm around the Fiat. We had donethesame
when | was a child. In particular, we had
badgered visitorsand UN investigatorsto no
end....seeing thechildren at Shatilanow gave
mealook at myself as| must have appearedto
those visitors — bed-ragged and needy.”
(Abulhawa188) Thisistheuntold story of all
refugeecampsinlsradl.

Crest andfdl of war isthemain political arena
of Palestine. Involvement of other countriesin
theconflictismonitored asaPalitical event. The
following quoteswill ducidatethepalitical events

turning into persona throughitsimpact onthe
people.

“InMarch 1968, aformidablelsragli invasion
forcemarched through themorning fog over the
Allenby Bridge into Karameh, intending to
eliminate the guerrilla base of the Palestine
Liberation Organization (PLO) in amatter of
hours. |srael miscalculated. Thefedayeenfought
withmad courage. Somefightersjumped with
bomb belts around their waists, blowing
themselves and Israeli tanks to pieces.” (
Abulhawa121)

In August, Ronald Regan dispatched Phili
Habib, who brokered acease-fireded inwhic
the PLO evacuated Lebanon....The fate of
thosel lovelay inthefoldsof that Roland Regan
promise....On September 16, in defiance of the
Cease-fire, Ariel Sharon’s army circled the
refugee camps of Sabra and Shatila, where
Fatimaand Fa esteen dept defensd essly without
Yousef. (Abulhawa?219, 223)

Ariel Sharonisnot merely aterrorist, but also
notoriousfor hisinvolvement inthemassacre of
thousandsof Pdestiniansinthe Sabraand Shdtila
camps of Beirut in 1982. Since he came to
power in 2000, he is bent on destroying the
Palestinian Authority anditsingtitutionsaswell
askilling the Palestiniansasmuch aspossible. (
MWL 30.5: 1)

Thewar doesn’t haltin 2001 but still boilsand
spreadsitsvapour throughout the Arab nations
uptill date. Thewar isto usurp theland from
theinfrom nativeciviliansand usurpersachieved
it. “A landwithout people, for apeoplewithout
land.” (Abulhawa38) Yet they wagewar that
denotestheplan of converting the consequences
of war into aGenocide.
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Let them speak out their mind !

DhanyaBhaskaran
Senior Marketing Editor
Ratna Sagar Publishers, Kochi
dhanyabn@gmail.com

Asaparent counsellor and aparent myself, |
have come across a constant issue that the
parentsface: ‘ not ableto make children share
what they haveintheir mind’. Now, thiscould
be dueto variousreasonsranging from‘lack of
appropriatelinguistic proficiency’ to‘lack of
confidencein parents'. L et ustry to reason out
with someof theseissuesrelated to childrenwho
arereluctant to sharetheir * salf’ with parentsor
whofindit difficult to open up infront of the
parents.

Oneof thekey reasonsbehind thegravesilence

on personal experience sharing by childrenis
that they ‘really don’t know’ what to say and
how! Hardly our education system or parenting
methods supports children to share their
emotionswith othersaround them. Most of the
parenting training at theinitial stagesof child
deve opment focuses on equipping thechildren
to ‘express their needs’ and ‘answer the
questions' . Here, ‘ expressing needsor telling
what they want’ isdifferent from‘ expressngthe
innermost fedingsand emoations .

We all might have observed that most of the
parentsask their toddlers* areyou happy’ ?‘ are
youhungry? ‘areyou sad? typequestions. The
major drawback of such questionsisthat they
moreor lesstend to be close ended questions
whichleavelittleroomfor discussons

Another key factor that contributestothe sllence
of the child’ isthe parental intervention and
‘ guessed-explanations' by the parents. Whenthe

childisangry, sad or joyful, the parentstend to
ask the toddler ‘whether she/ he is happy
becauseof ....". Hereagain, thereisonly limited
scopefor detailed discussion. Theparentstend
to guesswhy the child isbehaving so; and they
are‘intelligent’ enough to predict the reason
‘correctly’ mogt of thetime. On such occasions,
children tend to stop thinking about converting
theintenseemoationsinto verba expressonsand
start analysing whether thereason given by the
parentisright/ apt or not. Thusthe child moves
from crestiveexpressonsto anaytica thinking.
Hisresponses tend to shrink to nods or mere
‘yved no'.

Theregular lexicon around thechild (which he
hears) need not necessarily contain linguistic
itemsthat represent theemotionswithinthechild.
They may be more suitable to express the
emotionsof theadult. Here, | am not stating that
theemotionsof theadultsareentirely different
from those of the child; rather, there may be
different shadesof smilar emotionsoverlapping
among variousstagesof child devel opment. Even
the*baby talk’ variety of spoken language has
very limited vocabulary whenit comestowords
and phrases expressing intense emotionsand
thoughts. Thereasonsfor the absence of child
friendly languageto expressinner thoughtsand
intense emotions may be many; however, the
redity remainsthesame!

So, theimpending questionis‘what to do? or
‘Isthereaway out?
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Yes, thereis... very much... andtheway outis
giving specid training for devel oping astrong
repertoireof finevocabulary whichwill enable
thechild to spesk out hismind successfully. The
next question would be“ how? well, thechild
needs systematic training and assistance in
deve oping and practicing that language of mind
and emotions. Most of the children aredeprived
of suchwordsor rather parents/ adultsthink that
childrenwill not beableto understand thosehigh-
fundatermsor intenselanguage. Well, thetruth
isthechildwill understand mogt of thoseintense
terms if taught/ learnt meaningfully inalanguage-
lifecontext.

There are several methods of inculcating or
devel oping such aset of vocabulary in children.
The first and foremost requirement for
successfully implementing these methodsisa
patient and observant parent. From avery young
age, the children should be provided withlots
of ‘wh' questions(instead of yes/ no questions).
‘why areyou clapping’ ?‘what doyou like?,
“how did you makeit?, ‘wheredo you go?,
‘whenwill youtel me? ... Itismorelikearole
reversal. Inyoung agechildrentendtoask alot
of questionsand parentsremain as‘ answering
machines’. Later on, the role will change-
childrenwill bedeveloped as* ansverablebeings

andther questionswill eventudly dieout. Instead
of that, the parents should give alot of scope
for self- expression by asking open ended
questions.

At the initial stages, when parents ask the
childrenquestions, childrenarebound to struggle
for words to express their emotions and
thoughts. Here, the parentscan givesomeclues
or hintsor suggestionsand thoseleadswill engble
thechildrentoreach for theright word and the
right collocation of that word. It is better we
adultsdo not giveaway ‘ our answers' tothem.
Another tacticsisgiving many choices so that
the children could associate, pick and choose
the best option.

Another technique is detailed narration of
incidentswhich the child can relateto where
emotionsand thoughtsand words, phrasesand
usages related to them are consciously
incorporated. It can bestoriesaswell. Smilarly
when the children are watching cartoons or
Movies, parents can interpret emotionsdepicted
throughthevisud clues(cry/ pair/ excitement....)
andtalk elaborately why they arebehaving like
that, how they should do etc. inthisway children
would befamiliarised with complex vocabulary
inan easy way.

When childrenfind it difficult to expresstheir
thoughtsand emotions, the parentshaveto be
very condderateand givethechildren confidence
to take their time to search words for their
emotions. Whenthey taketimeto reflect, they
should not be hurried. The parentsshould have
full confidenceinthe children and they should
be given ample time and support to express
themselves. Such ascaffolding will equip the
toddlersto gain confidenceand spesk their mind
out.

Ability to expresssuccessfully and effectively is
very crucid inachild’slife. Itisessentia that the
children are equipped to convey what they have
intheir mind. If something goeswrong, thenthey
would be in a position to share their mind
efficiently. Such an ability to expressonesdf will
helpto ensurethesafety of thechild. Andoquent
child will share her grievances, anxieties,
tengons, traumasand any suchintenseemations
moreconfidently and successfully. Suchatraining
isvery essentid in present scenario, whereevery
day we begin the day by reading areport on
child abuse.

L et usempower our children through ensuring
on providing dedicates and focussed intense
language and expressonsdeve opment activities.
As parents, let us help our children to speak
their minddl
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Report from the field

Mr. Remesan Memorial ELTIF Event: Helping Learners to
Get Rid of the Fear towards English

PV Vasudevan Nambudiri
Academic Coordinator, ELTIF

On entering the fifteenth year of dedicated,
sflesssarvicetotherurd and backward children
with the mission, ‘Empowering Rura India
through English Language Education’, ELTIF
rememberswith thanksone of its pioneers, who
isno morewith us, by organizing ameeting of
students and teachers and also by conducting a
course in Communicative English for school
children.

Mr. Remesan who was the Principal of Govt.
Higher Secondary school Manathana (Kannur
District Kerala) was a teacher of English, par
excellence. Asascholar of Englishlanguage, its
structure, grammar and phonetics he excelled
even university teachers. He was a ready
reference book for hiscolleaguesand friends, as
far asEnglish language was concerned. Hewas
the member of the Curriculum sub Committee
(English), member of the textbook preparation
team and also a master teacher trainer too for
the SCERT Keradafor alongtime. Hisuntimely
demisewhilein servicein 2003 wasagreat |0ss
to the student community and to ELTIF, too.

Asaclosefriend and team mate on the textbook
productionteam, | still personaly fed hisabsence
much in my academic career, though after a
decade or so.

ELTIF has been organizing programmes in
memory of Mr Remesan in various parts of
Kannur District. This year it was at Mattanur
Higher Secondary School, where Mr
Maheswaran Nambudiri (HSS Teacher English),
afriend of late Mr Remesan, took theinitiative
for conducting thememorial lectureand aclass

for the students. On 2 February 2017, acourse
in Communiceative English wasorganizedfor the
higher secondary students. Theinaugural session
was presided over by Smt. Jaya, the Principal
and Sri. Maheswaran Nambudiri welcomed the
gathering. The session wasinaugurated by Sri.
K T Sivadas, the Manager of the school, and a
memorial referenceto Sri. Remesan was made
by Sri. K T Francis, Principa of GHSS Manathan
(where Sri. Remesan worked last asprincipal).
In hisreference Sri Francispaid rich tributesto
the great scholar-teacher. Sri PV Vasudevan
Nambudiri delivered the Remesan Memorial
Lecture. Inhisspeech Sri Nambudiri recaled the
contributionsof late Sri Remesan to thevarious
sections of the academiaincluding researchers
in Englishlanguage, and how hislarge personal
collection of booksbecame asourceof reference
andinspiration to students, teachersand scholars.

Resource Personsof ELTIF, Sri. Mohanan, Sri.
Haridasan, Sri. Asokan and Sri. Pavithran
felicitated thefunction. Sri. Dileep, HSST of the
school proposed vote of thanks.

Following thememoriad sesson, higher secondary
students were divided into five groups and a
Communicative English session wastaught by
the ELTIF resource persons mentioned above.
The students actively participated in the
interactive sessionsled by the new teachers.

Onceagain, ELTIFreached out therurd learners,
though for afew hours. Our mission isjust to
help the poor, rural, backward learnerstoget rid
of thefear distilled intheir mind, towardsEnglish.
Nomoretall claims.
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It works in my classroom

Linking Ideas, the Play Way in the Secondary Level

English Classroom- Part 1
P.Bhaskaran Nair

Usually students are good at sentence level
grammar—they combine s mplesentencesinto
complex or compound sentences, changesimple
sentencesinto passivevoice, report statements
into indirect speech and so on. Thereasonis
obvious—these are the age old questions
appearing in the examinations, and usually
teachers spend moretime and energy onthese
items, so that the exam result may ook better.

But when it comestowriting ashort paragraphs
on simple topics, students fail to maintain
connection between one idea with the next.
Sentencesremainisolated and independent, as
aresult, reading getsstuck. Teaching of formal
grammar endswith supplying the appropriate
linking words and phrases in the blanks.
Teaching how to link oneideawith another is
never taken care of. For example, how to
expressthe notion of addition, which arethe
words and phrases to be used for expressing
thenotion of addition, which of them canbeused
inthe beginning of the sentence, inthemiddle,
or at theend? Similarly, how to statethenotions
of contradiction, contrast, comparison,
condition, supposition, purpose, illustration,
explanation, expansion, summarizing (putting
briefly), conclusonand soon?

Here is a group work which suits for large
classes, too. The objectiveis® to enable the
learnerstolink their ideastogether according to
their needsin contexts . Theactivity ismeant
for secondary level.

L et the classbedivided into two groups, and let
theteacher writetwo setsof linking wordsand

phrases on the board—thefirst set for addition
and the other for contradiction. Studentsshould
frame statements using these words and
phrases—thefirst group should make use of the
first set (addition) and the other group, the
second set (contradiction). Pleaseremember, the
satement which Group B makesmust beclosely
connected with the one made by Group A.
Within each group, studentsmust beencouraged
to work in pairs, aswell. Seethelists below,
followed by the statements.

Addition Contradiction
And But

Also Though

Too Eventhough
Besides Evenif
Apartfrom Neither...nor
Moreover Yet

Inaddition (to) Sill

Smilaly Onthe other hand
What else However
Notonly...butalso  Neverthdess
Aswdl Not...ether

Group A: Our Principal and our Physical
education teacher have Enfield bikes.

Group B: Mrs. Mdathi comesonanActiva, but
Mrs. Beenacomesin an autorikshaw.
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GroupA: Many menteachers, aswell as lady
teachershavetheir ownvehicles.

Group B. True, but many teachers come by
school bus.

GroupA. Apart from the school bus, some of
them come by private bustoo.

Group B: Yes. Someof theteachershavecars,
still they comeby school bus.

When thistopic (transport used by teachers) is
exhaugted, they can moveto thetransport which

LinkingWords Exampleof use

Conditions
Aslong asprovided
(that)providing

students depend on, lunch timingsand eating
habitsof studentsand so on.

A lig of morelinkingwordsand phrasesfollows.

Below you will find someexamplesof linking
words and how to use them. Thisis not a
comprehensivelist. You may want to add your
own linking words and phrases.(Source:
©www.ler n-english-today.com )

Examplesof linking wordswithin one sentence:

You can takemy car aslong as/provided (that)/providing you don’t

damageit.(l will lend you my car on conditionthat you don't

damageit.)

Contrary/ Opposite
Although/eventhough

Evenif

Although/eventhough heisrich, helivesinasmall house.(In spiteof
thefact that heisrich, helivesinasmall house.)

Heispoor and hasno house, but evenif he had money, hewouldn’t

buy ahouse.(Supposing he had themoney, hestill wouldn't buy a

house)

Incase
takeanumbrella.)

In spiteof / despite

Takeanumbrellain caseitrains.(It might rain, soit'sagood ideato

In spite of/despitetherain, shewalked to the station.in spite of/despite

being blind, he walked to the station.(without being affected by therain
or by being blind.) Tomisrich, whereas Jack is poor.

Cause-effect
that

Whatever

Shearrived early so that she could help her colleagues.(Shearrived So
early for the purpose of helping her colleagues.)

You can count on mewhatever you decideto do.(No matter what your

decisionis, you can count onme.)
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Whenever | will lend you my car whenever you need it.(No matter when you need
my car, | will lendittoyou.)

Wherever My thoughtswill bewith youwherever you go.(No matter whereyou
go, my thoughtswill bewithyou.)

Examplesof linking wor dsthat connect two separ ate sentencesor two clauses.

Note: If linking words start asentence, they arefollowed by acomma.
When they are used to connect two clauses, asemi-colonisused at theend
of thefirst clause, and acommaisoften used after thelinking word(s).

LinkingWords Exampleof use
Reason-result Priceswerereduced by 20%. Asaresult, sales
AsaresultConsequently Therefore increased. The company isexpanding.

Consequently, therearejobson offer. A
hurricane hasbeen announced. Therefore, air
trafficwill bedisrupted.

Addition Thetripistooexpensive. Besides, | don't redly

Besi desFurthermorel n additionMoreover like hot weather.Computersare cheaper
nowadays, furthermore, they arelighter.You
haven’t paid therent yet. Inaddition, you owe
memoney. Thereport isbadly presented.
Moreover, it containsinaccuracies.

[lustr ationFor instancefor example Therearesevera problemsto consider; for
instance/for examplethereisalack of public
transport.

Opposite Northern European countrieshad agrest

ConversalyOn thecontrary summer.Onthe contrary/conversely, southern

Onthe other hand Europe had poor weather.L aptops are
convenient; ontheother hand, they can be
expensve
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HoweverNeverthelessNonetheless The hotel was open. However, nobody cameto
thereception desk.Hehad severeinjuries;
nevertheless, hecompletely recovered. The
weather washitterly cold. Hewent hiking

nonetheless.
Similarity Alex enjoystdlingjokes; inthesameway/Inthe
samewayL ikewiseSmilarly smilarly/likewisehisson adoresfunny By the
sametoken stories. Teenagers should be morerespectful ; by
the sametoken, parents should be more
understanding.
Summarizing I’ ve covered themain eventsof theyear.
Tosummarisse/sumup To sum up/briefly, our teamisnow oneof the
Brigfly bestintheworld.
Condluding Toconclude, | wanttowishyou all avery
Toconcludeln conclusion happy holiday season.

Copyright: ©www.ler n-english-today.com
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